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Maximizing Your Session
Participation

Consider 4 questions:

—~ Where are we in our implementation?
~ What do | hope to learn?

— What did | learn?

~ What will | do with what | learned?

Where are you in the
implementation process?

Adapled from Fixsen & Blase

Exploration & Adoption

+ We think we know what we need so we are planning to move forward
(evidence-based)

Installation

+ Let's make sure we're ready to implement (capacity infrastructure)

Initial Implementation

+ Let's give it a try & evaluate (demonstration)

Full Implementation

« That worked, let's do it for real and implement all tiers across all
schools (investment)

+ Let's make it our way of doing business & sustain implementation
(institutionalized use)

Agenda

Overview of family engagement: Conceptual foundations and
research findings

Family engagement in PBIS: Overview of a model along with tools and
resources

Engaging families in problem solving equitable PBIS
Exemplar: Eastside Elementary

Planning and implementation of a positive family phone call home strategy to
address equitable discipline
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Overview of Family

Engagement:
Conceptual Foundations &
Research

© Cartoonbank.com

“Sometimes I think the collaborative process
would work better without you.”

Why Focus on Family Involvement?

* Required in IDEA

* Builds positive relationships

* Encourages new behaviors

* Reinforces skills (maintenance)

* Increases self-satisfaction and optimism among
youth, parents, and teachers

Benefits of Family Involvement in SWPBIS/MTSS

Students GEHiEE Parents
Higher grades, test scores, ezt el (i sal

Communication/relations
esteem)
and graduation rates

with children and teachers

Teaching effectiveness
Better school attendance J improves

(proficiency) increases

Increased motivation, better
self-esteem Job satisfaction goes up

Self-esteem goes up

Education level/skills
Lower rates of suspension Communication/relations increase
with students, parents, O —
ision-making skil
(R e v it families, and communities
i become stronger
improves
Greater enrollment in Attitude toward school and
Community support of
postsecondary educationy school personnel improve
schools increase

Standards for Parent/Family Involvement Programs hitp://www.pta.org/archive_article_details 1118251710359 htmi
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SWPBIS
Subsystems

How you are communicating with families

TIER Hard copy Technology
(apps, email,
etc.)

Universal
(school-wide)

Secondary
(Targeted/At-Risk)

Tertiary
(Individualized
supports)

Assessing Family Engagement Practices in
School-wide PBIS:

What are Schools Doing?

* Garbacz, S. A, Mcintosh, K., & Eagle, J. W. (2014). Family-school

practices survey—school teams. Unpublished scale.

Garbacz, S. A., Mcintosh, K., Eagle, J. W., Vatland, C., & Minch, D.

(2017). Identifying and examining family engagement within

schoolwide positive behavioral interventions and supports. School

Psychology Quarterly.

* Garbacz, S. A, Mcintosh, K., Vatland, C., Minch, D., & Eagle, J. W.,
(2018). Identifying and examining family engagement within
schoolwide positive behavioral interventions and supports. Journal of
Positive Behavior Interventions

@ RHODE ISLAND COLLEGE %-

The Family-School Partnership Practices Survey

« The survey consists of over 60 items related to a school’ s
approach to engaging families in school-wide PBIS. A unique
aspect of the survey is its focus upon content related to specific
observable actions schools use to work with families, rather than
subjective reports of the importance placed upon family-school
relationships.

* The survey was distributed to educators and state educational
officials in in Colorado, Florida, and lllinois. Responses were
received from 302 schools.

« A representative of the school’ s PBIS Leadership Team completed
the survey online via Qualtrics. Schools participating ranged from
elementary and secondary levels.
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Mechanism to Share Information about

School Practices to Engage Families

Tier | SWPBIS Systems

Email

Socal media

Sch ool website

Sch ool han dbook:

Parent orientatd nn ght's
Workshop s

Sch ool news letter

62%

66%

0%  10% 20%  30%  40%

50%

60%

70%  80%  90%  100%

Familiesand faculty makedecisb nsabout PB ISdata
toget her

Familiesand faculty reviews chool-wide PBIS da a

Familiesand faculty a eate PBIS system components
toget her

Familieshave \t ing repres entation on school dedsions

Sth ool-wide team dediat ed to family-chool r ebtionhips

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

School Practices to Engage Families

Practice Percent

Support to familics to support their child to follow 63.5%

expectations at school

Teach familics about how fo use positive parenting  40.2%

strategies

Tnstruction to families about Tier I PBIS systems 50.6%

Family members on Tier I PBIS team 49.2% 0
31% 1
19.8% 2 ormore

PBIS team works with parent-teacher association 13.9% Monthly
13.5%  Quarterly
21.6% 1-2 times per year

