Practical Functional Behavioral
Assessment Training Manual
for School-Based Personnel

PARTICIPANT’S GUIDEBOOK

Sheldon Loman, PhD,
Portland State University
&

Christopher Borgmeier, PhD,
Portland State University

Practical FBA Participant’s Guide

Page 1



Table of Contents

Introduction
Functional Behavioral Assessment and Positive Behavior Support
Purpose of the Workbook
Intended Use and Overview of the Workbook

Session 1: Defining & Understanding Behavior
Checks for Understanding
Task/Key Points

Session 2: Investigating Behavior
Checks for Understanding
Task/Key Points
Tools Presented:
FACTS for Staff (Appendix A)
FACTS for Students (Appendix B)

Session 3: Observing & Summarizing Behavior
Checks for Understanding
Task/Key Points
Tools Presented:
ABC Recording Form (Appendix C)
Summary of Behavior Table (Appendix D)

Session 4: Function-based Behavioral Support Planning
Next Steps/Key Points
Tool Presented:
Behavior Support Planning Forms (Appendix E)

Appendices—Practical FBA Tools & Quick Reference
FACTS for Staff

FACTS for Students

ABC Observation Form

Summary of Behavior Table

Behavior Support Planning Form

Practical FBA Quick Reference Guide
Practical FBA Slides by Session

QEmmonN®>

References

Practical FBA Participant’s Guide

Page #

7-17
15-16
17

19-41
3943
43

45-71
66-70
71

73-82
83

87-88
91-92
93-95
95
98-99
101-117
119-155

156-157

Page 2



Functional Behavioral Assessment and
Positive Behavior Support

Functional Behavioral Assessment has been
recommended as an effective proactive
technology that should be used at the first signs

of misbehavior'. FBA has been established as a

systematic, evidence-based process for assessing

the relationship between a behavior and the
context in which that behavior occurs’. A
primary goal of FBA is to guide the
development of effective positive
interventions based on the
function of the behavior (e.g.,
tangible, escape, attention,
automatic)3 . Interventions
based on an FBA
result in significant

change in

School professionals
trained to conduct
Practical FBAs may
strengthen a school’s
capacity to utilize
research-based FBA
technology in a
pro-active manner.

utilized as a collaborative school-wide practice
to predict common problems and to develop
interventions at the school level. At the
secondary (or targeted group) prevention level,
FBA involves simple and realistic team-driven
assessment and intervention strategies aimed at
students with mild to moderate behavior
problems. Finally at the tertiary (or intensive)
prevention level, FBA is considered a
complex, time-consuming, and rigorous
process focused on students with
more chronic, intensive behavior
problems for whom primary
and secondary level

interventions were

unsuccessful. Students

that exhibit serious

problem

student behavior.4Thus, an FBA is “critical to
the design and successful implementation of

. . . . 5
positive behavioral interventions™.

FBA has been described as a preventative
practice within schools across the three levels of
the prevention model for School wide Positive
Behavior Support (SWPBS)®. At the primary

(or universal) prevention level, FBA can be

! Scott et al., 2003; Sugai et al., 2000.

2 Blair, Umbreit, & Bos; 1999; Carr et al., 1999;
Lee, Sugai, & Horner, 1999.

3 Horner, 1994

4 Carr et al.., 1999; Ingram, Lewis-Palmer, & Sugai,
2005

5 Watson & Steege, 2003, p.20

® Scott & Caron, 2005

behaviors in
school (about 5% of school population) require
an extensive FBA process led by an individual
well-versed in behavioral principles (e.g., school

psychologist, behavior specialist).

The logic behind the Practical FBA training
resides with the idea that students that exhibit
consistent minor problem behaviors (10-15% of
the school population) benefit from basic and
less intrusive FBA procedures that may be
conducted by a school professional (e.g.,
counselor, administrator). Practical FBA
presents and applies the FBA technology for use

by school personnel in a proactive manner.
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This participant’s guide presents specific
procedures for school-based personnel to
conduct practical functional behavioral
assessments (FBA). Practical FBA training

methods presented in this workbook are

designed to train
school-based personnel
with flexible roles in a
school (i.e. personnel
not directly responsible
for providing regular

instruction for students).

Purpose of the Participant’s Guide

/ When used early for students \
identified at-risk for serious
behavioral problems,

Practical FBA methods may prevent
the escalation of student behaviors
that, if left untreated, may require

k more intrusive methods. j

The Practical FBA training methods are

For example, Practical FBA methods would be
appropriate for a student who is calling other
students names during academic instruction on a
daily basis. However, the Practical FBA

methods would not be sufficient for use with a

student who strikes
others or engages in
self-injurious behaviors
during a number of
routines throughout the

school day.

For students that

exhibit complex or dangerous behavioral

specifically designed for use with students that

problems school personnel should contact a

exhibit consistent problems that are not

dangerous and have not been adequately

behavior specialist in your school or district

addressed through previous assessment and

intervention.

who is trained to conduct FBA’s for students

with more challenging behaviors.

Practical FBA Methods may be used with students
who:

Practical FBA Methods are NOT sufficient for use
with students who:

Exhibit high frequency behaviors that are NOT
dangerous (e.g., talking out, running, not following
directions, not completing work)

Have received interventions that did not improve

behavior.

Exhibit behaviors that occur in 1 to 2 school
routines (e.g., specific classrooms/activities, lunch,

recess)

Exhibit dangerous behaviors (e.g., hitting, throwing
objects, property destruction)

Exhibits behaviors in 3 or more school routines.

Practical FBA Participant’s Guide
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Intended Use of the Participant’s Guide

The activities within this workbook are This participant’s guide is NOT meant to be
designed to be used by school-based used as a self-instructional handbook. This
professionals (e.g., counselors, guide is designed to match with key points
administrators) as they are guided through from the presentation activities of the

the Practical FBA Training procedures Practical FBA Training. The tools and
provided by an individual well-versed in procedures in the appendices of this
functional behavioral assessment and workbook can be used after the training to
behavioral analytic principles (e.g., school guide trained school-based professionals.

psychologists, behavior specialists).

Format of the Participant’s Guide

Each of the 4 training sessions will include the following elements:

Objectives: Content and skills participants will learn during the session.

Review: Review content from the previous session.

-

AN
»
)

Activities: Practice opportunities to better understand content and develop skills.

€

Checks for Understanding & Comments/Questions

After new content has been taught and practiced, activities to check for understanding or

identify points that need to be discussed and practiced further. (Please submit to the
trainer at end of each session)

1o Do

Tasks: Real life practice opportunities in your school with actual cases in your school.

Key Points from each session.

L

il Presentation Slides: Slides presented in each session can be inserted behind this page.

Practical FBA Participant’s Guide
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Practical FBA

wanngseies  Practical FBA vs
Comprehensive FBA

For: Students with mild to Students with moderate to
moderate problem severe behavioral
behaviors (behaviors that problems; may be
are NOT dangerous or dangerous and/or

occurring in many settings) foccurring in many settings

What: Relatively simple and Time-intensive process that
efficient process to guide also involves archival
behavior support planning J records review, family-
centered planning, and
collaboration with agencies
outside of school

Conducted by whom: | School-based personnel Professionals trained to

(e.g., teachers, counselors, fconduct functional
administrators) assessments with students
with severe problem behaviors
(e.g., school psychologists,
behavior specialists)

Practical FBA process
DAS . H ° Today’s Training

Define behavior in observable & measurable terms

Ask about behavior by interviewing staff & student

-specify routines where & when behaviors occur
-summarize where, when, & why behaviors occur
&ﬁ the behavior Session #3
-observe the behavior during routines specified
-observe to verify summary from interviews

Hypothesize: a final summary of where, when &

why behaviors occur Session #4

Practical FBA Participant’s Guide
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Session #1: Defining & Understanding Behavior

By the end of this training session you will be able to:

A
'—5 . ?=‘ 1. Define observable behaviors (the WHAT).
!E !E E! E! ‘ 2. Identify events that predict WHEN & WHERE the
i n ‘E f specific behavior occurs.
_—= - =’_ : 3. Identify WHY a student engages in the specific
- behavior.

4. Construct hypothesis statements that summarize the
WHAT, WHEN, WHERE, & WHY of a student’s

behavior.

Practical FBA
Always start with the behavior

* Despite the ABC concept, the behavior (B) is
our starting point!

Antecedent/Trigger: Behavior: Consequence/OutCome
When happens.... the student does (what) ..because (why)

Practical FBA Participant’s Guide
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Defining Observable
Problem Behaviors

* Definitions of behaviors need to be:

— Observable: The behavior is an action that can be

seen.

— Measurable: The behavior can be counted or

timed.

—Defined so clearly that a person unfamiliar
with the student could recognize the
behavior without any doubts!

Activity 1

List 5 problem behaviors that occur in your school:

Practical FBA Participant’s Guide
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Are the behaviors listed above: (a) observable,

(b) measurable, and (c) defined so clearly that a
person unfamiliar with the student could recognize
the behavior without any doubts?

Activity 2

Write out the behavior and provide an observable &
measurable definition for one (1) of the behaviors

below:

Jeff is always disruptive in class.
Disruptive:

Hailey is constantly off-task during math.

Off-task:

Chris is defiant.
Defiant:

Brandon is angry and hostile.

Angry/Hostile:

Alexis uses inappropriate language.

Inappropriate language:

Page 9
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Activity 3

Identify the behavior, antecedent, & routines in the
following scenarios:

When he goes to math class and peers tease him about his walk, A.]J.
calls them names and hits them.

Routine: During

Antecedent/Trigger

Behavior

When:

Student does:

Bea stares off into space and does not respond to teacher directions
when she doesn’t know how to do a difficult math problem.

Routine: During

Antecedent/Trigger

When:

Behavior

Student does:

Practical FBA Participant’s Guide
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Activity 4

Identify the routine, antecedent, behavior, and
consequences/outcomes for the following scenarios:

Joe throws his pencil and rips his paper during math whenever he is given double-digit
math problems. This results in him getting sent to the office.

Routine:

Antecedent/Trigger Behavior Consequence/ Outcome

When: Student does: because:

Nancy cries during reading time whenever she has to work by herself. This results in the
teacher sitting and reading with her.

Routine:

Antecedent/Trigger Behavior Consequence/ Outcome

When: Student does: because:

Practical FBA Participant’s Guide
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Functions that behaviors serve

Problem
Behavior

l l

Obtain/Get Escape/
Something Avoid
Something
Stimulation/ Social Tangible/
Sensory Activity

Adult Peer

Most Common Functions of Behavior

To Obtain/ Get : To Escape/Avoid:
® Peer attention ¢ Difficult Task
e Adult attention ¢ Boring Task
e Desired activity ® Easy Task
* Desired object/ items ® Physical demand
* Sensory stimulation: auditory, * Non-preferred activity
tactile, etc. ® Peer
e Staff

® Reprimands

Practical FBA Participant’s Guide
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Hypothesis Statement:
Summarizes the Routine, ABC’s, & Hypothesizes a Function of the Behavior

Routine:

Antecedent/Trigger Behavior Consequence/ Outcome

When: Student does: | because:

Therefore, the function of
the behavior is to
Get/avoid:

The Hypothesis/Summary Statement:
Critical to Designing Behavioral Supports

* The summary statement informs a student’s individual support team in developing a behavior
support plan.

*  The results of the summary statement are important because strategies based on this statement
will be used to:
- prevent the predictors (antecedents) of the problem behavior,

-teach alternative behaviors to the problem behavior, &

-increase alternative and desired behavioral outcomes, while decreasing problem behaviors
based on the function/pay-off

Practical FBA Participant’s Guide
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Checks for Understanding for Session #1

Please detach and turn in these pages to the trainer at the end of the training session. Please write
your name on them or use some other form of identification to receive feedback on your responses.

Name or Identification:

Check #1

Provide a Summary Statement for the following scenario:

During story time when the teacher asks students questions, Michelle
blurts out responses or begins crying if she is not called on. When this
happens the teacher moves in closely and talks privately with Michelle
in an effort to calm her.

Werite your answer in Summary Statement format below:

Routine:

Antecedent/Trigger Behavior Consequence/ Outcome

When: Student does: | because:

[
Therefore the function of
the behavior is to
Get/avoid:
Check #2:

Define the 4-steps in the Practical FBA Process

1.

B W DN

Practical FBA Participant’s Guide
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Define the ABC’s of understanding the function of behavior:

N
)’ /]

Which one of the three terms (A, B, or C) should you always start with (i.e., the focal point
of an FBA)?

!==_§=E‘= Check #3:
= a\

Identify an observable
% & measurable behavior of a student you know
-
Behavior:
Examples:
1.
2.

Non-examples:
1.

N

Comments/Questions about Session #1:

Practical FBA Participant’s Guide
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Task for Session #1

Over the next week:

1. Work with someone at your school to identify a student

L‘; that may require individual behavior supports.
N + SELECT A STUDENT WHO HAS A CHRONIC
O I 0 . BEHAVIOR, BUT IS NOT THE MOST DIFFICULT CASE
/ * Make sure student does not exhibit dangerous
behavior

2. Be prepared to interview the student’s teacher the
following week.

Key Points from Session #1

® The Practical FBA process is for use with students who engage in
problem behaviors that are not dangerous behaviors

e The Practical FBA Process has 4 steps (DASH): Define, Ask, See, &
Hypothesize

¢ In understanding the ABC’s of behavior, the starting point is the behavior
(B), then what happens before the behavior (A) and after the behavior (C).

¢ Behaviors need to be explained in such a way that they are observable &
measurable so that anyone who does not know that student could point out
the behaviors.

e A student’s behavior serves a function (or pay-off): either to get or avoid
something (attention, activities, or tangible items

e The result of a Practical FBA is a Hypothesis Statement that summarizes
the ABC’s of behavior and hypothesizes the function of a student’s
behavior

oo oo o o o o

o Y e

Presentation Slides for Session #1

Insert slides provided by the trainer behind this page.

Practical FBA Participant’s Guide
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Session #2: Investigating Behavior

Review #1

Defining Observable Problem Behaviors
Definitions of behaviors should to be:
-Observable

-Measurable

-Defined so clearly that a person unfamiliar with the student could
recognize the behavior without any doubts

Make one of the following behaviors observable & measurable:

Unresponsive

Definition:

Examples:

Non-examples:

Inappropriate Language

Definition:

Examples:

Non-examples:

Practical FBA Participant’s Guide
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Review #2

Create a hypothesis statement for the following scenarios:

Scenario #1: Jordan---At lunch, after being approached by a specific peer, Crystal, Jordan yells
profanities. Crystal moves away and leaves Jordan alone.

Routine:

Antecedent/Trigger Behavior Consequence/ Outcome

When:

Student does: because:

Therefore the function of
the behavior is to
Get/avoid:

Scenario #2: Jarrett---When his teacher asks him questions about capitol cities in geography, Jarrett tells
the teacher, “why don’t you tell me...you’re the teacher”. His teacher moves him to the back of the room
and ignores him for the rest of the class period.

Routine:

Antecedent/Trigger Behavior Consequence/ Outcome

When: Student does: because:

Therefore the function of
the behavior is to
Get/avoid:

Practical FBA Participant’s Guide
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)Ia

By the end of Session 2 you will be able to:

)

-

Use the FACTS interviews with staff and
students to specify:

.Illll.
J

il
|I"""
g

(

1. The problem behaviors

4l

2. Routines in which problem behaviors occur
3. Triggers or predictors of the problem behavior

4. Pay-off (Function) the behaviors have for
student

5. Possible setting events

6. Summary of behavior

Practical FBA Participant’s Guide
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Adding 4t term to
Hypothesis/Summary Statement

Setting Events/ Antecedent/ Problem Consequence/
“Set ups” Trigger Behavior Outcome
Infrequent ) Following
events that |:> Preceding |:> Observable |:> events that
affect value events that behaviors of maintain
of outcome trigger concern behaviors of
concern
Examples of Setting Events OR “‘Set Ups” e Having a fight on the way to school
e Lack of sleep e Bad grade on a test
® Missing breakfast / hunger ® Substitute teacher

e Forgetting to take medication

How do we obtain the information to
make a summary statement

Ask & See
1. Ask— Today’s Session
-Interview Teacher & Staff
-Interview Student

2. See Next Session

-Observe the student’s behavior in routines
identified by the interview

-Use the interview to guide observations.

