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When Working In Your Team

Consider 5 Questions

How does this compare to our prioritiese
Who would do this work?

Where would this work live (e.g.,
responsibility) ¢

What should we stop doing to make room
for this work?

How will we assess whether it's (q)
implemented well and (b) working?




Session Qutcomes

> Describe Tier 2 systems, data, and
practice components that are critical for
implementation.

> ldentify knowledge and skills needed for
Tier 2 Coaching.

> Review tools, materials, and processes
for building Tier 2 Coach knowledge and
skills.
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Foundational
Tier 2 Knowledge



Purpose of Tier 2 -
argeted interventions

> Provide interventions to support
approximately 15% of the student
population who are at risk, but not

currently engaging in severe problem
behavior.

(Walker et al., 1996; Crone, Hawken & Horner, 2010)



Key Features of Tier 2 -
argeted interventions

> Continuously Available

> Quickly and Easily Accessible

> Minimal Time from Classroom Teachers

> Skill Sets

> Aligned with Schoolwide Expectations

> All Personnel are Aware

> Consistent Implementation

> Matched to Function of Student’s Behavior




The Four Interconnected Elements of SW-PBS

OUTCOMES =
Selt Supporting Social
ng Competency & Academic Achievement

Cultural Equity

OUTCOMES

)
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Supporting
Student Behavior

Cultural Relevance

Vincent et al., 2011

School-wide, Non-classroom and
Classroom Systems




System Features of
lered Interventions

> Efficient Team Processes
> Standard Identification Criteria

> Standard bank of research-based
interventions continuously available
and matched to identified need or
function

> Data used to progress monitor




Data Features of
lered Interventions

> Standard Criteria and Data to ldentify
Students

> Standard Process for Data Analysis

> Standard Data used to Progress Monitor
O Datato determine student progress
O Data decision rules to determine next step
O Decision Trees / Flow Charts




Practice Features of
lered Interventions

> Check-In, Check-Out

> Social Skills Intervention Groups
> Self-Monitoring

> Check & Connect

> First Step Next

> Academic Supports
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Introduction to
Coaching
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Coaching or facilitation capacity refers to a
system’s ability to organize personnel and
resources for prompting and encouraging local
school training and implementation efforts.
(Sugai & Horner, 2006)



Training Coaching

The action of supporting a personin

The action of teaching people a achieving a personal or professional
particular skill or type of behavior. goal by providing training and
guidance.
Group Individual or Small Group
Directed learning and controlled Process controlled through
content. questioning.

(Killion, 2008)



—

Research indicated that new strategies and
interventions are not implemented with
integrity unless a consultant (coach) is
continually involved.

(Lewis & Newcomer, 2002)



Plus Coaching in

Training Demonstrate Demonstrate New | Use New Skills in
Components Knowledge Skill in Training Classroom
TD?;?J’S”S& 10% 5% 0%
::‘I_u:ralli):ir:::nstration 30% 20% 0%
%ﬁ l:)raaccktice and 60% 60% 5%

the Classroom

(Joyce & Showers, 2002)




Light vs Heavy Coaching

Light Coaching Heavy Coaching

[> Occurs when coaches want > Includes curriculum analysis,
to building and maintain data analysis, instructional
relationships more than they changes, and conversations
want to improve teaching about beliefs and how they
and learning. influence practice.

[> Results in coaches being [> Coaches work outside their
accepted, appreciated, and comfort zone and stretch
even like by their peers. their coaching skills, content

[> Avoidance of challenging knowledge, and leadership

conversations. skills.




Critical Features of Coaching

PB Is Positive Behavioral
Interventions & Supports
NTER

Positive Behavioral Interventions and
Supports
Implementation Blueprint:

PBIS District Systems Fidelity Inventory
(DSFI)

Technical Assistance Center on Positive Behavioral Interventions and Supports
U. S. Department of Education, Office of Special Education Programs

Version 2019 August 5




Coaching

> Specialized instructional support personnel (e.g.,
special educators, counselors, school
psychologists, social workers) at school and
district levels have behavioral science expertise
that aligns with general PBIS and across full
continuum of behavior support (Tiers 1, 2, 3).



Differentiated Coaching Supports

> A plan for differentiated coaching
supports is developed and based on
phases of implementation, relevant
tiers and data-indicated need. The
coaching plan is readily available (e.g.,
website) and/or disseminated to school
teams and is consistently implemented.