School Practices to Engage Families

Practice Percent
Support to families to support their child to follow 63.5% Yes
expectations at school
School newsletter  86.5% 21 time each year
Workshops or family topic nights ~ 56.7% 21 time each year
Teach families about how to use positive parenting 40.2%  Yes
strategies
School newsletter ~ 79.2% 21 time each year
Workshops or family topic nights ~ 68.8% 21 time each year
Encourage families to provide rewards at home for 20.9%  Allor almost all staff
following school PBIS expectations
Instruction to families about Tier | PBIS systems 50.6%  Yes
School newsletter  85.4% 21 time each year
Workshops or family topic nights ~ 50.9% 21 time each year
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School Practices to Engage Families

School Practices to Engage Families

Practice Percent
Room or space at school dedicated to family services  15.7%  Yes
PBIS team works with parent-teacher association 13.9% Monthly

13.5% Quarterly

21.6% 1-2 times per year

Family participation in Tier | PBIS discussed at faculty  9.7% _ Monthly
meetings
13.9% Quarterly
27%  1-2 times per year

Practice Percent
Funds dedicated to support Tier | family-school 43%  school and/or
activities district
Family-school liaison on staff 51.9%  School and/or
district
Family-school liaison has FTE 26.5% es
Home setting included in PBIS matrix 15.7%  Yes
Support to families to establish and teach home  45.8%  Yes
expectations.
School newsletter  82.1% 21 time each year
Workshops or family topic nights ~ 59.6% 21 time each year

Barriers to Building Family-School Relationships

* Lack of school resources
* Time
* Allocated position
« Lack of funding
« Lack of multilingual outreach capacity

* Lack of family willingness to partner
* Lack of parent participation

« Lack of parent interest or comfort being involved

Florida o . .
PBI Florida’s Positive Behavioral
Interventions & Support Project

Florida’s Efforts to Integrate Family
Engagement in Tiered Systems of Support

Tiers of

Problem
Soling
Process

Instructio

Capacity
Buiding

Infrastruc
ture

| Multi-Tiered System of Supports
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Mutuality:
National Context for Family Engagement Shared Goals for Family Engagement

Teking a systems
ok ’:) ‘Welcoming approach to family
@) (\ Q environments (schools, engagement
~ ~ staff, information)
I i Transparent, positive, systems and practices
e Y LTI specfictofamily

communication engagement within

Hexber . Ve, M. e Loy, d Hoh Rosbery
v Fondy R P

Engaging Family & Community

Critical Elements of Family and Community Engagement Family and Community Engagement

Six Key Components and Indicators

Leadership

Distrct level support and quidance is providad regarding he

Gevelopment, implemeniafion, and meiaring o famf o
mniy engagement plans and pracices wiin o mul ered

Ssrem of supports

6 Critical Elements to
wesderip S Family & Community
) Engagement

Buiding
Infrastructure colt

Data-Based Outcomes

Dsitect cuteemes of Family aned community Sngrgement =fiorts
aro identified and monitored with daa.

Positive Relatienships

Relionships Letweer scducicns oned lomiliss e

= Collaborative Problem-Solving
s+~ Empowering Families
+ Multi-Dimensional Multi-
Tiered Approach
s+ Positive Relationships

Problem Solving
Process

s and cullol dillereriees Teoding o groler undersionding
et respect emeng al inveed

Mulii-Dimensional and Mulli-Tiered Approach
When families cre no responsive fo schoolwide family

angagemant sttarts, fhey are sectively sngoged hrough
addional, more imiensive outteach.