Practical FBA Participant’s Guide
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For Teachers/Staff: Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)

Student: Grade Date:
Staff Interviewed: Interviewer:

Student Strengths: Identify at least three strengths or contributions the student brings to school.
Academic strengths -

Social/Recreational -

Other -

ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely.

Time | Activity & Staff Likelihood of Problem Specific Problem Current Intervention for
Involved Behavior Behavior the Problem Behavior
Low High

1 2 3 4 5 6

1 2 3 4 5 6

1 2 3 4 5 6

1 2 3 4 5 6

List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5 or 6. Only combine
routines when there is significant (a) similarity of activities (conditions) and (b) similarity of problem
behavior(s). Complete the FACTS-Part B for each of the prioritized routine(s) identified.

Routines/Activities/Context Problem Behavior(s)

Routine # 1

Routine # 2

**]f problem behaviors occur in more than 2 routines, refer case to behavior specialist**

BEHAVIOR(s): Rank order the top priority problem behaviors occurring in the targeted routine above:

___ Tardy ___ Fight/physical Aggression ___ Disruptive __ Theft
___ Unresponsive ___ Inappropriate Language ___ Insubordination __ Vandalism
___ Self-injury __ Verbal Harassment _ Work not done __ Other

Describe prioritized problem behavior(s) in observable terms:

What is the frequency of the Problem Behavior in the targeted routine (# x’s /day or hour)?
What is the duration of the Problem Behavior in the targeted routine (in seconds or min)?
Is Behavior Immediate Danger to | Y N

self/others? If Yes, refer case to behavior specialist

Practical FBA Participant’s Guide
Page 23

Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999)




Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)
Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/Activities/Context

Problem Behavior(s) — make description observable

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above. Then
ask corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2.

Environmental Features (Rank order strongest 2)

Follow Up Questions — Get as Specific as possible

Describe

___a. task too hard ___g. large group instruction

___b. task too easy ___h. small group work

___c. bored w/ task ___i. independent work

___d. task too long ___j. unstructured time

___e. physical demand ___k. transitions

___f. correction/reprimand ___ L. with peers

___Other ___m. isolated/no attention If 1 — what peers?

If a,b,c.d or e - describe task/demand in detail

If f - describe purpose of correction, voice tone, volume etc.

If g.h 1 jork - describe setting/activity/content in detail

If m — describe -

CONSEQUENCEC(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem
behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

Consequences/Function

As applicable -- Follow Up Questions — Get as Specific as possible

___a. get adult attention
___b. get peer attention
___c. get preferred activity
___d. get object/things/money
___e. get sensation

___f. get other, describe

If_a or b -- Whose attention is obtained?

How is the (positive or negative) attention provided?

g. avoid adult attention
h. avoid peer attention
i. avoid undesired activity/task

j- avoid sensation
k. avoid/escape other, describe

If c.d, e, or f -- What specific items, activities, or sensations are obtained?

If g or h — Who is avoided?

Why avoiding this person?

If i, j, or k- Describe specific task/activity/sensation avoided?

Be specific, DO NOT simply list subject area, but specifically describe type of work within the
subject area?

Can the student perform the task independently? Y N
Is academic assessment needed to ID specific skill deficits? Y N

SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in day) that
commonly make problem behavior more likely or worse in the routine above.

__hunger __ conflict at home __ conflict at school __ missed medication __ illness __failure in previous class
__lack of sleep __change in routine __ homework not done __ not sure __ Other

Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.

SUMMARY OF BEHAVIOR

ANTECEDENT(s) / Triggers

Problem Behavior(s) CONSEQUENCE(s)/ Function

SETTING EVENTS

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure
1 2

3

4

100% Sure/No Doubt

6

Practical FBA Participant’s Guide
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About the Functional Assessment Checklist for Teachers & Staff (FACTYS)

Purpose of the FACTS interview: ASK staff who work with the student to identify & focus in on a
specific problem behavior routine, so you can go and SEE the behavior.

Frequently Asked Questions (FAQs) about the FACTS interview

How long does it take to conduct a FACTS
interview?
Depending on teacher responses, 30-45 minutes

is typical.

Whom should I interview?

Interview the “referring teacher” or teacher that
has been identified to receive support, then
based on the interview other staff may be

identified.

What materials do I need?

Bring two copies of the FACTS interview form
for yourself and the teacher being interviewed

(so they can follow along).

Can I just drop it in the teacher’s box to have
them complete the FACTS?

No. You should guide them through the
interview and record their responses on your

form, as follow up questions may be needed.

During the FACTS interview, you are the investigator

— Ask follow-up questions to get specific information you can use to inform interventions

— Understand from the student perspective...

—  You need to be convinced...

— You need to be confident in the results of the interview...

Practical FBA Participant’s Guide
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Completing FACTS Part-A: Routines Analysis

Start FACTS off with Strengths & Identify Student Daily Routines

Step #1: Start with the student’s strengths.
When conducting a FACTS interview always start with the student’s strengths.

-Begin with focus on positive skills and attributes of student.

Step #2: Ask: Where, when, with whom, problem behaviors that are most likely

Time: List the times that define changes in Likelihood of Problem Behavior: Rate the
the student’s daily schedule. Include likelihood of problem behavior during
subject changes, changes in classes, each time/activity/routine on the 1 to 6 scale
transitions, lunch, before school, and adapt provided.

for complex schedule features (e.g. odd/even

days) if appropriate. Problem Behavior: Indicate the specific

problem behavior(s) that occur during each
time with a rating of 4, 5, or 6.
Activity & Staff: Identify the activity or

routine (e.g. small group instruction, math, Current Intervention: Indicate any
independent art, transition) during each time interventions currently in place for the
identified and the staff involved. problem behavior during that time.

Practical FBA Participant’s Guide
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Activity 1
With a partner and using the FACTS Part-A form (pg. 26) for Tracy, complete the:
(a) Strengths

(b) Routines Analysis (The Time, Activities, & Staff involved are completed
for you)

Script for Tracy’s FACTS

FACTS-Part A: Tracy’s Teacher, Ms. B.

Strengths: Tracy likes science & art, she is great at basketball.
Routines Analysis

“Tracy has a low likelihood of problem behavior in reading, but the first break is where the likelihood of
her problem behavior is about a “4”. During this break she will call students names and sometimes
threaten then. Currently I give her detention when I find out about those problems.”

“She has no problems in writing, math, or social studies. But during the lunch break period the likelihood
of her problem behavior is very high, about a “6”. She calls students names and threatens them. She
usually gets detention for this.”

“She has no problems in PE, Art, or Science. But dismissal she has some problems in the hallways. I
would say the likelihood of a problem behavior during dismissal is about a “3”. She engages in the same
problems...name calling, threatening and she will get detention for this.

Practical FBA Participant’s Guide
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Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)

Student: Tracy Grade 8 Date:
Staff Interviewed: Ms. B Interviewer:

Student Strengths: Identify at least three strengths or contributions the student brings to school.
Aecademic strengths -

Secial/Recreational -

Other -

ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely.

Time | Aetivity & Staff Likelihood of Problem Specific Problem Current Intervention for
Involved Behavior Behavior the Problem Behavior
8:05 | Reading/Ms. B Low High

1 2 3 4 5 6

0:05 Break
1 2 3 4 5 6

9:20 | Writing/Ms. B

10:20 | Math/Ms. Z

11:20 | Social Studies/Mr. T

,_.
2
| ¥¥]
N
LA
(=3

12:20 | Lunch/Break

1:10 PE/Mr. K OR
Art/ Ms. J 1 2 3 4

L
(=)

2:10 Science/ Ms. N
1 2 3 4 5 @

3:15 Dismissal

1 2 3 4 5 6

List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5§ or 6. Only
combine routines when there is significant (a) similarity of activities (conditions) and (b) similarity of
problem behavior(s). Complete the FACTS-Part B for each of the prioritized routine(s) identified.

Routines/Activities/Context Problem Behavior(s)

Routine # 1

Routine # 2

BEHAVIOR(s): Rank order the top priority problem behaviors occurring in the targeted routine above:

___ Tardy Fight/physical Aggression Disruptive Theft
___ Unresponsive Inappropriate Language Insubordination ___ Vandalism
__ Self-injury Verbal Harassment Work not done Other

Describe prioritized problem behavior(s) in observable terms: _ Calls students names, teases and threatens them

What is the frequency of the Problem Behavior in the targeted routine (% x’s /day or hour)?

What is the duration of the Problem Behavior in the targeted routine (in seconds or min)?

Is Behavior Immediate Danger to| Y N If Yes, refer case to behavior specialist
self/others

Practical FBA Participant’s Guide
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Step #3: List the Routines in Priority of Behavior Support
& Select the single most prioritized routine to focus on for FACTS Part-B

Since the function of problem behavior often

varies across different environments and

settings, it is essential that we always focus

on behavior within the context of a routine.

1.

First, identify those routines with the
highest ratings (4, 5 or 6 in the Routines

Analysis).

Select between 1 to 2 routines for further
analysis and prioritize which routine to
begin the assessment with. Write the
name of the highest priority routine and
the most common problem behavior(s)

during that routine in Routine #1.

3. Do the same for Routine #2.

In some cases, it may be possible to
combine multiple routines, but only when

the structure and demands within the routine

are very similar.

Examples of combined/multiple routines:

e consistent problem behavior in recess,
lunch and free-time might be combined

into unstructured times with peers

¢ if problems occur in reading and social
studies primarily during round-robin
reading, the routine might be large group
reading which would encompass both

reading and social studies.

If you determine that there are more than 2 distinct routines identified, refer the case to a

behavior specialist.

Select the single most prioritized routine to focus on for FACTS-Part B.

Practical FBA Participant’s Guide
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Step #4: Identify Problem Behaviors for the identified routine

Now, focusing on the single routine you Provide a brief description of exactly what
have prioritized. Check those behaviors that the behavior looks like when the
occur in the target routine and then rank student engages in these behaviors.

order the top 3 most concerning problem
behaviors in the routine. This definition should be so clear that you
could clearly identify when the behavior

does or does not occur.

Step #5. Ask about the Frequency, Duration
Ask the interviewee to estimate the DURATION & FREQUENCY of occurrence s of the

problem behavior in the target routine.

Step #6. Ask if the behavior is an immediate danger to self/others

Ask the interviewee if the student engages in Dangerous behaviors are: behaviors that directly
behaviors that pose a danger to themselves or injure others (e.g., hitting, throwing dangerous
others. objects, etc.)

If it is determined that behaviors are dangerous, refer the case to a behavior specialist.

Practical FBA Participant’s Guide
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Activity 2: Top Priority, Frequency, Duration, & Dangerous
Behavior

With a partner role-play using the FACTS Part-A form on pg.26 & the
script below.

A. List the Routines in Order of Priority
B. Then, have the interviewee rank the top priority of the problem
behaviors occurring in the targeted routine.

C. Ask them to provide you with an estimate of how frequent the
behavior occurs in the targeted routine.

D. Ask the duration (how long) of the problem behavior in the
targeted routine.

E. Ask if the behaviors are dangerous

Kcript Jor Ms. B, Tracy’s Teacher \

Behaviors: Rank order the top priority

“Based on the list you are showing me for those routines, I would say that she engages in verbal
harassment (Number 1 priority) and inappropriate language (Number 2 priority).”

Frequency & Duration

“The frequency of her problem behavior during Lunch/Break is about two times per day. The
name calling and threatening usually last about 1 minute per episode. *

Danger to self or others

“The behaviors do not seem to cause immediate danger to her or others. But they do make other

\ilents very angry!” /

Practical FBA Participant’s Guide

Page 31



Completing FACTS Part-B: Identify a Routine & Stick to it

Step #1. Identify the Target Routine

List the prioritized target routine and problem behavior as selected from List the Routines in Priority
for Behavior Support from FACTS-Part A. The FACTS-Part B will only focus on this single routine.
If multiple routines are identified, use a separate FACTS-Part B form for each routine.

Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Dilendily the Torgel Rewline: Seleet G8E ol ibe privibesl roshives Doan EACTS-Purl A Lo sesevansul,

Routine’ Activities' Conbext Preblem Behavior(s) — make descaption observable

Step #2. Ask about the ANTECEDENT(s)
When asking about antecedents remember to do the following:

a. remind the respondent that you are only talking about the target routine
b. have the person initially check all antecedents in the list that apply

c. then, have the person rank order the 2 strongest predictors from those selected

ANTECEDEXNT s RKank Oteer the strongest iriggers'predictors of problem beliavionr in the routme above,

Then ask corvesponding follaw-up question(s) to get a detailed nnderstanding of triggers vanked 51 £ 2.
Linvivonimeutal Features (Rasl order strongesr 3
_ A, msk oo hard

If a.boed or & - descobe taskdemand an dernil B

Ir. skt eiey
. bored W' task

_ b =] oy wank
i. mdependent wodk

. rask o0 long

P r\h:rl\.lr.ﬂ ;'||-||'|:|"|.-'|

f. correcrion reprimand
Onhier

descnbe

_ Ll peers
1, psolaredd e antn

If | - describe purpose of correction, vowce tone, volume eie.

T‘f ]l I 1 o I-: - .-1--rr|1'\.- \.lHiuf .-rri\-ih,- romtent m |'|,|-'I."|i|

I | —whart pesis™

If m — desenbe -

—

ANTECEDENT(S): Follow-up Questions

After identifying the strongest predictor(s) ask
the follow-up question(s) coinciding with the

letter of the item(s) rank ordered #1 and #2.

The provided follow-up questions should not be
considered a complete list. It is the job of the
interviewer to ask the additional follow-up

questions necessary to obtain the clearest

Practical FBA Participant’s Guide

understanding of the antecedents triggering the

problem behavior.

You as the interviewer should have a clear
enough understanding of the antecedents to be
able to make changes to, or eliminate, the
triggers and make the student need for the

problem behavior irrelevant.
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Example of using Follow-up Questions

Example: Identifying task too hard and would be “reading passages or activities higher
answering “reading” to the follow-up questions than a 1+ grade reading level. The student is

is probably not sufficient to inform intervention fluent with letter sound correspondence and can
development. blend cvc words, but is not fluent with multi-

syllabic words, nor most irregular words.

It is essential to know specifically the type and Specifically, the student cannot

level of reading tasks that are too difficult and answer comprehension questions nor read aloud
what skills the student does or does not possess. in content areas or literacy when reading is

A better description of the difficulty of the task higher than a 1s grade level.”

Step #3. Before moving on with the interview, ask yourself the following about the antecedent
response:

1. Are there further follow-up questions I should 2. Is the antecedent clear enough that I can

ask to get a clearer understanding of what identify specific environmental changes that

triggers the problem behavior? should prevent the problem behavior?
Activity 3

With a partner and using the script provided below, complete
the ANTECEDENTS section in the FACTS Part-B (pg. 32) for
TRACY.