District Coach Networks

> Training and support (e.g., clear scope
and sequence, technical assistance)
are provided to district coaching
networks to establish and sustain PBIS
expertise and implementation.



Local Coaching Capacity

> District has transitioned from
outside/external to local/internal/in-
district coaching capacity (e.g., core
group identified and supported in
leading efforts, embedded in job
descriptions).
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Knowledge &
Skills Needed for
Tier 2 Coaching



Professional Development

Blueprint

National Technical Assistance Center on
Positive Behavioral Interventions and Supports

TRAINING AND PROFESSIONAL DEVELOPMENT BLUEPRINT FOR POSITIVE
BEHAVIORAL INTERVENTIONS AND SUPPORTS'

Timothy J. Lewis
Susan Barrett
George Sugai

Robert H. Homer

Barbara S. Mitchell

Danielle Starkey

Version 3: August 2016



https://www.pbis.org/Common/Cms/files/pbisresources/PBIS_PD_Blueprint_v3.pdf

System Features of
lered Interventions

> Efficient Team Processes
> Standard Identification Criteria

> Standard bank of research-based
interventions continuously available
and matched to identified need or
function

> Data used to progress monitor




Critical Tier 2 Coach Knowledge

> Basics of Applied Behavior Analysis

> Understanding of Tier 1 Implementation (Classroom!)
> Effective Tier 2 Team Processes

> Methods of Identifying Students for Tier 2 Supports
> Selecting Function Based Interventions

> Implementation of Tier 2 Interventions

> Progress Monitoring of Tier 2 Interventions

[> Evaluation of the Tier 2 System

> Targeted Technical Assistance Using Data




Basics of Applied Behavior Analysis

> ABCs of behavior

> Functional behavioral
assessment logic

> Data Collection



Understanding of Tier 1
Implementation (Classroom!)

> Clarifying Expected Behavior
> Teaching Expected Behavior
> Encouraging Expected Behavior

> Discouraging Unexpected
Behavior

> Effective Classroom Practices

(MO SW-PBS, 2018)




Effective Tier 2 Team Processes

> Team Roles/Responsibilities

> Standardized Agenda Template
> Action Planning

> Communication Methods



Tier 2 |dentification

> Existing School Data
> Teacher Nomination
> Universal Screening



Selecting & Implementing Function
Based Tier 2 Interventions

> |dentifying and reviewing relevant
student data needed to determine
problem behavior and function of
behavior

> Planning for and implementing
research based Tier Il Interventions
including:
O Social Skills Intervention Groups
O Check-In, Check-Out
O Check & Connect
O First Step to Success




Evaluation of the Tier 2 System

> Implementation fidelity
> Social validity

> Student outcomes

> Progress monitoring



Targeted Technical Assistance
Using Data

> Using school implementation
data (SET, TFI, SAS) to
determine technical assistance
needs of participating schools.
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InPlace  Partally n Place Not in Place

Tier | »i% 38.89% 25.00%
e Il 5313% 37.50% 9.38%
Tiee W 75.00% 15.00% 20.00%

PBIS Trainer/Coach Assessment

100.00% 8 b

Partaly n Mace
B Nt Pace
TS 00N
75008
LA RE LY
5000
wan nan
25008
25.00%
15008
938 Wos
- O l
Ter! Terll Ter it
+ = @hemAnalysis - 6 Tiered Report -




_A_

Tools, Materials, &
Processes for Building
Tier 2 Coach Knowledge



Tier 2 Resources
(MO SW-PBS?)

> Tiered Fidelity Inventory (TFI)

> Tier 2 Workbook* & Resources*

> Tier 2 Student Identification Process Guide*
> Pre-Meeting Organizer®

> Intervention Development Checklists*
O Check-In, Check-Out
O Social Skills Intervention Groups
O Self-Monitoring