Multiple Tiers of
Instruction &
Intervention

Empowering Families

Eddocation o incressed th sl miliss nsed fo suppont i
bkt echicratione s in o il sysiem of siperts

+~Data-Based Outcomes

~Leadership Collaborative Problem-Solving
Familics of children roceiving Tier If ftargeted, supplemental) and
U iviieiroc. inbansive) SUorts s ey AnGRDF] i

all sicps of the PS procoss
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Guiding Principles for Family and Community Engagement How is your school currently doing with family engagement?
Integration and Alignment FACE Innovation Configuration
* Responsive
— Responsive to stakeholder needs
* Comprehensive %m ‘ Scemt of Suppores
— Connected to and aligned with existing ways of work, initiatives, and goals
= Strategic e o

— Informed and guided by data on outcomes and practices
— Intentionally planned and targeted
° Relevant

— Meaningful partnerships and stakeholder involvement

Reflect on how you currently connect family and
community engagement efforts to existing systems,
structures, practices in your building

SUPBIS

Free E-Book: www.PBIS.or,
Free FLPBIS Resources g
www.flpbis.or; : . .
np. 8 Family & Community Engagement in PBIS: MTSS: A and Integrating
Foundations for Implementation = A Systems Change Effort = "”“’l I’lngaq- ""‘ Pt
Co—
et | Behavioral Interventions and
Family and Community Engagement (FACE) “» Consensus/Exploration/Adoption of Family Engagement in Supports (PBIS)
“We have to absolutely believe in our souls that families want to PBIS:MTSS:
support their children Leadership communicating vision and benefits of families as ﬁmg‘;‘;“i’:ﬁ:f&‘ﬁ:zg"“‘““
central to PBIS: MTSS.
= = : Beliefs, values for family engagement in PBIS: MTSS N

“ Infrastructure/Installation/Capacity-building:
Teaming structures
Time, data and evaluation tools for family engagement efforts
Strategic plans

“ Initial/Full Implementation:

Positive, proactive, family-educator relationships and
communication

Strategic connections to student outcomes

http://flpbis.cbcs.usf.edu/foundations/FACE.html Home-school support practices.
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L) Aligning and Integrating
Family Engagement in Positive
Behavioral Interventions and
» Supports (PBIS)

Concepts and Strategies for Families
and Schools in Key Contexts

Family-School-
Community Alliance

Promote family, youth, and community engaged
partnerships in research, practice, and policy to
improve prevention and intervention in the
systems and practices of positive behavioral
interventions and supports and related
multitiered systems of support toward
improvement in valued outcomes.

Family-School-Community Alliance

Priorities
Emphasize research and implementation
Strengthen infrastructure
Create research-practice partnerships
Support the PBIS Center and other relevant organizations to °;
create resources that align and integrate family-school-
community partnerships in school and program systems and
practices

Family-School-

Convene at relevant national meetings (e.g., APBS, PBIS Community Alliance

Implementers Forum)

Join the FSCA contact:
Devon Minch: dminch@usf.edu
Andy Garbacz: sgarbacz@wisc.edu

. —
Florida ) - ' ‘

Is Florida’s Positive Behavioral el .

Interventions & Support Project {loridg Center

COMMUNITIES

Florida’s Approach to Equitable Discipline:
Engaging Families

o

e
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A Multi-Tiered System of Supports

Florida’s Process for Collaborative Problem-Solving

EEEEE Equity
i Roadmap
Equity Roadmap

Problem ID & Definition

Obtain perspective

Incorporate others’ ideas

Evaluate team ideas

Eidence e Eaterdens
e arvanion, ey
BT (e SRR

2
s =

Link ideas to interventions

Support interventionists
Follow up
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Staff

Students

Why is disproportionate discipline occurring?

Step 2: Problem Analysis

Getting stakeholder input

Impe
o
ety

Plan and facilitate focus groups with families, students.
and staff to obtain perspectives on inequities Q

Identify common themes from stakeholder focus
groups.

Develop quality hypotheses and predictions supported D

Cohort 1 Equity Training in Hernando County Schools

District support November 2016 P
3 schools in same feeder pattern identified for cohort 1 ;;i%
Step 1 Problem ID What’s the problem?
January 2017, February 2017
Step 2 Problem Analysis Why is it occurring?
March-April 2017: Staff Data Share, Family and Student Focus Groups
May 2017: Initiating a Comprehensive Problem Analysis

Families s Skl Soubs Step 3 Intervention Design What are we going to do?
Identify and implement strategies to address January 2018: Collaborative Problem Solving & Intervention Design
hypothesis, predictions R N
Step 4 Evaluation Is it working?
Community Monitor fidelity, outcomes and assess impact June 2018: Data Summary & Decisions
SUpBis
Eastside Elementary
2y h Il dd i Congratulations
Positive Phone Calls to Address