Remember to ask the follow-up questions that correspond with the
letter of the ANTECEDENT selected

/Teacher’s Script for Part-B \

Lunch/ Hall Supervising Staff (Just so happens to be Ms. B)
Antecedents Section

“The behaviors seem to occur when peers are around; specifically, when Johnny and Karen are around. They are the
popular students and Tracy never teases them, but when they are around she will tend to tease other “weaker” or less
popular students.”

)

Practical FBA Participant’s Guide
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Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/Activities/Context

Problem Behavior(s) — make description observable

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above,
Then ask corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2.

Environmental Features (Rank order strongest 3) Follow Up Questions — Ger as Specific as possible

a. task too hard
b. task too easy

__&. large group mstruction | If a.b.c.d or e - describe task/demand in detail
__h. small group work

__e. bored w/ task __ 1. independent work If f - describe purpose of correction, voice tone, volume ete.
_d. task too long __j. unstructured time

___e. physical demand __k. transitions If g.h L jor k- describe setting/activity/content in detail
___f. correction/reprimand L with peers

_ Other _m. isolated/ no attn If 1 - what peers?

describe If m — describe -

CONSEQUENCE(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem
behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

Consequences/Function

As applicable — Follow Up Questions — Get as Specific as possible

_a. getadult attention
_h. getpeer attention
___c. get preferred activity
___d. get object/things/money
_ e, gef sensation

__f get other, describe

g. avoid adult attention
h. avoid peer attention
i. avoid undesired activity/task

j- avoid sensation
k. avoid/escape other, describe

If aor b -- Whose attention is obtained?

How is the (positive or negative) attention provided?

If c.d, e, or f-- What specific items, activities, or sensations are obtained?

If g or h —Who 1s avoided?
Why avoiding this person?

If i, j, or k- Describe specific task/activity/sensation avoided?
Be specific, DO NOT simply list subject area, but specifically describe type of work within the
subject area?

Can the student perform the task mdependently? Y N
Is academic assessment needed to ID specific skall deficits? ¥ N

SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in day) that
commonly make problem behavior more likely or worse in the routine above.

__hunger _ conflict at home _ conflict at school _ missed medication
__lack of sleep __ change in routine __homework not done __ not sure __ Other

illness _ failure in previous class

SUMMARY OF BEHAVIOR

Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.

ANTECEDENT(s) / Triggers

Problem Behavior(s) CONSEQUENCE(s)/ Function

SETTING EVENTS

How likely is it that this Summary of Behavior accurately explains the identified hehavior occurring?

Not real sure
1 2

100% Sure/No Doubt
3 4 5 6

Practical FBA Participant’s Guide
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Step #4. Ask about the CONSEQUENCES

When asking about consequences remember to do the following:
a. remind the respondent that you are only talking about the target routine
b. have the person initially check all consequences in the list that apply

c. then, have the person rank order the 2 strongest consequences from those selected

Follow-up Questions

After identifying the strongest consequence(s) clearest understanding of the consequences

ask the follow-up question(s) coinciding with maintaining the problem behavior.

the letter of the item(s) rank ordered #1 and #2.
You as the interviewer should feel that you

The provided follow-up questions should not be understand how the problem behavior is

considered a complete list. functional in paying off for the student in getting
a desired outcome.

It is the job of the interviewer to ask additional

follow-up questions necessary to obtain the

Step #5. Before moving on ask yourself the following questions about the consequence response:

1. Are there further follow-up questions I 3. When considering the antecedent and
should ask to get a clearer understanding of consequence together, do they make sense?
what consequences are maintaining the
problem behavior? For example, if the consequence/function is

avoiding difficult task, it would make

2. Are the consequences and function of sense that the antecedent be a specific task
behavior clear enough that I can understand that is too difficult. It might make less
how the problem behavior is paying off for sense if the consequence/function is to escape
the student? a difficult task and the antecedent is

unstructured time with peers.

Practical FBA Participant’s Guide
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Step #6. Ask about the SETTING EVENTS

When asking about setting events remember to do the following:
a. remind the respondent that you are only talking about the target routine
b. have the person initially check all setting events in the list that apply

c. then, have the person rank order the 3 strongest setting events from those selected

Remember that setting events do not usually occur in the immediate routine or environment.

Since setting events often happen at home or previously in the school day, it is not uncommon for

teachers to be unsure of setting events.

Follow-up Questions

After identifying the most common setting events ask any follow-up questions that will provide a
clearer picture of the impact and occurrence of setting events.

You may want to follow-up with the student interview (Appendix B) for more information on setting
events.

Activity 4

With a partner and using the script provided, role-play &
complete the CONSEQUENCE and SETTING EVENTS
sections of FACTS Part-B (pg. 32) for TRACY.

Remember to ask the follow-up questions

/Teacher’s Script for Consequence Section

“I really think that she engages in these behaviors to get peer attention; especially from Johnny and Karen who
tend to laugh at some of the mean things she says.”

Setting Events Section
“I am not sure if there is anything outside of Lunch/Break that makes her behavior more likely.”

Teacher’s Script for Setting Events Section

Qreallv don’t know anvthing outside of class that mav be affecting her behavior.

\
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Step #7. Summarize the interview using the SUMMARY OF BEHAVIOR

After completing the setting events, tell the
person you are interviewing that you will need a
couple of minutes to review their responses and
form the Summary of Behavior.

The summary of behavior combines all of the
information gathered in the FACTS-Part B.

To complete each of the boxes in the Summary
of Behavior take the information from the
corresponding boxes from above in the FACTS-
B form.

ANTECEDENTS - write the highest ranked
item from the Antecedents category and provide
additional details provided through the follow-
up questions.

Problem Behaviors — write in the description of
problem behavior identified in the Identifying
the Target Routine box at the top of the page.

CONSEQUENCES - write the highest ranked
item from Consequences category and provide

additional details provided through the follow-

up questions.

SETTING EVENTS - write the highest ranked
item from the Setting Events category from
above and provide additional details from the
follow-up questions.

Step #8. After completing the Summary of Behavior, read the summary back to the respondent

according to the following format.

“During <insert target routine>, <insert student name> is likely to <insert problem behaviors> when
he is <insert details of antecedent conditions that trigger behavior>, and you believe that he does this

to <insert details of consequence/function>.”

Ask the person interviewed “Do you agree with this Summary of Behavior or is there anything you

would like to add or change?”

Step #9. Lastly, ask the person interviewed to rate the extent they believe the summary of behavior

is accurate on the provided 6 point scale.

Activity §

Using the FACTS for TRACY and the information
already completed from the previous activity complete
the Summary of Behavior (pg. 32).

Work with a partner and have them rate how likely this summary of
behavior accurately explains the identified behavior?

Practical FBA Participant’s Guide
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Checks for Understanding for Session 2

Please detach and turn in these pages to the trainer at the end of the training session. Please write
your name on them or use some other form of identification to receive feedback on your responses.

Name or Identification:

Check #1

A. Complete the missing parts of the FACTS (both
parts A & B on pgs. 38-39) by interviewing a
partner playing the role of Shane’s teacher from the
script below.

All of Part-A & Most of Part- B is done for you.

B. Make sure you ask the follow-up questions for
part-B.

C. Complete the summary statement at the bottom of
the FACTS Part-B

Script for Mr. J
For Part-B
Math/Science with Mr. J

Antecedents Section

“The behaviors seem to occur when he is asked questions (1) or when he is bored with the tasks (2).
When he is not working I ask him to do a question at the board or ask for a response from him in front of
the class. He tends to be bored during activities that we have been doing for a couple of days, where we
are trying to develop fluency with the new math skills.*

Consequence Section

“I really think that he engages in these behaviors to avoid my attention (#1) and avoid undesired activity
(#2). He avoids my attention because I badger him to do his work. The activities he avoids are most
fluency tasks with multiple steps. He can do the work independently and no academic assessment is
necessary.

Practical FBA Participant’s Guide
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Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)

Student Shaoe: Grade 8 Diate:

Staff Interviewed: M T Interviewsr

Student Strengths: Idenn®y at least three soengths or contributions the student brings to school.
Academic strengths - Reading & Writing

Secial Recrsarional - Greal al jbes Ty

Other -

ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Mozt Likely.

Time Activity & Staff Likelihood of Problem Specific Problem Current Intervention for
Involved Behavior Behavior the Problem Behavior
&:00 Reading/ My A yEaw Hizh
_1-5 2 3 4 5 8
10:00 | Recess __
1y 2 3 4 5 6
10:15 | Writing /My B —
g7 (102 3 4 5 6
11:00 | Math — Werk net devie, | Mave hiwe Te- ok
| 1 3 4 3 L. ) Talky back o of the roem, send.
\ teoches hiw ter effice

12:00 Sﬂmbﬂg’udiew“ _

|
12:50 Lu,ﬂciw‘ﬁlbfcw.& =

140 | PEMAFT -

| 1 2 3 4 5 &
220 | Seience | | Werk net deme, | Meve hisn to- bmcks
I". 1 2 3 4 5| Talks back ter of the reoi, send:
I'l, teacher Ter effice

300 | Distgissal | -
mhﬁ. Hx ":1_\/': 3 4 5 6

i

List the Ruutin:\ in Drdellr of Priority for Behavior Support: Select routines with ratings of £ or 6. Only
combine routinks when'there is significant (a) similarity of activities (conditions) and (b) similarity of
problem behaviok(s). Complete the FACTS-Part B for each of the prioritized routine(s) identified.

__————_'__""; Rﬁﬁnes-‘ﬁ.cﬁ\'itie&'('nnte:t Prohlem Behavior{s] ————— |
'C: __R_c:uti_ue #1 Math & Science Wek net done, Talks ack to-teacher
Boutine=2 | —  ——— —
Eoutine = 3

BEHAVIOE(:): BEank erder the top prierity problem behaviors occurring in the targeted routine above:

__ Tardy __ EFightphysical Aggression __ Dhismuptrve __ Thett

— Umresponsive  ___ Inappropriate Langmage 7 Ineubordinztion — — vandalism

__ Balttmguy __ Verbal Harazzment _ 1 Weork net done _ (rher

Dezeribe prioritized problem behavior(s) in chservable terms: Dewdlles ol dests Le ey tecches

divections, talky bock To-teacher when asked Teor pauticipate:

What iz the frequency of the Problem Behavior in the targeted routine (# x's /day or hour)” 2ufday
What iz the duration of the Problem Behavior in the targeted routine (in seconds or min)7 5 i
Behavior iz immediate danger to selffothers? ] Y l:"—?t' jl If Yes, refer case to behavior specializt

Adapted by 5 Loman (2008) frem C. Borgmeier (2003); March, Homer, Lewis-Palmisr, Brown, Crone & Todd {1989}
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Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Identify the Target Routine: Select ONE of the prioritized routmes from FACTS-Part A for assessment.
Routine/Activities/Context Problem Behavior(s) — make description observahle

Math & Science TEACHER TO INTERVIEW??? 7

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above.

Then ask corresponding follow-up question(s) to get a detailed understanding of trisgersranked #1 & 2.
Environmental Features (Rank order strongesi 3) FO“O‘IMI—E; tions — Ger as Specific as possible
___a. task too hard __g. large group instruction | Ifach.c.d or e - describe task/demand in detail:  Problems that req
___h. task too easy __h. small group work him to do nwmltiple steps or repetitive tasks. long assignments Rﬁ\
7%, bored w/ task i. independent work If f - describe purpose of correction, voice tone, volume efc.
= :_,] ;;}?13}1‘";1?; Idofjmd :‘L m&gﬁd tme If g h, L j or k- describe setting/activity/content in detail
f. comection/reprimand __L with peers - 5
1 er __m. isolated/ no attn It m_—“ hatclif;;s_'
describe S

CONSEQUENCE(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem
behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

Consequences/Function As applicable — Follow Up Questions — Gef as Specific as possible
___a. gef adult attention If aorb -- Whose attention is obtained?

___b. get peer attention

___ . get preferred activity How is the (positive or negative) attention provided?

. get object/things/money
e, gef sensafion

_ 1. getother descnibe ¥ c.d, e, or f<=What specific items. activities, or sensations are obtained?
@. avoid adult aftention
h. avoid peer attention If gorh-Who is avoided?
_2 }. avoid undesired activity/task Why avoiding this person?
] avoid sensation If i, j. or k- Describe specific task/activity/sensation avoided? Long tasks

Be specific. DO NOT simply list subject area, but specifically describe type of work within the
ibject area? Tasks with multiple steps, application questions that requires problem

_ k avoid/escape other, describe

t perform the task independently? ¥ N
Is academic asse t needed to ID specific skill deficits? Y N

SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in dav) that
commonly make problem behavior more likely or worse in the routine above.
__hunger __ conflict athome __ conflict at school __ missed medication __ 1illness _X_faslure in previous class
__lack of sleep __change in routine __ homework not done __ not sure __ Other,
SUMMARY OF BEHAVIOR
Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.
ANTECEDENT(s) / Triggers Problem Behavior(s) CONSEQUENCE(s) Function

SETTING EVENTS

How likely is it that this Summary of Behavior accuratelv explains the identified behavior occurring?

Not real sure 100% Sure/No Doubt
1 2 3 4 5 i

Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Homer, Lewis-Palmer, Brown, Crone & Tedd (1999)
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Check #2

Circle the student cases in which a Practical FBA is not sufficient and
should be referred to a behavioral specialist:

Student argues with the teacher.
Student pulls the teacher’s hair.
Student punches another student.
Student slams book on the desk.
Student slams head on the desk.
Student runs around in the classroom.

Student jumps out of the classroom window.

Comments/Questions about Session #2:

Practical FBA Participant’s Guide
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Session #2 Task :
This week:

1. Conduct a FACTS interview with a staff member that is
very familiar with a student that requires individual

&
T I 0 » behavioral support.
.
O / ® Most likely you identified someone last week.
* SELECT A STUDENT WHO HAS A CHRONIC BEHAVIOR,
BUT IS NOT THE MOST DIFFICULT CASE

* Make sure student does not exhibit dangerous behavior

* -Give yourself 30-45 minutes to complete the interview

2. Please bring to next session.

Key Points for Session #2

e To obtain information to make a summary statement you need to ask & see

e The FACTS is a tool used to interview teachers & staff to narrow the focus
of a student’s problem behavior

e FACTS Part-A: Start with the strengths & identify routines where problem
behavior occurs

e FACTS Part-B: Interview based on prioritized routines & stick to it

¢ Summarize interview with respondent and have them rate the confidence
of the statement

Tools Presented in Session #2
1. FACTS for STAFF (Appendix A on pages 84-85)

2. FACTS for Students (Appendix B on pages 87-88)

Presentation Slides for Session #2

Insert slides provided by trainer behind this page.

OOO0000000000000,
o o o o o
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Session #3: Observing & Summarizing Behavior

Review #1

With a partner share your FACTS interview
; -For confidentiality, do not use names

Review the results from your FACTS interview and answer the following questions:

1. Is the behavior observable & measurable (can you go in the room and collect data
on the behavior)?

2. Does the Summary Statement match the antecedents and outcomes from the
interview?

Review #2
The steps in the Practical FBA process are:
1.

2.

By the end of this training session you will be able to:

1. Utilize information obtained from FACTS interviews to
plan for observations.

2. Observe students within routines identified by the
FACTS.

3. Observe to test the Summary of Behavior obtained from
FACTS interviews.

4. Practice using ABC Recording Form.

Practical FBA Participant’s Guide
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ABC Observation
Observe the student during routines identified by FACTs summary statement
Purpose:
1. Confirm the accuracy of the teacher interview summary of behavior
2. Identify antecedents and consequences/outcomes that the teacher may have overlooked
3. Verify the function of the student’s behavior

4. Develop the most accurate Summary Statement for intervention development

Frequently Asked Questions (FAQ’s) About ABC Observations

Q: What if the behavior doesn’t occur while I’m there?
A: Schedule another time to observe during the identified routine.