> Student Progress Monitoring Guide*
> Advanced Tiers Spreadsheet*



https://www.pbisapps.org/Applications/Pages/Tiered-Fidelity-Inventory-(TFI).aspx
https://pbismissouri.org/wp-content/uploads/2018/05/MO-SW-PBS-Tier-2-2018.pdf
https://pbismissouri.org/tier-2-workbook-resources/
https://pbismissouri.org/wp-content/uploads/2018/08/T2-Ch.-4_MO-SW-PBS-Tier-2-Student-Identification-Process-Guide.docx
https://pbismissouri.org/wp-content/uploads/2018/08/T2-Ch.-4_Tier-2-Pre-Meeting-Organizer.docx
https://pbismissouri.org/wp-content/uploads/2018/08/T2-Ch.-5_Check-In-Check-Out-Intervention-Development-Checklist.docx
https://pbismissouri.org/wp-content/uploads/2018/08/T2-Ch.-6_Social-Skills-Intervention-Development-Checklist.docx
https://pbismissouri.org/wp-content/uploads/2018/08/T2-Ch.-7_Self-Monitoring-Intervention-Development-Checklist.docx
https://pbismissouri.org/wp-content/uploads/2018/08/T2-Ch.-4_MO-SW-PBS-Student-Progress-Monitoring-Guide.docx
https://pbismissouri.org/wp-content/uploads/2018/01/AdvancedTierSpreadsheetwithBarGraphs2017-20181-11-18.xlsm

Tiered Fidelity Inventory (TFI)

pbisapps.org

SWPBIS Tiered Fidelity Inventory

version 2.1

Tier 2

Teams

Intervention
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http://pbisapps.org/

Tier 2 Workbook & Resources

e o N

Mu sw PBS Mome About Terl Ter2 Ter3 Topks SI Profle Q
-

‘) Wz ldus B Nt Bekow St

Horme / Tier 2 Workiook & Resowrtes

Listed below is a comprehensive list of MO SW-PBS Tier 2 Resources. Download a full copy of the MO SW-PBS Tier 2 Team Workbook.

2018-2019 TIER 2 WORKBOOK

B 1. Foundational Knowledge
B 2. Leadership for Tier 2 Specialized Behavior Support

B 3. Student Identification Process




Tier 2 Student Identification Process Guide

MO SW-PBS Tier 2 Student Identification Process Guide

Did the student receive instruction on Schoolwide and Cl. Exp i Rules, and
Procedures? Did the student receive recognition recently for following Schoolwide and Classroom
Expectations, Rules, and Procedures?

NOMINATION EXISTING SCHOOL DATA UNIVERSAL SCREENING
Dowes the completed nomination Does the sedent meet our data What ather sources of data cam the
contain adequane information 10 move decision rube? team consider !
foeward?

TEACHER AND TEAM COLLECT DATA
Using the Adapted FACTS, clarsfy the target problem behavior i cbservable, meassresble terms,

collect and compile the student duta and complete a contiext analysis 1o deterssine what is maistaining
the probless behavice, and where it is mont and least likely 1o occur.

|

DETERMINE FUNCTION OF BEHAVIOR
What condiions are most biely 1o lead 1o the peoblem behavior!
What rexpoase reliably follows the problem bebavior?

e T

~
OBTAIN ATTENTION OR ITEM/ACTIVITY ESCAPE/AVOID ATTENTION OR TASK/ACTIVITY

To Avoid/Escape Attention

To Get Atention o From sdubt andlee peers

« From adelt andior peers

To Awoid/Escape Tangible
+  Demanding or boring task
+ Setting Activity. e Event

To Get a Tangible
o Object, Event, ee Activity

To Get Semory Samulation

- N To Avoid/ Escage from Sensory Stimulation
\ o Visual, Audiory. Oactory. Kinesthetic o Stissulation that is painful or discomberting

Checkeln, s.:':l":m % ::‘;"_ Check & FIRST lm:o
Check-Out | Intervention Conmect | STEP Next
Groups E n
Get Adult Attention X X X X
Get Peer Attention X X X X
Avoid Adult Attention X X X
Avoid Peer Attention X X X
Avoid Tasks X X X
Access to Activities or X X

Adapted from Umbrelt, Ferro, Lisuprin and Lase, 2007



Tier 2 Pre-Meeting Organizer

Tier 2 Pre-Meeting Organizer

School Name: Date:

Directions: To be completed before the Tier 2 Team meeting by each Intervention Coordinator,
Review student progress monitoring data and count the total number of students participating and

what response they are having (positive, questionable or poor) and record below.