Sonsee Sanders — MTSS Coordinator Eastside Elementary

Equitable Discipline:
Eastside Elementary

£
s
35

Eastside Elementary

A

2018 School Grade

* Brooksville, FL

* Total enrollment: 646
* Rural

« Title |

* 87% free/reduced price
lunch
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Demographics: EES vs. District B school M District
african American :77501";’ 0%
American Indian I]%:;%ZZ
o
Caucasian _SB:C%);/:
Hawaiian / p1-| O 19%
Hispanic _152;2%

B 5.10%
Multi-Racial 5.00%

Addressing Equity at Eastside Elementary

Scope and Sequence

November 2016: Introduction and Background by USF PBIS

January 25, 2017: Equity Profile

February 22, 2017: Problem Definition Template

March/April 2017: Staff Data Share, Family and Student Focus Group
May 9, 2017: Initiating a Comprehensive Problem Analysis

January 19, 2018: Collaborative Problem Solving & Intervention Design

June 5, 2018: Data Summary & Decisions

Step 1 Problem ID: What is the Problem?

The average African American/Black student has 4.86 times the number
of referrals as the average student from all other groups (referral ratio).

(2/22/17)

Step 2 Problem Analysis: Why is it Occurring?
Staff, Family and Student Focus Groups

* Family focus group

PR
« Identifying, inviting and scheduling e e | S|
* Facilitating the group .
* Reviewing and using the information o, I oo ‘
* Student focus group i e
« Identifying, inviting and scheduling escer o) e s e s {
* Facilitating the group o ey et
* Reviewing and using the information oo mvemydt |

i
e | S |
- o .

Sl e hat th e was | Newd more dere faculy nd - ‘
s

aresceon e

10
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Step 2 Problem Analysis: Why is it Occurring?

All stakeholder groups indicated:
Lack of positive communication between staff and families

Hypothesis #1:

The average African American/Black student has 4.86 times the
number of referrals as the average student from all other groups
because there is a lack of positive communication between staff

and families.

‘Communication occurs only
after a discipline has already
oceurred.

Teachers need to get to
know students.

“We need families on
our side.”

Parents want staff to reach out for
help.

Keeping Hypotheses On-Track

C | curriculum & nstructional Practices

Academic, behavior & SEL

A e

Where do the
CARED domains

Dear Colleague letter, USDOE (2014)

Lit review: culturally responsive classroom management
Lit review: systems change

Lit review: problem solving process

come from?

Mclntosh, K., Girvan, E. J., Horner, R.

Personal, cross-cultural, best practices

smolkowski, K., & Sugai, G. (2014).
Recommendations for addressing discipline disproportionality in education. OSEP Technical
Assistance Center on Positive Behavioral Interventions and Supports.

Teacher Reactions

jith lack of structure in place
areelyli aenera e ock studens

1do not have personal knowledge that this is the.
se.

Family Focus Group Reactions

Ido not feel this statement is true.

Student Focus Group Reactions

I think African American students are more likely to
be suspended because they don't cooperate as.
ich as some non-African Americans.

Blacks at this school often cause fights and
arguments

No, I don't” think African American students are
purposefully targeted at

Because blacks are known for getting into trouble.

Evidence

Root Cause

Poor /T Negative dress code B

Linking evidence-based ideas to interventions

All ideas must be directly related to one another — ensure there is a link from the
strategies back to the root cause, and also back to the original hypothesis.

Are these strategies
linked to the root
cause? Are they
linked to the
hypothesis?

" . ; N N . Ratio positi &
relationships lead to  interactions first thing in the

disproportionate morning create poor S/T
outcomes relationships

statements during first
hour of school
Can this evidence support the
root cause? The hypothesis?

Can it be used over time?

Is this idea directly
linked to the
hypothesis?

Add brief student
climate survey

procedure for greeting
students

Establish positive &
supportive steps for
addressing dress
code violations
11/17

11
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Hypothesis &
Prediction

Root Cause

Evidence

Step 3: Intervention Design and Implementation

Strategy

Support
Plan

Poor family/teacher
communication
leads to
disproportionate
outcomes

Prediction: If we
increase positive
communication
between staff and
families, then
disproportionate
discipline for our
target group will
decrease.