— If there is still no behavior occurring, may want to interview staff again to obtain more
information

Q: Where do I sit when I enter the room?
A: Enter the room quietly, not interacting with students

— Sit near enough to the student to see & hear, but not so close that it is obvious you are
watching him or her.

Q: What if the student or students ask why I am there?
A: You can tell them you are there to watch their class.
Q: How many times should I observe the student in the routine?

A: Observe until you are convinced (about 5 to10 occurrences of behavior OR 3 to 1 ratio of
occurrences verifying FACTS summary).

-You may have to go in on more than one day or period....but make sure you are going
during identified routine.

Q: How long should I observe for?
A: This should be based on the FACTS interview results
- About 15-20 minutes per routine is acceptable.

- You want to observe until you are convinced (e.g. record at least 5 problem behaviors
to establish a pattern)

Practical FBA Participant’s Guide
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ABC Recording Form (Appendix C)

* Designed to be individualized for the student you will be observing based on FACTS

results

* Complete all of the information at top of the form before the observation.

Before the Observation:

1. Complete the shaded portion based on the FACTS summary.

2. Schedule observation during routine (time/place) identified as most problematic from the

FACTS.

3. Record the date/setting/time of observation

ABC Recording Form

Insert information

Observer: Student: from FACTS
Setting (e.g., class #, gym, playground): Date: Summary
# Time: Activity/Task Antecedent Behavior

arge gro
instruction

[J5mall group work

[] Independent work
[JUnstructured time

Specify:

[JGiven correction

[] Alone (no attention/no
activities)

[IWith Peers

[JEngaged in preferred activity
[CJPreferred activity removed

[JTransition: Change in activity

Other/Notes:

Outcome/Consgelience

Adult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[]Got Sensation
[ Adult Attention Avoided
[JPeer Attention Avoided
OTask/Activity Avoided
[JSensation Avoided
Other/Notes:

[}

[JLarge group
instruction

[JSmall group work
[ Independent work
OUnstructured time
Specify:

[JGiven instruction

[JGiven correction

[] Alone (no attention/no
activities)

[CIWith Peers

[JEngaged in preferred activity
[CIPreferred activity removed

[JTransition: Change in activity

Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Ttem
[OGot Sensation

[JAdult Attention Avoided
[Peer Attention Avoided
[(Task/Activity Avoided
[JSensation Avoided
Other/Notes:

Activity 1

1. Using the completed FACTS form for TRACY (pg. 45) complete the shaded
top portion of the ABC Recording Form (pg. 46) for TRACY & answer the
following questions:

When/Where will you observe her?

What behaviors will you be looking at?

What Antecedents (triggers) will you be looking for?

What Consequences/outcomes will you be looking for?

Page 47
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For Activity 1, Part-B for TRACY:

Functional Assessment Checklist for Teachers & Staff (FACTS-Part B
Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/Acctivities/Context

Problem Behavior(s) — make description observable

whew out of class neaw peers

During break time, lunch time, & dismissal—

Callsy names; teases, and threatens peery

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above. Then

ask corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2.

Environmental Features (Rank order strongest 3)

Follow Up Questions — Get as Specific as possible

__a. task too hard
___b. task too easy
____¢. bored w/ task
___d. task too long

____ Other
describe

___g. large group instruction
___h. small group work
___i. independent work
_2X_ j. unstructured time
___e.physical demand ___ k. transitions

___f. correction/reprimand __1X_ 1. with peers
____m. isolated/ no attn

If a,b,c.d or e - describe task/demand in detail

If f - describe purpose of correction, voice tone, volume etc.

If g.h, L jork - describe setting/activity/content in detail
_lunch/recess

If 1 - what peers? _Johwny, Karenw—populaw (doesn't
tease); teases other “weaker” less populow peers
If m — describe -

CONSEQUENCEC(s): Rank Order the strongest pay-off for student that appears most likely to maintain the proble
behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

m

Consequences/Function

As applicable -- Follow Up Questions — Get as Specific as possible

_2X__ a. get adult attention
_1X__ b. get peer attention
___c. get preferred activity
___d. get object/things/money
___e. getother, describe

If a or b -- Whose attention is obtained? Johwuny & Karen—“populowr
peers”
How is the attention provided? They launghvat her __

__f. avoid hard tasks/failure
___ g. avoid undesired task/activity
___ h. avoid physical effort

___i.avoid peer negatives
___j-avoid adult attention

___ k. avoid reprimands

___ L. avoid/escape other, describe

If cord -- What specific items or activities are obtained?

If f, g or h — Describe specific task/ activity avoided?

Be specific, DO NOT simply list subject area, but specifically describe type
of work within the subject area (be precise)?

Can the student perform the task independently? Y N
Is academic assessment needed to ID specific skill deficits? Y N

If i, j or k -- Who is avoided?
Why avoiding this person?

SUMMARY OF BEHAVIOR

Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.

ANTECEDENT(s) / Triggers

Problem Behavior(s) CONSEQUENCEC(s)/ Function

With Peers (Popular Peersand | Cally nounes; teases; Populawr peers lavghv.
“weaker/non-populaw peers’) ond threatens

“weaker no-yv.po.puw Function: Gainw Attentionw fVO‘VVl/
SETTING EVENTS peers’ popular peers
Unknoww

Practical FBA Participant’s Guide

Page 48



ABC Recording Form

Observer: Your Name Student: Tracy
Setting (e.g., class #, gym, playground): Lunch room Date:
# Time: Activity/Task Antecedent Behavior Outcome/Consequence
1 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[OPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
2 [JLarge group []Given instruction [JAdult Attention Provided
instruction [JGiven correction [IPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [IPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
3 [JLarge group [IGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[ Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
4 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [IPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
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# Time: Activity/Task Antecedent Behavior Outcome/Consequence
5 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [JPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [Jwith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[Transition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
6 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
Summary During: When: Student will: Because:
Statement
Based on
Observation(s)

Therefore the function is to
access/escape (circle one):

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

100% Sure/No Doubt

6
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During the Observation:
1. Always start with recording the behavior first—be as specific as possible.
2. Write the activity/task occurring in class.
3. Write the Antecedent that occurs before the behavior.

4. Write what happened right after the behavior occurred in the CONSEQUENCE
box.

5. During or immediately after the observation, check the boxes that correspond with the
activities, antecedents, & consequences you recorded.

Observer: Your Name Student: _ Tracy

Sefting (e.g.. class #, gym, playground) Lunch Room

# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
Eating Lunch Specific peers present Calls Names & “Popular™ peers laugh
(popular & un-popular) Threatens Peers Function= Gains attention
1 12:05 [JLarge group instruction | [ ]Given instruction Cally T TAdult Attenti rovided
[]Small group work [OGiven correction v Cow ] P& Attention Provided
[ Independent work O AW [JGot Preferred Activity/Ttem
OJUnstructured time Ev eer's [JGot Sensation ___
Specify: [JEngaged in preferred activity [JAdult Attention Avoided
[IPreferred activity removed [CJPeer Attention Avoided
littmg'ati.um}v [Transition: Change in activity [ITask/Activity Avoided
Table . Eatin g Other/Notes: [JSensation Avoided
- Other/Notes:
“Un-pobuler” girljoing “Popular” Peery look at her|
table
7 2 3 “Un~popular” Peer looks at|
|
I
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Activity/Task

Antecedents

Consequences

Definitions of Check Boxes on the ABC Form

= Large Group Instruction- All
students in the class are
attending to the same
person/event (e.g. teacher is
lecturing, working problems
out on the board)

= Small Group Work- Students
are working in smaller
groups.

Given instruction: Teacher gives a
task or assignment has been given.

Given correction: Teacher
corrects the student’s incorrect
response or behavior.

Alone (no attention/no activities):
Student is alone with no activities
or attention provided.

Adult Attention: Teacher talks to
student in a neutral (e.g., states
student’s name), positive (e.g.,
praise), or negative (e.g.,
correction) way

Peer Attention: students talk to or
respond to student’s behavior in
some way (e.g. laugh, talk back)

Correction: teacher corrects the
student by stating “not” to do the
behavior

Got preferred activity/item:
student gets something they like
(e.g. toy, candy) or activity they
like (e.g. coloring, listen to music)

= Independent Work: Students
are working by themselves
(e.g. worksheet, individual
tasks)

= Unstructured Time: No
specific instruction is given by
teacher (e.g., transition)

With Peers: Peers are in proximity
to the student.

Engaged in preferred activity:
Student is doing something they
enjoy.

Preferred activity removed:
Activity is removed.

Transition/change in activity:
Current activity is changed.

Got sensation: student receives
sensory input (e.g. tactile objects,
sounds, etc.)

Adult Attention Avoided: student
avoids attention from teacher

Peer Attention Avoided: student
avoids attention from peers

Task avoided: the task is removed

Sensation avoided: student avoids
sensory activities (e.g. loud
sounds, textures, etc.)

After the Observation: Summarize Results from ABC Observation

1. Complete the shaded box in the bottom of the ABC recording form based on the most
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frequently observed ABC’s.

2. Compare summary statement from ABC observation with that from the FACTS
interview with staff.

3. Rate how likely it is that this summary accurately explains the identified
behavior occurring (1-6)?

Summary | During: When: Student will: Because:
Statement

Therefore the function is to
access/escape (circle one):

How likely is 1t that this Summarv of Behavior accurately explains the identified behavior occurring?

Not real sure 100% Sure/No Doubt

1

(=]
L3
=

i

6

Practical FBA Participant’s Guide

Page 53



Example ABC Recording Form for Eddie

ABC Recording Form
Observer: __Your Name Student: __Eddie
Setting (e.g., class #, gym, playground): Date: 9/12/09
# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
Large group & small group Given directions, asked to turn Arguing with teacher, Adult Attention- Teacher
instruction in assignments teases students responds
Peers Avoid
1 10:05 [JLarge group instruction []Given instruction [CJAdult Attention Provided
[JSmall group work [JGiven correction Threatens student [OPeer Attention Provided
[ Independent V\{OI‘k O ‘A‘lo‘ne (no attention/no “I’'W excuse yow OGot Preferl.‘ed Activity/Item
X Unstructured time activities) . inthe [JGot Sensation
Specify: X With Peers nght w » [CJAdult Attention Avoided
[JEngaged in preferred activity mouth..Dovk/ [JPeer Attention Avoided
Before class stourty [IPreferred activity removed [CTask/Activity Avoided
Xl Transition: Change in activity [CJSensation Avoided
Other/Notes: Other/Notes:
Student bumpy himv Peer ignores himv
2 10:06 XLarge group instruction XGiven instruction Says, “What HW?” X Adult Attention Provided
[JSmall group work [JGiven correction [JPeer Attention Provided
[] Independent work [ Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) [JGot Sensation
Specify: [Jwith Peers [CJAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
Teacher enters class late [IPreferred activity removed [ITask/Activity Avoided
[Transition: Change in activity [ISensation Avoided
Other/Notes: Other/Notes:
“HW due every Monday™
To-twrrw i HW
3 10:07 X Large group instruction [JGiven instruction Yells; “Si When?” | XIAdult Attention Provided
[JSmall group work XGiven correction [OPeer Attention Provided
[] Independent work [ Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) [JGot Sensation
Specify: [JWith Peers [JAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
Collecting HW [IPreferred activity remo:;(‘l/ [JTask/Activity Avoided
[Transition: Change in actjvity [JSensation Avoided
Other/Notes: Other/Notes:
Teacher resporse. “HW SSince beginning of
due every Monday” school.”
4 10:08 Xl Large group instruction [IGiven instruction Yells; since I’'ve | []Adult Attention Provided
[ISmall group work X Given correction e’ [JPeer Attention Provided
[] Independent work [ Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) [JGot Sensation
Specify: [JWith Peers [JAdult Attention Avoided
[JEngaged in preferred activit [JPeer Attention Avoided
Collecting HW [IPreferred activity remov. [ITask/Activity Avoided
[Transition: Change in activity [ISensation Avoided
Other/Notes: Other/Notes:
Teacher ignorey
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Time: Activity/Task Antecedent Behavior Outcome/Consequence
10:08 XLarge group instruction []Given instruction Yells, “Yow calling X Adult Attention Provided
[JSmall group work [JGiven correction me v liow?” [JPeer Attention Provided
[] Independent work [] Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) [JGot Sensation
Specify: [Jwith Peers [CJAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
Couect’w\g« Hw [JPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
7 “I'mv not calling yow v
Vv
Teacher ignoved higy Liow...”
comment
[JLarge group instruction [IGiven instruction Yells; “Yo er XIAdult Attention Provided
[JSmall group work [JGiven correction told g [JPeer Attention Provided
[ Independent work [ Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) ) [JGot Sensation
Specify: [JWith Peers out of hig seat. [JAdult Attention Avoided

[JEngaged in preferred activity
[Preferred activity remove.
[Transition: Change in
Other/Notes:

[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:

Approaches student, sayy
sit doww

XLarge group instruction

Xl Given instruction

Says;, “I'mnot

[JAdult Attention Provided

[JSmall group work [JGiven correction king wi [JPeer Attention Provided
O Independent work [ Alone (no attention/no wor . 1\.”#‘/[ ,»MW [JGot Preferred Activity/Item
[JUnstructured time activities) Of-y ow : [JGot Sensation
Specify: XIWith Peers [JAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [ITask/Activity Avoided
[Transition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
Get out books & work Peery ignore & get to-work
with partner
[[JLarge group instruction [IGiven instruction Walks over to-other | []Adult Attention Provided
XISmall group work [JGiven correction studenty & looks at [JPeer Attention Provided
[] Independent work [ Alone (no attention/no thei k. [JGot Preferred Activity/Item
[JUnstructured time activities) wor [JGot Sensation
Specify: XIWith Peers [JAdult Attention Avoided
Othery workoyyg« withv [JEngaged in preferred activity XPeer Attention Avoided
partners, Eddie tries to- [IPreferred activity removed [ITask/Activity Avoided
work al [Transition: Change in activity [ISensation Avoided
Other/Notes: Other/Notes:
Othery working together, Peer covers his works
but he iy working alone
[JLarge group instruction [JGiven instruction Says, “What's y [JAdult Attention Provided
XISmall group work [JGiven correction problem.p XPeer Attention Provided

[] Independent work
[JUnstructured time
Specify:

[J Alone (no attention/no
activities)

[JWith Peers

[JEngaged in preferred activity
[Preferred activity removed
[Transition: Change in activi
Other/Notes:

[JGot Preferred Activity/Item
[OGot Sensation __
[CJAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:

“Do- it yourself
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# Time: Activity/Task Antecedent Behavior Outcome/Consequence
10 [JLarge group instruction []Given instruction Yelly at teacher, X Adult Attention Provided

[XISmall group work [JGiven correction “Yow think yow can [JPeer Attention Provided

O Independent work [] Alone (no attention/no ) . [JGot Preferred Activity/Item

[JUnstructured time activities) do-thig [JGot Sensation

Specify: X With Peers work? [CJAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
Working alone Teacher looksy at him
Peer says, “Do-it yourself’

11 [JLarge group instruction []Given instruction Yells at teacher, “What [JAdult Attention Provided

[JSmall group work [JGiven correction are you looking at?” [JPeer Attention Provided

[] Independent work [ Alone (no attention/no [JGot Preferred Activity/Item

[JUnstructured time activities) [JGot Sensation

Specify: [JWith Peers [JAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[Transition: Change in activity [CJSensation Avoided
Other/Notes: Other/Notes:

22??
Summary | During: When: Student will: Because:
Statement

Large Group or Small Given Talk out and yell at | Teacher responds or looks

Group Instruction instruction/correction teacher. at him
from teacher

berefore the function is to
@- escape (circle one):
Adult Attention from the
Teacher