# of Stud #of # of Stud,

Intervention :“’r"‘s“;‘;‘“_‘: with Positive with with Poor

Check-In, Check-Out

Social Skills Intervention Group

Sell-Monitoring

Check & Connect

FIRST STEP Next

Directions: Write names of students in the appropriate columns below,

Stadents with Positive

Students with Response Eligible for
Positive Response, Fading or Graduating Students with Students with
Not Ready for Fading (Demonstrating positive Questionable Response Poor Response

(These students do not need response and meeting data
to be discussed ot this time) decision rufe for fading or
graduating)




Tier 2 Pre-Meeting Organizer
Google Form Version

fier 2/3 Pre-Meeting Organizer

To edit this document, log into your Google Drive, click on “File”™ and “Make a Copy.” Alternatively, you can click on “File” and Download as
Microsoft Word

School Name: Super School Month: September Time Stamp: 8/21/2019 14.07.36

Student Encoliment

Students with 6 or more Major ODRs
Students with 2-5 Major ODRs
Students with 0-1 Major ODRs

Number of of
Students who
participating more
(Total year 1o
ca%e)
Name of year to
Interversion )
Check-in 3 J P
Check-Out



https://pbismissouri.org/tier-2-and-tier-3-response-to-intervention-data/

Intervention Development
Checklists

> Program Design

> (Daily) Progress Report

> Reinforcement Report

> Data Management

> Plan for Self-Management & Fading
> Teaching Staff to Implement Program

> Teaching Students & Parents Who
Participate in the Program

> Evaluate Program Outcomes




Student Progress Monitoring Guide

Review the Pr

MO SW-PBS Student Progress Monitoring Guide

R Or

by the team.

A the questi

below for each student requiring action

Was intervention implemented with fidelity?

Use Intervention Exsential Features Document.

What data wis used 10 document fidelity (e.g Duily Progress Report Review, Observation
Checklist, Session Fidelity Checklist, esc.)?

i

|

:

'

1. Go back to Intervention Essential Features (IEF) and Tier 2
Workbood

2. Probiem solve possible barriers 10 staff implessestation,
Intervention satisfaction (social validity) foe students and staff, and/

or system deficits

3. Document decisions made and steps to take in meocting minutos,

Poor Response

-

Check social vabdey

(Stadent interview,

Istervention Acceptability

Rating, etc.)

Did the team follow decision

rules to identify student (s)

who will continee i the

intervention?

« Continee with Goal
Increase Goal

"

l}mk social validity (Student
Interview, Intervention
Accepeabilay Rating, ¢t<)
Did the team follow decison
rules o identify student (s)
rcqmnq modifications’
Recoasider Fanction
Reconsider Goal

Provide More Frequent
Freedhack

o Individualize Foodback
Procedure

Individualize the Reinforcer

L What data was wsed to 1. What data was used to Check social validity (Student
inform progress made in the inform progress made in the Interview, Intervention Acceptability
Intervention? Intervention? Rating, etc.)

«  Dudly Progress Report »  Dadly Progress Report Wias the primsary problem behavior
»  Weekly Progress Report Weekly Progress Report identified correctly and addressed on

the stadent’s Daily Progress
1s the intervention aligned with the
fanction of the studont’s behavioe?
Are there other functions 1o
consider?
‘When the team Is confident with the
behavior identification, the aligament
of intervention and function. and that
o0 additional functions should be
considered. the team should discuss
« Changing the Tier 2 Intervention
«  Comsidering the student for Ther
3 Istervention




Advanced Tiers Spreadsheet
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Student Name Student Data Entry
Date of ID/Method Tab >
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Tier 2 Resources
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New to MO SW-PBS?
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Session Qutcomes

> Describe Tier 2 systems, data, and
practice components that are critical for
implementation.

> ldentify knowledge and skills needed for
Tier 2 Coaching.

> Review tools, materials, and processes
for building Tier 2 Coach knowledge and
skills.
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Questions?

Danielle Starkey: starkeyd@missouri.edu
Nanci Johnson: johnsonnw@missouri.edu



Miami, FL
Hyatt Regency Miami
March 11-14, 2020

For more information, visit:
conference.apbs.org
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Please Complete the Session Evaluation to Tell Us What You
Thought of This Session

Three Ways to Complete Evaluation:

1) Mobile App: click on “session evaluation” under the
session description.

2) Online: click on the link located next to the
downloadable session materials posted at
http://www.pbis.org/ presentations/chicago-forum-19

3) QR Code: Scan the code here (or in your program -
book) and chose your session from the dropdown E
Menu.
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