Disciplinary instances
aren’t addressed
proactively and
positively with families
(often avoided, handled
indirectly or after
significantly delay)

Staff Input
Family Input

Focusing on proactive
family-school
ication via

Staff PD on
positive

positive phone calls

with families

Coaching supports for | | Admin. coaching
iplinary phone
calls home Admin.
| monitoring

Follow-ups with
staff, families and
students

Step 3: Intervention Design and Implementation

Intervention Supports
Year 1 Year 2
Lfwe increase positve
amunicatior Professional “Training on Current “Training on Restorative
e en staft and M_ Discipline Procedures Practices
h°MtML then Positive Phone Call Tips Positive Phone Call Scenario
jonate Role Play
rapaftio
‘"’:pr, for out District Social Worker on National Speaker on How (o
o aroup W Equitable Discipline Build Relationships with
targel vy Tough Students
decr! Coaching Supports Leadership Team members | Leadership Team members
available after school to make | available to make home visits
parent phone calls
'Monitoring Fidelity Admin walkthrough on phone | Admin walkthrough on phonc
logs logs
Year 3 Action Plan
o Incentives to teachers for restorative justice circles
® Mid-year collection of phone logs to analyz
o School wide survey to collect larger amount of data

* Professional development for staff on positive phone calls home

Step 3: Intervention Design and Implementation

Building Relationships through Parent Conferences Training

1) Leadership Team role plays conferences with parents about negative student behavior and
academics to model positive language and collaboration.

2.) Teachers are given sample sentence stems based on growth mindset to use for conferences.

3.) Leadership Team role plays conferences with non-examples and has teachers give suggestions
for better ways to communicate with parents.

1) Each grade level is given scenario to role play and record their “model conference” on Flipgrid.

5.) Each teacher watches other teams’ videos and votes on best practices conference.

~Posiive Phone Call Tips

Step 3: Intervention Design and Implementation

*smile when you infroduce yourself.

*Share enthusiasm about teaching their child.
*Share positive specific examples about their child.
*Give them time to share and ask any questions.

‘Let the student know that you had a positive conversation with his/her parent.
n dojo or notes in the agenda to build relationship.

*Follow up with pictures o

12
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Step 3: Intervention Design and Implementation

Step 3: Intervention Design and Implementation

Parent Communication H
Parent Communication Log
Do NOT DO
‘Bome the Chig rYour Rol Nature
“Ihave fold John that he needsfo | am working on ways fo help John Date| Student/Parent | of Phone| Method Comments.
stop hitting but he chooses tokeep | leamn to use nice hands. | want to Call
putting his hands on other kids." discuss the strategies I've been using Hepaive | o Poone Cat
and get your feedback.” Neural | 205
A rent is your Pariner
“Your child's behavior is not “Tknow that we both want John o be T[T Poron
appropriate for 39 grade and he successtul so there a few behaviors frmc il B et
knows that. Please feach him these | that we need o work on 1o help him i
behavior ions ot home.” | be his best." S b
Give Affribute Praise: Give Specific Example: togaino | aFroaa Gas
“Your child is smart. “Your child takes inifiafive with Neurai. | 200
problem solving, For example..." Agenda
‘Shame the Chid hid ond Porent P[P
John hit someone foday and he isn't | “John and I have just finished having Negative | < Phone Call
even somy about f. He wil miss recess | a discussion about hitting other Nl | oodo
for today and he'll be in ISS if this students. Here's what we decided e
happens again.” would have been a better choice sopeive | oPvoss Cen
and how he can fixwhat he has Neutral | 2Dofo
done. What would you like to add Agenda
Mom2” Fouive T Porson
Use Educational Jardon Provide a clear explanalion ol g
“Your child s in Tier 2 for R based on | “Recent math assessment results show Agenda
sAmdata.” that John will benefit from a math e Ee
infervention group." Negatie | Phone Cail
Newral
Agonca

Step 4: Did we implement the plan and what were the . .
P P P Step 4: Did we implement the plan and what were the outcomes?
outcomes? Fidelity Outcomes: Phone Log Data
Fidelity Outcomes: Phone Log Baseline Data ’
Total Phone Calls Non-Target Phone Calls Target Phone Calls
R Phone Call Percentage - 3rd 9 Weeks
Percentage N;L;:,:I
Percentage Negative 100% Positive calls
Negative 35% increased and
. g 80% negative/neutral
Percentage Percentage £ 60% calls decreased for
m" *s::' g 40% all groups
F— rcoaae || P £ o - -
Positive pose o - ]
Percentage Percentage Percentage
Staff indicated more negative, more positive and fewer neutral calls for the T Negatve Postive T Neutral
n16-17 39% 7% 54%
target group than non-target groups
m17-18 21% 46% 33%
2016-17 3rd 9 Weeks . .