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

@)

100% Sure/No Doubt

6
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Observer: Your Name

Setting (e.g., class #, gym, playground):

Completed Example of ABC Recording Form

Lunch Room

Student: __Tracy

# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
Eating Lunch Specific peers present Calls Names & “Popular” peers laugh
(popular & un-popular) Threatens Peers Function= Gains attention
from popular peers
1 | 12:05 [[JLarge group instruction | []Given instruction Cally another [JAdult Attention Provided
[ISmall group work [JGiven correction student a Cow XPeer Attention Provided
[ Independent work ] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstructured time XIWith Peers [JGot Sensation
Specify: [JEngaged in preferred activity [JAdult Attention Avoided
[JPreferred activity removed [JPeer Attention Avoided
itting at Lunch [Transition: Change in activity [JTask/Activity Avoided
Table . Eatin g Other/Notes: [JSensation Avoided
Other/Notes:
“Un~popular” girl joing “Popular” Peers look at her
“Tried totalkto | bl ) )
peers by ing Un~-popular” Peer looks at
food, 3 timesy hes
2 112:06 [JLarge grjoup instruction | []Given instruction Says; “I thought cows [JAdult Attention Provided
[JSmall grpup work [JGiven correction ate grass.” XIPeer Attention Provided
[] Indeper/dent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstructured time XWith Peers [JGot Sensation
Specify: [JEngaged in preferred activity [JAdult Attention Avoided
[OPreferred activity removed [JPeer Attention Avoided
[Transition: Change in activity [ITask/Activity Avoided
Other/Notes: [CJSensation Avoided
Other/Notes:
Peery eating lunch: W” Peers langhv
3 12:07 [[JLarge gfoup instruction | []Given instruction []Adult Attention Provided
[ISmall group work [JGiven correction XPeer Attention Provided
O Indepepdent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstrugtured time X With Peers [JGot Sensation
Specify: [JEngaged in preferred actjvi [JAdult Attention Avoided
[IPreferred activity renfoved [JPeer Attention Avoided
[Transition: Chafige in activity [JTask/Activity Avoided
Other/No [ISensation Avoided
Other/Notes:
/;L%/pepular” Peer makes v
at her.
4 12:08 [JLarge droup instruction | []Given instruction Throwy ba,gz [JAdult Attention Provided
[ISmall group work [JGiven correction “unpop > girk XPeer Attention Provided
[] Independent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstrugtured time XIWith Peers [JGot Sensation
Specify: [CJEngaged in preferred activity [JAdult Attention Avoided
[IPreferred activity remove [IPeer Attention Avoided
[Transition: Change jn-dctivity [JTask/Activity Avoided
Other/Notes: [ISensation Avoided
Other/Notes:
“Pop l ) P yl F’
v
“Un~popular Peer calls her
a name.
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# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
5 12:09 [JLarge group instruction | []Given instruction ﬂwowyﬁ)od,a,tg«{,rb [JAdult Attention Provided
[JSmall group work [JGiven correction [XIPeer Attention Provided
O Independent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstructured time XWith Peers [JGot Sensation
Specify: [JEngaged in preferred activity [JAdult Attention Avoided
[Preferred activity removed [JPeer Attention Avoided
[OTransition: Change in activity [JTask/Activity Avoided
Other/Notes: [JSensation Avoided
Other/Notes:
Un~-populaw Peer calls her
a noune:. Other peers laugiv
6 | 12:10 [[JLarge group instruction | []Given instruction Says; “I'mvbeing [JAdult Attention Provided
[JSmall group work [JGiven correction pwmed/for welty [XIPeer Attention Provided
[ Independent work [] Alone (no attention/no activities) to-ani » [JGot Preferred Activity/Item
[JUnstructured time XIWith Peers : [JGot Sensation
Specify: [JEngaged in preferred activity [JAdult Attention Avoided
[IPreferred activity removed [JPeer Attention Avoided
[Transition: Change in acti [JTask/Activity Avoided
Other/Notes: [JSensation Avoided
Other/Notes:
Teacher tells her “enough’
and asks her to-go-to- Peers laugh
office.
Summary | During: When: Student will: Because:
Statement | Sitting at “Un-populaw” girljoing Teases peers;
Lunch Table Throws food at Other peers laugh
peers
barefore the function is to
@ /escape (circle one):
Peer Attention

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

100% Sure/No Doubt

6
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Activity 2
1. Using your completed FACTS form for Shane (below) answer
the following questions:
a. When/Where will you observe him?
b. What behaviors will you be looking at?
c¢. What Antecedents (triggers) will you be looking for?
d. What Outcomes/Consequences will you be looking for?

Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/Activities/Context Problem Behavior(s) — make description observable
Math & Science Doodles & makes rude remarks to the teacher
SUMMARY OF BEHAVIOR
Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.
ANTECEDENT(s) / Triggers Problem Behavior(s) CONSEQUENCEC(s)/ Function
Asked questions by the Doodles and makes
teacher rude remanwks to-the Avoidy aduwlt attention
SETTING EVENTS teacher.
Unknoww
How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?
Not real sure 100% Sure/No Doubt
1 2 3 4 e 6

Guidelines for Observations

You want to be convinced there is a pattern of student behavior.

If you have observed at least 5 instances that verify the FACTS summary you can feel
strongly that the FACTS summary is correct.

— Or 3 to 1 ratio of verifying vs non-verifying observations

Once you are convinced that your observations represent the behavioral pattern you can
summarize the data.

If data from observations do not match FACTS behavior summary or you are not
convinced...

-Do another ABC observation
-Interview other staff that interact with student during target routine

-Interview the student
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ABC Recording Form

Observer: Your Name Student: Shane
Setting (e.g., class #, gym, playground): Date:
# Time: Activity/Task Antecedent Behavior Outcome/Consequence
1 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [JPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[ Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [ITask/Activity Avoided
[Transition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
2 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[JSmall group work [] Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [IPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
3 [JLarge group []Given instruction [JAdult Attention Provided
instruction [JGiven correction [JPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[Transition: Change in activity [ISensation Avoided
Other/Notes: Other/Notes:
4 [JLarge group [IGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
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# Time: Activity/Task Antecedent Behavior Outcome/Consequence
5 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [JPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [Jwith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[Transition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
6 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
Summary During: When: Student will: Because:
Statement
Based on
Observation(s)

Therefore the function is to
access/escape (circle one):

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

100% Sure/No Doubt

6
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Example of Shane’s ABC Recording Form

ABC Recording Form
Observer: Your Name Student: Shane
Setting (e.g., class #, gym, playground): Math Class
# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
Small group work Asked to participate in Work not done— Avoid Adult Attention &
lesson doodling, talks back Task
1 XlLarge group instruction | [X|Given instruction Slams book onvdesk [XIAdult Attention Provided
[JSmall group work [JGiven correction and ; [JPeer Attention Provided
keepy doodlmg/
O Independent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstructured time [JWith Peers [JGot Sensation
Specify: X Engaged in preferred activity [JAdult Attention Avoided
[OPreferred activity removed [JPeer Attention Avoided
[OTransition: Change in activity [JTask/Activity Avoided
Other/Notes: [ISensation Avoided
“Please tuke out your mathv Other/Notes:
book” “Work that problem for me”
2 XlLarge group instruction | [X|Given instruction Looks at & [JAdult Attention Provided
[JSmall group work [JGiven correction keepy p [JPeer Attention Provided
O Independent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstructured time [Jwith Peers [JGot Sensation
Specify: XlEngaged in preferred activity [XIAdult Attention Avoided
[IPreferred activity remoy. [JPeer Attention Avoided
[Transition: Change iractivity X Task/Activity Avoided
Other/Notes: [JSensation Avoided
Other/Notes:
Teacher asky someone elses
to-work out the problem.
3 X Large group instruction | X]Given instruction Tells teacher, “I [JAdult Attention Provided
[ISmall group work [JGiven correction donw't know what [JPeer Attention Provided
ndependent worl one (no attention/no activities ) » ot Preferred Activity/Item
[ Independ k [ Alone ( ion/) ivities) Were om [JGot Preferred Activity/I
[JUnstructured time [IJWith Peers pag [JGot Sensation
Specify: [JEngaged in preferred activity [XIAdult Attention Avoided
[IPreferred activity removed [IPeer Attention Avoided
[Transition: Change in activity X Task/Activity Avoided
Other/Notes: [ISensation Avoided
Teacher asks him to-do- Other/Notes:
problem #2 Sent to-back of the room.
4 X Large group instruction | [X]Given instruction Puty head down & XIAdult Attention Provided
[ISmall group work [JGiven correction doodles [JPeer Attention Provided
ndependent wor one (no attention/no activities ot Preferred Activity/Item
[ Independ k [ Alone ( ion/) ivities) [JGot Preferred Activity/I
[JUnstructured time [JWith Peers [JGot Sensation
Specify: XEngaged in preferred activity [JAdult Attention Avoided
[IPreferred activity removed [IPeer Attention Avoided
[OTransition: Change in activity [JTask/Activity Avoided
Other/Notes: [ISensation Avoided
Teacher asks if o problemy Other/Notes:
wa correct Teacher keepy asking himv
to- arswer the questior
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# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
5 XLarge group instruction | [X|Given instruction Stoands up and telly [XIAdult Attention Provided
mall group wor iven correction P eer Attention Provide
CSmall k XGi ti teacher he won't [Peer Attention Provided
O Independent work [] Alone (no attention/no activities) id [JGot Preferred Activity/Item
[JUnstructured time [Jwith Peers play sty 9 ) [JGot Sensation
Specify: [JEngaged in preferred activity [JAdult Attention Avoided
XPreferred activity removed Walks towards exit. OPeer Attention Avoided
[OTransition: Change in activity [JTask/Activity Avoided
Other/Notes: [JSensation Avoided
Teacher: “Were not going Other/Notes:
to-go-on until yow answer Graby student and telly
me.” “him to-have o seat.
Graby pencil from Shane:
6 [[JLarge group instruction | [ ]Given instruction Kee,pyw { and [JAdult Attention Provided
[ISmall group work [JGiven correction , roomy [JPeer Attention Provided
[ Independent work [] Alone (no attention/no activities) [JGot Preferred Activity/Item
[JUnstructured time [JWith Peers [JGot Sensation
Specify: [JEngaged in preferred activi XIAdult Attention Avoided
[Preferred activity remo [JPeer Attention Avoided
[Transition: Change-fi activity [JTask/Activity Avoided
Other/Notes: [JSensation Avoided
Other/Notes:
Summary | During: When: Student will: Because:
Statement
based on
observation

Therefore the function is to
access/escape (circle one):

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

1

2

3 4

100% Sure/No Doubt

6

Modified by S. Loman (2009) from R. Van Norman (2008)
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Activity #4
-Complete the Summary of Behavior provided below for TRACY.

-Use the results from the FACTS (pg. 46) and the ABC observation
(pg.56) to make a Final Summary Statement using the Summary of
Behavior Table below.

-What was your Final Summary of her behavior?

Summary of Behavior

Setting Event Antecedent Behavior Outcome/Consequence
Teacher/Staff Interview Summary
ABC Recording Form Summary
Final Summary of Behavior
When: Student will: Because:

Therefore the function is
to access/escape/avoid:

Practical FBA Participant’s Guide

Page 64




Checks for Understanding for Session 3

Please detach and turn in these pages to the trainer at the end of the training session. Please write
your name on them or use some other form of identification to receive feedback on your responses.

Name or Identification:

Check #1

1. Using the completed FACTS interview for Raynetta, complete the
summary statement for the FACTS interview for Raynetta (pg. 64-
65).

2. Prepare the top portion of the ABC recording form to prepare for
an ABC observation (pg. 66).

a. Where and when will you observe Raynetta?
b. What behaviors will you be looking for?

c.  What antecedents and outcomes?

Check #2

Using the ABC recording form you prepared for Raynetta:
1. Record her behavior from the video.

2. Complete the Summary Statement on the ABC recording form for
Raynetta.

3.  How would you decide whether the FACTS and ABC observation
match?

4. Complete the Summary of Behavior Table to identify the Final
Summary of Behavior for Raynetta.

5. What will be your next step(s)?
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Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)

Student: Raynetta Grade 4 Date:
Staff Interviewed: Ms. B. Interviewer:

Student Strengths: Identify at least three strengths or contributions the student brings to school.
Academic strengths - Good skills in reading, math, social studies

ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely.

Time | Activity & Staff Likelihood of Problem Specific Problem Current Intervention for
Involved Behavior Behavior the Problem Behavior
Reading/Ms. B Low Hj Talks out. Talksy | Detention

1 2 3 4 5 back to-teacher
givew directions
Recess
()2 3 4 5 &
Geography/Ms. B Same as above Same ay above
1 2 3 4 5 @
Math/Ms. B
1 ( 2 ) 3 4 5 6
Writing/Ms.B P
1 ( 2 ’ 3 4 5 6
Lunch/Recess -
1) 2 3 4 5 6
PE/Art: Mr. Z

1 )2 3 4 5 6

N

List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5 or 6. Only combine
routines when there is significant (a) similarity of activities (conditions) and (b) similarity of problem
behavior(s). Complete the FACTS-Part B for each of the prioritized routine(s) identified.

Routines/Activities/Context Problem Behavior(s)
Routine # 1 Reading/Geography Talks back to-teacher whew giverv
directions

Routine # 2

BEHAVIOR(s): Rank order the top priority problem behaviors occurring in the targeted routine above:

___ Tardy ___ Fight/physical Aggression __2_ Disruptive __ Theft
___ Unresponsive __3_ Inappropriate Language __1_Insubordination __ Vandalism
___ Self-injury __ Verbal Harassment __ Work not done __ Other

Describe prioritized problem behavior(s) in observable terms: Talks back to teacher when given instructions, will
say rude comments to teacher and swear.

What is the frequency of the Problem Behavior in the targeted routine (# x’s /day or hour)? | 3x/day
What is the duration of the Problem Behavior in the targeted routine (in seconds or min)? 2 min.
Is behavior dangerous to self/others? | Y (N ) | If Yes, refer to behavior specialist

r
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Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/Activities/Context

Problem Behavior(s) — make description observable

Reading & Geography Class withMs. B

Talks back to-teacher. Swears.

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above. Then

ask corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2.

Environmental Features (Rank order strongest 2)

Follow Up Questions — Get as Specific as possible

___a. task too hard _1_g. large group instruction
___b. task too easy ___h. small group work
___c. bored w/ task _2_i. independent work
___d. task too long ___j. unstructured time
___e.physicaldemand  ___ k. transitions

If a,b,c.d or e - describe task/demand in detail

If f - describe purpose of correction, voice tone, volume etc.

If g, h, 1 jork - describe setting/activity/content in detail Wg@

group iy whewteacher iy invfront of class:

f. 1. with peers
correction/reprimand m. isolated/no attention
Other
Describe

Independent work is whew studenty are working
on worksheets/assigruments, etc.

If 1 — what peers?
If m — describe -

CONSEQUENCEC(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem
behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

Consequences/Function

As applicable -- Follow Up Questions — Get as Specific as possible

_2_a. get adult attention
_1__b. get peer attention
___c. get preferred activity
___d. get object/things/money
___ e. getother, describe

If_a or b -- Whose attention is obtained? __ M B & classmates
How is the attention provided? Ms: B=Correct her, give her detention.
Peers laugh at her remarks.

If c or d -- What specific items or activities are obtained?

If f, g or h — Describe specific task/ activity avoided?

__f. avoid hard tasks/failure
___g. avoid undesired task/activity
___ h. avoid physical effort

___ 1. avoid peer negatives
____j-avoid adult attention

___ k. avoid reprimands

___ L avoid/escape other, describe

Be specific, DO NOT simply list subject area, but specifically describe type of
work within the subject area (be precise)?

Can the student perform the task independently? Y N
Is academic assessment needed to ID specific skill deficits? Y N

If i, j or k -- Who is avoided?

SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in day) that
commonly make problem behavior more likely or worse in the routine above.

__hunger __ conflict at home __ conflict at school __ missed medication __illness __failure in previous class

__lack of sleep __change in routine __ homework not done _X_not sure __ Other

SUMMARY OF BEHAVIOR

Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.

ANTECEDENT(s) / Triggers

Problem Behavior(s) CONSEQUENCE(s)/ Function

SETTING EVENTS

Unknown

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure
1 2

100% Sure/No Doubt
3 4 5 6
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ABC Recording Form

Observer: Your Name Student: Raynetta
Setting (e.g., class #, gym, playground): Date:
# Time: Activity/Task Antecedent Behavior Outcome/Consequence
1 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[OPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
2 [JLarge group []Given instruction [JAdult Attention Provided
instruction [JGiven correction [IPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [IPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
3 [JLarge group [IGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[ Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
4 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [IPeer Attention Avoided
[IPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
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# Time: Activity/Task Antecedent Behavior Outcome/Consequence
5 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [JPeer Attention Provided
[JSmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [Jwith Peers [JAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[Transition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
6 [JLarge group [JGiven instruction [JAdult Attention Provided
instruction [JGiven correction [OPeer Attention Provided
[ISmall group work [ Alone (no attention/no [JGot Preferred Activity/Item
[] Independent work activities) [JGot Sensation
[JUnstructured time [JWith Peers [CJAdult Attention Avoided
Specify: [JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[OTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
Summary During: When: Student will: Because:
Statement
Based on
Observation(s)

Therefore the function is to
access/escape (circle one):

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

100% Sure/No Doubt

6

Modified by S. Loman (2009) from R. Van Norman (2008)
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Summary of Behavior

Setting Event Antecedent Behavior Outcome/Consequence
Teacher/Staff Interview Summary
ABC Recording Form Summary
Final Summary of Behavior
When: Student will: Because:

Therefore the function is
to access/escape/avoid:

Comments/Questions about Session #3:
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Task for Session #3

\

This week:

Observe the target student during the targeted routine for
whom you conducted the FACTS interview (observe for at

. least 20 minutes OR at least 5 occurrences of problem
O I 0 o behaviors).

/

Complete:
1. The ABC recording form (Appendix D).

2. The Summary of Behavior Table (based
on the FACTS and ABC Recording Form
data) Found in Appendix E

3. Please bring next session!

Key Points from Session #3

o o o

OOOoOoOoOoOoooOooooOod

ABC Observations are used to confirm the accuracy of the FACTS/
teacher interview

Use the FACTS summary statement to guide when and where to
conduct ABC observation

Start by recording the behavior, then write what happened directly
before (Antecedent) and after (Consequence) the behavior.
Immediately after the observation check boxes that correspond with
activities, antecedents, & consequences recorded

Summarize results & compare with the FACTS summary statement

Tools Presented in Session #3
ABC Recording Form (Appendix C pages 90-92)

Summary of Behavior Table (Appendix D page 93)

Presentation Slides for Session #3

Insert slides provided by trainer behind this page.
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Session #4: Function-Based Behavior Support Planning

During this session you will:
1. Review Sessions 1-3
2. Problem Solve
3. Know how to help individual student
support teams in designing function-based
positive behavior supports

Review #1

Steps in Practical FBA?

Review #2

Disruptive Student

A teacher in your school has come to you and said that she has a student
in her class that is disruptive all of the time.

What would you ask her in order to better define the behavior?
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29

Help her define “disruptive

Disruptive:

Examples:

Non-examples:

FBA for “disruptive” student

The same teacher has referred the student for a Practical FBA.

! What would you tell her that this would entail?

[Your answer:

The teacher asks, “What is the purpose of the FACTS interview?”

{Your answer:

She also asks, “How long should we schedule the interview for?”

[Your answer:
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After completing the FACTS interview, the teacher also asks, “Why do you need to observe after you
have the information from the interview?”

ﬁ our answer: \

. J

After you have completed the FACTS interview and ABC observations the teacher asks, “What will
you do with this information?”

6)111‘ answer: \
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!'
; Review #3: Jane

Jane is a 2nd grade student who was referred by her teacher for being “disruptive” (refusing to do work
and throwing tantrums; whining, pounding her hands on her desk, and throwing her papers on the floor).
This problem occurs most frequently when Jane is given a math assignment to work on in math class.
After she throws a tantrum she is often sent to the back table where she sits and talks with the students
who have already completed their assignments. Jane can complete her assignments fairly quickly when
she is held in from recess and has to work on her own. Her behaviors are more likely to occur when she
has missed recess for that day.

Complete the Hypothesis/Summary Statement to answer the following questions below:
For Jane, what routine would you focus on for the FACTS and ABC observation?
What are the antecedents will you be observing for?
What outcomes will you be observing for?

What is the setting event?

Routine:
Setting Events/ Antecedent/Trigger Behavior Consequence/ Outcome
Set-Ups: because:

When: Student does:

JL

Therefore the function of
the behavior is to
Get/avoid:
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An FBA is completed when you have completed a(n):

Completed FBA=

1. FACTS interview with the teacher (or other staff)

2. ABC observation to verify the information from the FACTS.

3. Summary of Behavior Table with a Final Hypothesis/Summary of Behavior that you
are convinced is accurate.

Team Development of Behavior Support Plan

A behavior support plan is developed based on a completed FBA summary (which you have

learned to do!!)

A team of people closely involved with the student come together to complete the competing

behavior pathway

— Teacher, parent, other staff, and behavior specialist

Fundamental Rule of Behavior Support Planning:

“You should not propose to reduce a problem behavior without also identifying alternative, desired behaviors a person

should perform instead of the problem behavior” (O’Neill et al., 1997, p. 71).

Desired Maintaining
COMPETING PATHWAYS Alternative Consequence
—_—— e m — — - 7_/_' ____________
Setting Events Triggering Problem Maintaining
Antecedents Behavior Consequences
Acceptable /
BEHAVIOR SUPPOR:\ Alteemative
PLANNING
Setting Events Antecedent Behavior Consequence
Manipulations Manipulations Teaching Modifications
Neutralize/ Add relevant Teach Add effective &
eliminate & remove alternative & remove
setting irrelevant that is more m‘eff ective
events triggers efficient reinforcers
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Remember Jane

Jane is a 2nd grade student who was referred by her teacher for refusing to do work and throwing
tantrums (whining, pounding her hands on her desk, and throwing her papers on the floor). This problem
occurs most frequently when Jane is given a math assignment to work on in math class. After she throws
a tantrum she is often sent to the back table where she sits and talks with the students who have already
completed their assignments. Jane can complete her assignments fairly quickly when she is held in from

recess and has to work on her own. Her behaviors are more likely after she has missed recess for that day.

Behavior Support Plan
Developed from a Functional Behavioral Assessment
Student Jane Grade 2 Date 9/25/09
School Shelbyville Elementary Case Manager Ms. Practical FBA
Desired Behavior Consequence
fhae ™ Success, Get another
Routine: Math Class Complete math problem ’
math problem
7
. Antecedent Problem Behavior Consequence/Function
Setting Event
. Given a math —+—» Throws Tantrum Sent to bac{c table & gets
No recess time peer attention
problem
Alternative Behavior /
Raise Hand to Ask for
Peer Break
IDENTIFY INTERVENTION STRATEGIES
Setting Event Manipulate Antecedent to prevent Teach Behavior Alter Consequences to reinforce
Strategies problem & prompt Explicitly Teach Alternate & alternate & desired behavior &
alternate/desired behavior Desired Behaviors extinguish negative behavior
-Arrange for peer | -Introduce review type ‘ -Immediately reinforce entering
interaction before | problem before difficult —Teach. options to problem | jgs.
math class. tasks behavior:
1. Ask for break -Provide reinforcer w/in 1 min.
-Provide positive | -Remind of alternative 2. Ask for help of starting task (3 min., 5 min.,

adult contact

-Sit with preferred
peer

behaviors

-Do first problem together

3. Turn in assignment as is.

-Teach missing math skills

10 minutes)
-Give break & help

-Sit with preferred peer when
done
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Recommended Guidelines for Behavior Support Plan (BSP) Development

Supports should:

1. Match the function or purpose the behavior serves
2. Designed to neutralize or eliminate the effect of setting events (Setting Event Strategies)
3. Designed to prevent the problem behavior from occurring (Antecedent Strategies)

4. Designed to teach alternative (based on function) and desired behaviors (Behavior
Teaching Strategies)

5. Designed to increase alternative and desired behaviors AND decrease problem behaviors
(Consequence Strategies)

~

/

/Setting Event Strategies

.

Building in Separating Events to diminish effects of Setting Events & decrease the

likelihood that problem behavior will occur.

Example of a Setting Event Strategy:

If Setting Event is Conflict at Home & student comes to school after conflict, we could:

-Build in a morning check-in to meet with an adult with a positive relationship
* may be a counselor to talk things through

Do a fun activity with the student to turn day around before entering the daily routine

~

Antecedent Strategies

Preventing Problem Behavior & Supporting Desired Behavior

(A) Preventing- Change predictors that set off the problem behavior to make the problem
behavior Irrelevant.

(B) Support - Provide prompts & supports to set up and support Alternate/Desired Behavior.

Example of an Antecedent Strategy:

Instead of giving Joe his usual math assignment, let’s give him an assignment
he can be more successful with (single digit addition) or provide him prompts/
supports that allow him to be more successful.

*By changing A, we can make Joe’s need to throw a tantrum Irrelevant

Supporting Alternative Behavior: Provide precorrections and prompts to remind and cue
Joe to use desired responses for the Alternate Behavior, instead of Problem Behavior.
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ﬁehavior Teaching Strategies \
Teach alternative & desired behavior that gets results more quickly or easily to make the

.

problem behavior Inefficient.

Example of a Behavior Teaching Strategy:

Let’s teach Joe to raise his hand & ask for a break, instead of throwing a tantrum to get a
break.

*By teaching Joe an easier alternate behavior to get what he wants, we’re making the
problem behavior Inefficient.

Joe will need frequent practice, precorrections, and prompts to help him get in the habit

of using the alternate behavior /

Consequence Strategies

Change consequences that have supported rather than eliminated the problem behavior.

= Do NOT allow the negative behavior to pay off for the student, put the negative behavior
on extinction

= Reward appropriate behavior to make the problem behavior Ineffective.

Example of a Consequence Strategy:

We must refuse to (C) let Joe avoid math tasks for (B) throwing a tantrum &

Instead prompt him to raise his hand and (C) reward him for (B) raising his hand & asking for
a break

*By not providing Joe w/ what he wants when he throws a tantrum we are making the
problem behavior Ineffective.

It is crucial that we work hard to Reinforce Joe for engaging in the alternate behavior, or he is
likely to soon go back to & escalate the problem behavior
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Possible ABC

Strategies by Function

*Strategies should be individualized for each student

Function of
Behavior

Antecedent Strategies

Prevent Problem Behavior & Support
Desired Behavior

Make Problem Behaviors Irrelevant

Behavior Teaching Strategies

Teach alternative & desired behavior
that gets results more quickly or easily
to make the problem behavior

Inefficient.

Consequence Strategies

Change consequences that have
supported rather than eliminated
the problem behavior.

Do NOT allow the negative
behavior to pay off for the student,
put the negative behavior on
extinction

Reward appropriate behavior to
make the problem behavior

Ineffective.

Attention Seeking

Prevention (give attention early for
positive behaviors)

Check-in — provide adult attention
immediately upon student arrival

Give student leadership responsibility
or a class ‘job’ that requires the student
to interact w/ staff

Place student in desk where they are
easily accessible for frequent staff
attention

Give student frequent intermittent
attention for positive or neutral
behavior

Pre-correct - Frequently & deliberately
remind student to raise their hand and
wait patiently if they want your
attention

Teach student more appropriate ways
to ask for adult attention

Identify and teach specific examples of
ways to ask for attention

-Raise hand and wait patiently for
teacher to call on you

-likely need to differentiate (large
group, small group, work time, etc.)

Respond quickly if student asks
appropriate for adult attention

Give the student frequent adult
attention for positive behavior

Student earns ‘lunch w/ teacher’
when student earns points for
paying attn in class & asking
appropriately for attention

Eliminate/minimize the amount of
attention provided to a student for
engaging in problem behavior

--Limit verbal interaction — create a
signal to prompt the student to stop
the problem behavior

--Avoid power struggles
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Possible ABC Strategies by Function

*Strategies should be individualized for each student

Function of
Behavior

Antecedent Strategies

Behavior Teaching Strategies

Consequence Strategies

Avoid Task

Prevention (modify task or provide
support)

Modify assignments to meet student
instructional/skill level (adjust
timelines, provide graphic organizers,
break in to smaller chunks, etc.)

Assign student to work with a peer
Provide additional instruction/support

Provide visual prompt to cue steps for
completing tasks student struggles with

Provide additional support focused on
instructional skills (Homework Club,
study hall, etc.)

PreTeaching content

PreCorrect - Frequently & deliberately
remind student to ask for help

Teach student more appropriate ways
to ask for help from teacher or peers

Provide additional instruction on skill
deficits

Identify and teach specific examples of
ways to ask for help

-Raise hand and wait patiently for
teacher to call on you

-teach student to use a break card

-likely eed to differentiate (large
group, small group, work time, etc.)

Provide academic instruction/support
to address student skill deficits

-More focused instruction in class
- Additional instructional group

- Special Education support for
academic deficit

- additional support and practice at
home

-additional assessment to identify
specific skill deficits

Respond quickly if student asks for
help or for a break

Reward students for on task, trying
hard, work completion & for
asking for a break or help
appropriately

Eliminate/minimize the amount of
missed instructional time or work
provided to a student for engaging
in problem behavior

--However, need to make sure
student is capable of doing work...
or provide support/instruction so
student can complete the work
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Next Steps

\
With the skills you have gained from the Practical FBA training you can be a

T‘O I > 0 : contributing member to an Individual Student Behavior Support Team by:

— Conducting interviews and observations for students with problem
behaviors that are not dangerous to themselves or others.

— Providing Summary Statements of a student’s problem behavior

— Providing possible behavior support strategies that are related to the function of the
student’s behavior.

Key Points from Session #4

-An FBA is completed when you have completed a(n):

. FACTS interview with the teacher (or other staff)

o ABC observation to verify the information from the FACTS.

. Summary of Behavior Table with a Final
Hypothesis/Summary of Behavior that you are convinced is
accurate.

-An FBA Summary Guides a behavior support plan

-A Competing Behavior Pathway can be used to identify alternative &
desired behaviors based on function

-Behavior Support Plans should include strategies that match the
function of the behavior and include setting event, antecedent,
teaching, & consequence strategies

Tools presented in Session #4

Behavior Support Planning Forms (Appendix E, pages 95-96)

Slides Presented in Session #4

Insert slides provided by trainer behind this page.

Ooooo00do0doddoo)
COoooO0000000000d
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Appendix A.
FACTS for Staff

Practical FBA Participant’s Guide
Page 85




Practical FBA Participant’s Guide
Page 86




For Teachers/Staff: Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)
Student: Grade Date:
Staff Interviewed: Interviewer:

Student Strengths: Identify at least three strengths or contributions the student brings to school.
Academic strengths -

Social/Recreational -
Other -
ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely.
Time Activity & Staff Likelihood of Problem Specific Problem Current Intervention for
Involved Behavior Behavior the Problem Behavior
Low High

1 2 3 4 5 6

1 2 3 4 5 6

1 2 3 4 5 6

List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5 or 6. Only combine routines
when there is significant (a) similarity of activities (conditions) and (b) similarity of problem behavior(s). Complete the
FACTS-Part B for each of the prioritized routine(s) identified.