13
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Step 4: Did we implement the plan and what were the outcomes?
Fidelity Outcomes: Phone Log Data

Phone Calls - Non-Target Phone Calls - Target Group
100% 100%
0% 0% f
) % )
£ 60% —g L:' 60%
5 0% | B aox |
20% | LR
o% 0% ¥
Percentage Percentage Percentage Percentage Percentage Percentage
Negative | Positive Neutral | Negative Positive Neutral
1617 35% 5% 60% [m1617 s8% 13% 20%
w1718 19% a9% 32% [m17-18] 28% [ 38% [ 3a% |

| Positive calls increased and negative calls decreased for target and non-target group |

| Neutral calls decreased for non-target but increased for target group |

Phone Log Baseline Data

Ratio Positive:Negative Phone Calls

Tou I T | vontae |
[lhm Positive Nexawel 0.7 l 0.3

Despite majority of
negative phone calls,
Target group had
highest ratio of positive
to negative

Ratios of positive to

negative phone calls low
across all groups

2016-17 3rd 9 Weeks

Step 4: Did we implement the plan and what were the outcomes?

Ratio Positive:Negative Phone Calls
) Ratio of
3~ positive to
25 [ negative calls
2 (7 increased for
E 15 ¢ all groups
17 (more for
05 | non-target)
o ¥ :
Total Target Non-Target
‘ W 16-17 3rd 9 Weeks 017 0.23 015
‘ W 17-18 3rd 9 Weeks 22 14 26

Step 4: Did we implement the plan and what were the outcomes?

Student Outcomes — Referral Ratio

Student Outcome Comparison: 2017 to 2018

2
&

1

B Referral Ratio
wJun-17 435
mlunig 256

Referral ratio for
African-
American/Black
students
decreased by
approximately
40% from June
2017 to June
2018

14
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Summary

Questions & Contact Information

Devon Minch (Florida PBIS Project): dminch@usf.edu
John Eagle (Rhone Island College): jeagle@ric.edu

Sonsee Sanders (MTSS Coordinator, Eastside Elementary): sanders_s@ hcsb.k12.fl.us

FLPBIS:MTSS Project
* Phone: (813) 974-6440
* Fax: (813) 974-6115
* E-mail: flpbis@cbcs.usf.edu
* Website: www.flpbis.org

OSEP TA Center on PBIS
* www.pbis.org

Association on PBIS
* www.apbs.org

SUPeis
Florida’s Positive Behavioral
Interventions & Support Project

B wwfacebookcom/flpbis

u www.twitter.com/flpbis
You "
s/ wwwyoutube.com/user/f
pbs1

Please Provide Feedback

Your feedback is important to us! Please take a few
moments af the end of the session fo complete an
evaluation form for this session. Forms are available:

¢ In our mobile application by
Pt clicking the link in the session
@“ & description.

o
¥ * Online underneath the posted
oY o presentations at

\ www.pbis.org/presentations/chica
go_forum_18

National PBIS Leadership Forum | October 4-5, 2018, Chicago, IL

to Tell Us What You Thought

el Ol

Please Complete the Session Evaluation

of This Session

15



Save the dates, February 20 — 23, 2019 for the...
16th INTERNATIONAL CONFERENCE ON POSITIVE BEHAVIOR SUPPORT

Expanding World of PBS:

SCIENCE, VALUES, AND VISION

Washington, DC

Grand Hyatt Washing

A )!‘iu M
.

Pre-Conference Workshops
FEBRUARY 20
skill-Building Wor
FEBRUARY 23
Breakout Sessions

FEBRUARY 21 - 22

Networking | Posters | Exhibits

kshops

For more information, visit
conference.apbs.org
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