Routines/A ctivities/Context Problem Behavior(s)

Routine # 1

Routine # 2

**]f problem behaviors occur in more than 2 routines, refer case to behavior specialist**

BEHAVIOR(s): Rank order the top priority problem behaviors occurring in the targeted routine above:

___ Tardy ___ Fight/physical Aggression ___ Disruptive ___ Theft
___ Unresponsive ___ Inappropriate Language ___ Insubordination ___ Vandalism
___ Self-injury ___ Verbal Harassment ___ Work not done ___ Other

Describe prioritized problem behavior(s) in observable terms:

What is the frequency of the Problem Behavior in the targeted routine (# x’s /day or hour)?
What is the duration of the Problem Behavior in the targeted routine (in seconds or min)?

Is Behavior Immediate Danger to | Y N
self/others? If Yes, refer case to behavior specialist

Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999)
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Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/Activities/Context

Problem Behavior(s) — make description observable

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above. Then ask
corresponding follow-up question(s) to get a defailed understanding of triggers ranked #1 & 2.

Environmental Features (Rank order strongest 2) Follow Up Questions — Get as Specific as possible

___a. task too hard

___b. task too easy

___c. bored w/ task

___d. task too long

___e. physical demand
___f. correction/reprimand
___Other
Describe

___h. small group work

___j. unstructured time
___k. transitions

___1. with peers

___m. isolated/no attention If 1 — what peers?

g. large group instruction If a,b.c.d or e - describe task/demand in detail
i. independent work If f - describe purpose of correction, voice tone, volume etc.

If g, h, 1 jork - describe setting/activity/content in detail

If m — describe -

CONSEQUENCEC(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem
behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

Consequences/Function

As applicable -- Follow Up Questions — Get as Specific as possible

___a. get adult attention
___b. get peer attention
___c. get preferred activity
___ d. get object/things/money
____e. get sensation

___f. get other, describe

If_a or b -- Whose attention is obtained?

How is the (positive or negative) attention provided?

g. avoid adult attention
h. avoid peer attention
i. avoid undesired activity/task

j- avoid sensation
k. avoid/escape other, describe

If c.d, e, or f -- What specific items, activities, or sensations are obtained?

If g orh— Who is avoided?
Why avoiding this person?

If i, j, or k- Describe specific task/activity/sensation avoided?
Be specific, DO NOT simply list subject area, but specifically describe type of work within the
subject area?

Can the student perform the task independently? Y N
Is academic assessment needed to ID specific skill deficits? Y N

SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in day) that
commonly make problem behavior more likely or worse in the routine above.

__hunger __ conflict at home __ conflict at school __ missed medication __illness __failure in previous class

__lack of sleep __change in routine __ homework not done __ not sure __ Other

SUMMARY OF BEHAVIOR

Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.

ANTECEDENT(s) / Triggers

Problem Behavior(s) CONSEQUENCE(s)/ Function

SETTING EVENTS

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure
1 2

100% Sure/No Doubt
4 5 6
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For Students: Functional Assessment ChecklisT for Students (FACTS-Part A)
Student: Grade Date:
Interviewer:

Strengths: Identify some things that you like to do, that you are interested in, or that you are good at
In Class/at School -

Out of school-
Other -
ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely.
Time Activity & Staff Likelihood of Problem Specific Problem What happens when you do this
Involved Behavior Behavior behavior?
Low High

1 2 3 4 5 6

1 2 3 4 5 6

1 2 3 4 5 6

List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5 or 6. Only combine routines when there
is significant (a) similarity of activities (conditions) and (b) similarity of problem behavior(s). Complete the FACTS-Part B for each
of the prioritized routine(s) identified.

Routines/A ctivities/Context Problem Behavior(s)

Routine # 1

Routine # 2

**If more than 2 routines where problem behaviors occur, refer case to behavior specialist. **

BEHAVIOR(s): What are some things you do in <identify routine above> that get you in trouble? Rank:

___ Tardy ___ Fight/physical Aggression ___ Disruptive _ Theft
___ Unresponsive ___ Inappropriate Language ___ Insubordination __Vandalism
___ Self-injury __ Verbal Harassment __ Work not done __ Other

Describe what the problem behavior(s) look like:

What is the frequency of the Problem Behavior in the targeted routine (# x’s /day or hour)?

What is the duration of the Problem Behavior in the targeted routine (in seconds or min)?

Behavior is immediate danger to self and others? | Y N | If Yes, refer case to behavior specialist **
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Functional Assessment ChecklisT for Students (FACTS-Part B)

Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.

Routine/A ctivities/Context Problem Behavior(s) — make description observable

ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above. Then ask
corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2.

Environmental Features (Rank order stronges 3t) Follow Up Questions — Get as Specific as possible
____a. when I’m not sure what to do or there is If b or ¢ -- what classmates?

nothing to do
—_b. my classmates are bugging me If d — what work do you do alone that leads to problem?
___c. Isitby acertain classmate
—d. when I work alone If e —what don’t you like about how the teacher tells you
____e. teacher tells me what to do or not do
__f teache.r gives me work that’s too hard If f, g, h -- describe what is too hard/easy/long/boring? What
g work is too boring or too long assignments or activities?
___ h. when work is too easy
__i. when I need to talk to teacher or need help If i —~why do you need to talk to the teacher?
___j- Other, describe

CONSEQUENCE(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem behavior in
the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.

Consequences/Function As applicable -- Follow Up Questions — Get as Specific as possible
___a. get adult attention/ to talk to me If a or b -- Whose attention is obtained?
___b. get peer attention/get peers to
look /talk/laugh at me How is the attention provided?
___c. get preferred activity/
something I like to do If cord -- What specific items or activities are obtained?

___d. get money/things

___e. getother, describe - — — -
If f, g or h — Describe specific task/ activity avoided?

__f. avoid work that’s too hard
___ g. avoid activities I don’t like
___h. avoid boring or easy work

___1i.avoid peers I don’t like -
___j- avoid adults T don’t want to talk to Can the student perform the task independently? Y N

k. avoid adults telling me what to do Is academic assessment needed to ID specific skill deficits? Y N

Be specific, DO NOT simply list subject area, but specifically describe type
of work within the subject area (be precise)?

___ 1. avoid other, describe If i, j or k - Who is avoided?
Why avoiding this person?

SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in
day) that commonly make problem behavior more likely or worse in the routine above.

__hunger __ conflict at home __ conflict at school __ missed medication __illness __failure in previous class
__lack of sleep __change in routine __ homework not done __ not sure __ Other

SUMMARY OF BEHAVIOR
Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.
ANTECEDENT(s) / Triggers Problem Behavior(s) CONSEQUENCEC(s)/ Function

SETTING EVENTS

Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999)
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Appendix C

ABC Recording Form
Observer: Student:
Setting (e.g., class #, gym, playground): Date:
Time: Activity/Task Antecedent Behavior Outcome/Consequence

[[JLarge group instruction
[JSmall group work

[] Independent work
[JUnstructured time
Specify:

[]Given instruction

[JGiven correction

[J Alone (no attention/no
activities)

[JWith Peers

[JEngaged in preferred activity
[JPreferred activity removed
[JTransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[JAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:

[JLarge group instruction
[JSmall group work

[ Independent work
[JUnstructured time
Specify:

[]Given instruction

[JGiven correction

[ Alone (no attention/no
activities)

[Jwith Peers

[JEngaged in preferred activity
[JPreferred activity removed
[JTransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[CJAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:

[JLarge group instruction
[JSmall group work

[] Independent work
[JUnstructured time
Specify:

[]Given instruction

[JGiven correction

[J Alone (no attention/no
activities)

[Jwith Peers

[JEngaged in preferred activity
[IPreferred activity removed
[ITransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[JAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[ISensation Avoided
Other/Notes:

[JLarge group instruction
[JSmall group work

[] Independent work
[JUnstructured time
Specify:

[IGiven instruction

[JGiven correction

[J Alone (no attention/no
activities)

[JWith Peers

[JEngaged in preferred activity
[IPreferred activity removed
[JTransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[CJAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:
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Time: Activity/Task Antecedent Behavior Outcome/Consequence
[JLarge group instruction | []Given instruction [JAdult Attention Provided
[JSmall group work [JGiven correction [JPeer Attention Provided

[] Independent work
[JUnstructured time
Specify:

[J Alone (no attention/no
activities)

[Jwith Peers

[JEngaged in preferred activity
[JPreferred activity removed
[JTransition: Change in activity
Other/Notes:

[JGot Preferred Activity/Item
[JGot Sensation

[CJAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:

[JLarge group instruction
[JSmall group work

O Independent work
[JUnstructured time
Specify:

[JGiven instruction

[JGiven correction

[ Alone (no attention/no
activities)

[Jwith Peers

[JEngaged in preferred activity
[Preferred activity removed
[JTransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[CJAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:

[[JLarge group instruction
[JSmall group work

[] Independent work
[JUnstructured time
Specify:

[]Given instruction

[JGiven correction

[J Alone (no attention/no
activities)

[Jwith Peers

[JEngaged in preferred activity
[IPreferred activity removed
[ITransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[JAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[ISensation Avoided
Other/Notes:

[JLarge group instruction
[JSmall group work

[] Independent work
[JUnstructured time
Specify:

[IGiven instruction

[JGiven correction

[J Alone (no attention/no
activities)

[JWith Peers

[JEngaged in preferred activity
[IPreferred activity removed
[OTransition: Change in activity
Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[CJAdult Attention Avoided
[JPeer Attention Avoided
[ITask/Activity Avoided
[JSensation Avoided
Other/Notes:

[[JLarge group instruction
[JSmall group work

[] Independent work
[JUnstructured time
Specify:

[]Given instruction

[JGiven correction

[J Alone (no attention/no
activities)

[CJWith Peers

[JEngaged in preferred activity
[IPreferred activity removed
[OTransition: Change in activity
Other/Notes:

[CJAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[JGot Sensation

[JAdult Attention Avoided
[JPeer Attention Avoided
[JTask/Activity Avoided
[JSensation Avoided
Other/Notes:
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# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
10 [JLarge group instruction | []Given instruction [JAdult Attention Provided
[JSmall group work [JGiven correction [JPeer Attention Provided
[] Independent work [ Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) [JGot Sensation
Specify: [Jwith Peers [CJAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
[JPreferred activity removed [JTask/Activity Avoided
[JTransition: Change in activity [JSensation Avoided
Other/Notes: Other/Notes:
11 [[JLarge group instruction | [ ]Given instruction [CJAdult Attention Provided
[JSmall group work [JGiven correction [JPeer Attention Provided
[ Independent work ] Alone (no attention/no [JGot Preferred Activity/Item
[JUnstructured time activities) [JGot Sensation
Specify: [Jwith Peers [JAdult Attention Avoided
[JEngaged in preferred activity [JPeer Attention Avoided
[IPreferred activity removed [ITask/Activity Avoided
[ITransition: Change in activity [ISensation Avoided
Other/Notes: Other/Notes:
Summary | During: When: Student will: Because:

Statement

Therefore the function is to
access/escape (circle one):

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

100% Sure/No Doubt

6

Modified by S. Loman (2009) from R. Van Norman (2008)
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Appendix D. Summary of Behavior Table

Summary of Behavior Table

Setting Event Antecedent Behavior Outcome/Consequence
Teacher/Staff Interview Summary
ABC Recording Form Summary
Final Summary of Behavior
When: Student will: Because:

Therefore the function is
to access/escape/avoid:
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Appendix E.
Behavior Support Planning Forms
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Student

Behavior Support Plan

Developed from a Functional Behavioral Assessment

Grade Date

School

Case Manager

BUILD A COMPETING BEHAVIOR PATHWAY

Desired Behavior Consequence/Outcome
. —>
Routine
Antecedent Problem Behavior Consequence
Setting Event
-—n
Function
Alternative Behavior /

IDENTIFY INTERVENTION STRATEGIES

Setting Event
Strategies

Manipulate Antecedent to prevent
problem & prompt
alternate/desired behavior

Teach Behavior
Explicitly Teach Alternate &
Desired Behaviors

Alter Consequences to reinforce
alternate & desired behavior &
extinguish negative behavior

Prevent problem behavior

Prompt Alternate/Desired Behavior

Teach Alternate Behavior

Teach Desired Behavior/ Academic/

Reinforce Behavior

Response to Problem Behavior/ Corrective

Social Skills

Feedback

Adapted by C. Borgmeier (2002) from multiple sources: M. Bergstrom and D. Crone (2000); March, Horner, Lewis-Palmer, Brown, Crone & Todd
(1999); O’Neill, Horner, Albin, Sprague, Story, & Newton (1997); Palmer & Sugai (2000); and Sprick, Sprick, & Garrison (1993); Martin, Hagan-
Burke, & Sugai (2000)
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BEHAVIOR SUPPORT IMPLEMENTATION PLAN

Review Date

Person By Was task Evaluation Decision
Tasks Responsible When | Completed Monitor, Modify, or
consistently? Discontinue

Prevention: Make problem behavior irrelevant
(antecedent intervention)

Teaching: teach new skills/ alternate behavior

Extinction: Make problem behavior ineffective
(minimize reward/ pay-off for problem behavior)

Reinforcement: Make alternate & desired
behavior more rewarding than problem behavior

Responding to Problem Behavior: Prompt
alternate behavior & consequences.

Safety: Is safety a concern? Y N
If yes, attach crisis plan to Behavior Support Plan

Adapted by C. Borgmeier (2002) from multiple sources: M. Bergstrom and D. Crone (2000); March, Horner, Lewis-Palmer, Brown, Crone & Todd
(1999); O’Neill, Horner, Albin, Sprague, Story, & Newton (1997); Palmer & Sugai (2000); and Sprick, Sprick, & Garrison (1993); Martin, Hagan-

Burke, & Sugai (2000)
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Appendix F.

Practical FBA Quick Reference Guide

for use with Practical FBA forms (Appendix A-E)
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This quick reference guide is designed to guide
individuals who have been trained to conduct
functional behavioral assessments (FBA) using
the Practical FBA training process. These
documents will guide trained individuals
through the process of conducting an FBA and
working with a team to develop a behavior

support plan (BSP).

Behavior support planning occurs best using a
team process. It is recommended that a school
develop an individual behavior support planning
team that meets consistently to identify, design,
implement, and monitor behavior supports for
students that exhibit behavioral problems.
Recommended participants involved on an
individual student’s behavior support planning

team include (a) a team member with expertise

4 Steps in Conducting a Practical FBA

in behavior (frequently the school psychologist,
special education teacher, or behavioral
specialist), (b) school administrator and (c) those
staff members (general education, special
education, assistants, etc.) who regularly work
with the student, (d) parent or guardian, and (e)

student (if appropriate).

FBA is a systematic data collection process to
develop a Summary of Behavior identifying:
(a) the function of student behavior and (b) a
detailed understanding of the specific
environmental variables that trigger the problem
behavior (antecedents) and maintain the problem
behavior (consequences). It is essential that our
Summary of Behavior is sufficiently detailed
that we can develop specific interventions based

on the information that we collect in the FBA.

1. Define the problem behavior in observable and measurable terms.

2. Ask
3. See
4. Hypothesize.

DEFINE the problem behavior in observable and measurable terms.
A. Receive a Request for Assistance form from a referring teacher indicating problem

behaviors.

B. Team determines whether to conduct an FBA on the student.
1. Team may review office discipline referral data (e.g. SWIS data)
2. Team may review interventions attempted (e.g., modified work, alternative
seating arrangements, behavioral contract, etc.).
C. Obtain parent consent for assessment and intervention.
D. Schedule interviews and observations with appropriate staff.

ASK: Interview teachers using the FACTS for Staff (Appendix A)

Purpose of the FACTS interview: ASK staff who work with the student to identify & focus in on a
specific problem behavior routine, so you can go and SEE the behavior.
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Frequently Asked Questions (FAQs) about the FACTS interview

How long does it take to conduct a FACTS
interview?
Depending on teacher responses, 30-45 minutes

is typical.

Whom should I interview?

Interview the “referring teacher” or teacher that
has been identified to receive support, then
based on the interview other staff may be

identified.

What materials do I need?

Bring two copies of the FACTS interview form
for yourself and the teacher being interviewed

(so they can follow along).

Can I just drop it in the teacher’s box to have
them complete the FACTS?

No. You should guide them through the
interview and record their responses on your

form, as follow up questions may be needed.

During the FACTS interview, you are the investigator

— Ask follow-up questions to get specific information you can use to inform interventions

— Understand from the student perspective...

— You need to be convinced...

— You need to be confident in the results of the interview...
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Completing FACTS Part-A:

Start FACTS off with Strengths & Identify Student Daily Routines

Step #1: Start with the student’s strengths.
When conducting a FACTS interview always start with the student’s strengths.

-Begin with focus on positive skills and attributes of student.

Step #2: Ask: Where, when, with whom, problem behaviors that are most likely

Time: List the times that define changes in Likelihood of Problem Behavior: Rate the
the student’s daily schedule. Include likelihood of problem behavior during
subject changes, changes in classes, each time/activity/routine on the 1 to 6 scale
transitions, lunch, before school, and adapt provided.

for complex schedule features (e.g. odd/even

days) if appropriate. Problem Behavior: Indicate the specific

problem behavior(s) that occur during each
time with a rating of 4, 5, or 6.
Activity & Staff: Identify the activity or

routine (e.g. small group instruction, math, Current Intervention: Indicate any
independent art, transition) during each time interventions currently in place for the
identified and the staff involved. problem behavior during that time.
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Step #3: List the Routines in Priority of Behavior Support
& Select the single most prioritized routine to focus on for FACTS Part-B

Since the function of problem behavior often
varies across different environments and
settings, it is essential that we always focus

on behavior within the context of a routine.

4. First, identify those routines with the
highest ratings (4, 5 or 6 in the Routines
Analysis).

5. Select between 1 to 2 routines for further
analysis and prioritize which routine to
begin the assessment with. Write the
name of the highest priority routine and
the most common problem behavior(s)

during that routine in Routine #1.

6. Do the same for Routine #2.

In some cases, it may be possible to

combine multiple routines, but only when

the structure and demands within the routine

are very similar.

Examples of combined/multiple routines:

consistent problem behavior in recess,
lunch and free-time might be combined

into unstructured times with peers

if problems occur in reading and social
studies primarily during round-robin
reading, the routine might be large group
reading which would encompass both

reading and social studies.

If you determine that there are more than 2 distinct routines identified, refer the case to a

behavior specialist.

Select the single most prioritized routine to focus on for FACTS-Part B.
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Step #4: Identify Problem Behaviors for the identified routine

Now, focusing on the single routine you Provide a brief description of exactly what
have prioritized. Check those behaviors that the behavior looks like when the
occur in the target routine and then rank student engages in these behaviors.

order the top 3 most concerning problem
behaviors in the routine. This definition should be so clear that you
could clearly identify when the behavior

does or does not occur.

Step #5. Ask about the Frequency, Duration
Ask the interviewee to estimate the DURATION & FREQUENCY of occurrence s of the

problem behavior in the target routine.

Step #6. Ask if the behavior is an immediate danger to self/others

Ask the interviewee if the student engages in Dangerous behaviors are: behaviors that directly
behaviors that pose a danger to themselves or injure others (e.g., hitting, throwing dangerous
others. objects, etc.)

If it is determined that behaviors are dangerous, refer the case to a behavior specialist.
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Completing FACTS Part-B: Identify a Routine & Stick to it

Step #1. Identify the Target Routine

List the prioritized target routine and problem behavior as selected from List the Routines in Priority
for Behavior Support from FACTS-Part A. The FACTS-Part B will only focus on this single routine.
If multiple routines are identified, use a separate FACTS-Part B form for each routine.

Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)
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Step #2. Ask about the ANTECEDENT(s)
When asking about antecedents remember to do the following:

a. remind the respondent that you are only talking about the target routine
b. have the person initially check all antecedents in the list that apply

c. then, have the person rank order the 2 strongest predictors from those selected
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ANTECEDENT(S): Follow-up Questions

After identifying the strongest predictor(s) ask
the follow-up question(s) coinciding with the

letter of the item(s) rank ordered #1 and #2.

The provided follow-up questions should not be
considered a complete list. It is the job of the
interviewer to ask the additional follow-up

questions necessary to obtain the clearest
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problem behavior.

You as the interviewer should have a clear
enough understanding of the antecedents to be
able to make changes to, or eliminate, the
triggers and make the student need for the

problem behavior irrelevant.
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Example of using Follow-up Questions

Example: Identifying task too hard and
answering “reading” to the follow-up questions
is probably not sufficient to inform intervention

development.

It is essential to know specifically the type and
level of reading tasks that are too difficult and
what skills the student does or does not possess.

A better description of the difficulty of the task

would be “reading passages or activities higher
than a 1+ grade reading level. The student is
fluent with letter sound correspondence and can
blend cvc words, but is not fluent with multi-
syllabic words, nor most irregular words.
Specifically, the student cannot

answer comprehension questions nor read aloud
in content areas or literacy when reading is

higher than a 1s grade level.”

Step #3. Before moving on with the interview, ask yourself the following about the antecedent

response:

1. Are there further follow-up questions I should ask to get a clearer understanding of what triggers the

problem behavior?

2. Is the antecedent clear enough that I can identify specific environmental changes that should prevent

the problem behavior?

Step #4. Ask about the CONSEQUENCES

When asking about consequences remember to do the following:

a. remind the respondent that you are only talking about the target routine

b. have the person initially check all consequences in the list that apply

c. then, have the person rank order the 2 strongest consequences from those selected

Follow-up Questions

After identifying the strongest consequence(s)
ask the follow-up question(s) coinciding with

the letter of the item(s) rank ordered #1 and #2.

The provided follow-up questions should not be

considered a complete list.

It is the job of the interviewer to ask additional

follow-up questions necessary to obtain the

clearest understanding of the consequences

maintaining the problem behavior.

You as the interviewer should feel that you
understand how the problem behavior is
functional in paying off for the student in getting

a desired outcome.

Practical FBA Participant’s Guide
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Step #5. Before moving on ask yourself the following questions about the consequence response:

1. Are there further follow-up questions I should 3. When considering the antecedent and

ask to get a clearer understanding of what consequence together, do they make sense?
consequences are maintaining the problem

behavior? For example, if the consequence/function is

avoiding difficult task, it would make

2. Are the consequences and function of sense that the antecedent be a specific task
behavior clear enough that I can understand how that is too difficult. It might make less

the problem behavior is paying off for the sense if the consequence/function is to escape
student? a difficult task and the antecedent is

unstructured time with peers.

Step #6. Ask about the SETTING EVENTS

When asking about setting events remember to do the following:
a. remind the respondent that you are only talking about the target routine
b. have the person initially check all setting events in the list that apply

c. then, have the person rank order the 3 strongest setting events from those selected

Remember that setting events do not usually occur in the immediate routine or environment.

Since setting events often happen at home or previously in the school day, it is not uncommon for

teachers to be unsure of setting events.

Follow-up Questions

After identifying the most common setting events ask any follow-up questions that will provide a
clearer picture of the impact and occurrence of setting events.

You may want to follow-up with the student interview (Appendix B) for more information on setting
events.

Practical FBA Participant’s Guide
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Step #7. Summarize the interview using the SUMMARY OF BEHAVIOR

After completing the setting events, tell the
person you are interviewing that you will need a
couple of minutes to review their responses and
form the Summary of Behavior.

The summary of behavior combines all of the
information gathered in the FACTS-Part B.

To complete each of the boxes in the Summary
of Behavior take the information from the
corresponding boxes from above in the FACTS-
B form.

ANTECEDENTS - write the highest ranked
item from the Antecedents category and provide
additional details provided through the follow-
up questions.

Problem Behaviors — write in the description of
problem behavior identified in the Identifying
the Target Routine box at the top of the page.

CONSEQUENCES - write the highest ranked
item from Consequences category and provide

additional details provided through the follow-

up questions.

SETTING EVENTS - write the highest ranked
item from the Setting Events category from
above and provide additional details from the
follow-up questions.

Step #8. After completing the Summary of Behavior, read the summary back to the respondent

according to the following format.

“During <insert target routine>, <insert student name> is likely to <insert problem behaviors> when
he is <insert details of antecedent conditions that trigger behavior>, and you believe that he does this

to <insert details of consequence/function>.”

Ask the person interviewed “Do you agree with this Summary of Behavior or is there anything you

would like to add or change?”

Step #9. Lastly, ask the person interviewed to rate the extent they believe the summary of behavior

is accurate on the provided 6 point scale.

After the Interview with Staff:

After the staff interview look at the Summary of Behavior and answer the following

questions.

1. Are you are confident enough in the
Summary of Behavior to move on to
observing the behavior?

Practical FBA Participant’s Guide

2. Do you feel that you need to interview
someone else to get more information before
observing?
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SEE: Use ABC Recording Form (Appendix C) to observe & confirm FACTS interview.

ABC Observation
Observe the student during routines identified by FACTs summary statement
Purpose:
3. Confirm the accuracy of the teacher interview summary of behavior
4. Identify antecedents and consequences/outcomes that the teacher may have overlooked
3. Verify the function of the student’s behavior
4. Develop the most accurate Summary Statement for intervention development

Frequently Asked Questions (FAQ’s) About ABC Observations

Q: What if the behavior doesn’t occur while I’m there?
A: Schedule another time to observe during the identified routine.

— Ifthere is still no behavior occurring, may want to interview staff again to obtain more

information
Q: Where do I sit when I enter the room?
A: Enter the room quietly, not interacting with students

—  Sit near enough to the student to see & hear, but not so close that it is obvious you are
watching him or her.

Q: What if the student or students ask why I am there?
A: You can tell them you are there to watch their class.
Q: How many times should I observe the student in the routine?

A: Observe until you are convinced (about 5 to10 occurrences of behavior OR 3 to 1 ratio of
occurrences verifying FACTS summary).

-You may have to go in on more than one day or period....but make sure you are going
during identified routine.

Q: How long should I observe for?
A: This should be based on the FACTS interview results
- About 15-20 minutes per routine is acceptable.

- You want to observe until you are convinced (e.g. record at least 5 problem
behaviors to establish a pattern)

Practical FBA Participant’s Guide
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results

ABC Recording Form (Appendix C)
* Designed to be individualized for the student you will be observing based on FACTS

*  Complete all of the information at top of the form before the observation.

Before the Observation:

4. Complete the shaded portion based on the FACTS summary.

5. Schedule observation during routine (time/place) identified as most problematic from the

FACTS.

6. Record the date/setting/time of observation

ABC Recording Form

Insert information

Observer: Student: from FACTS
Setting (e.g., class #, gym, playground): Date: Summary
# Time: Activity/Task Antecedent Behavior

arge gro
instruction

[J5mall group work

[] Independent work
[JUnstructured time

Specify:

[JGiven correction

[] Alone (no attention/no
activities)

[IWith Peers

[JEngaged in preferred activity
[CJPreferred activity removed

[JTransition: Change in activity

Other/Notes:

Dutco111e.-"C.‘ons,eq{ence

Adult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Item
[]Got Sensation
[ Adult Attention Avoided
[JPeer Attention Avoided
OTask/Activity Avoided
[JSensation Avoided
Other/Notes:

[}

[JLarge group
instruction

[JSmall group work
[ Independent work
OUnstructured time
Specify:

[JGiven instruction

[JGiven correction

[] Alone (no attention/no
activities)

[CIWith Peers

[JEngaged in preferred activity
[CIPreferred activity removed

[JTransition: Change in activity

Other/Notes:

[JAdult Attention Provided
[JPeer Attention Provided
[JGot Preferred Activity/Ttem
[OGot Sensation

[JAdult Attention Avoided
[Peer Attention Avoided
[(Task/Activity Avoided
[JSensation Avoided
Other/Notes:
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During the Observation:

6. Always start with recording the behavior first—be as specific as possible.

7. Write the activity/task occurring in class.

8. Write the Antecedent that occurs before the behavior.

9. Write what happened right after the behavior occurred in the Consequence box.

10. During or immediately after the observation, check the boxes that correspond with the

activities, antecedents, & consequences you recorded.

Observer: Your Name Student: _ Tracy

Setting (e.g.. class #, gym. playground) Lunch Room

# | Time: Activity/Task Antecedent Behavior Outcome/Consequence
Eating Lunch Specific peers present Calls Names & “Popular” peers laugh
(popular & un-popular) Threatens Peers Function= Gains attention | |
from popwtarpesEs—— |
1 12:05 [Large group instruction | [ ]Given instruction calls T JAdult Attenti Tovided
[1Small group work [JGiven correction v Cow I P#& Attention Provided
[ Independent work O ‘W [JGot Preferred Activity/Item
[OUnstructured time = eers [JGot Sensation ___
Specify: [JEngaged in preferred activity 1 [CJAdult Attention Avoided
[JPreferred activity removed [JPeer Attention Avoided
mmg-a.ti.um}v [JTransition: Change in activiry [JTask/Activity Avoided
Table . Eatingz Other/Notes: [JSensation Avoided
Tﬁ ) o Other/Notes:
“Un-popular” girljoing “Populour” Peery look at her|
table
1 2 3 “Un-populor” Peer looky at
f |
I

Definitions of Check Boxes on the ABC Form

Check Boxes for Activity/Task

= Large Group Instruction- All
students in the class are
attending to the same
person/event (e.g. teacher is
lecturing, working problems
out on the board)

= Small Group Work- Students
are working in smaller
groups.

= Independent Work: Students
are working by themselves
(e.g. worksheet, individual
tasks)

= Unstructured Time: No

Practical FBA Participant’s Guide

specific instruction is given by
teacher (e.g., transition)
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Check Boxes for Antecedents

Given instruction: Teacher gives a

task or assignment has been given.

Given correction: Teacher
corrects the student’s incorrect
response or behavior.

Alone (no attention/no activities):
Student is alone with no activities
or attention provided.

Check Boxes for Consequences

After the Observation: Summarize Results from ABC Observation

1.

Adult Attention: Teacher talks to
student in a neutral (e.g., states
student’s name), positive (e.g.,
praise), or negative (e.g.,
correction) way

Peer Attention: students talk to or
respond to student’s behavior in
some way (e.g. laugh, talk back)

Correction: teacher corrects the
student by stating “not” to do the
behavior

Got preferred activity/item:
student gets something they like
(e.g. toy, candy) or activity they
like (e.g. coloring, listen to music)

With Peers: Peers are in proximity
to the student.

Engaged in preferred activity:
Student is doing something they
enjoy.

Preferred activity removed:
Activity is removed.

Transition/change in activity:
Current activity is changed.

Got sensation: student receives
sensory input (e.g. tactile objects,
sounds, etc.)

Adult Attention Avoided: student
avoids attention from teacher

Peer Attention Avoided: student
avoids attention from peers

Task avoided: the task is removed

Sensation avoided: student avoids
sensory activities (e.g. loud
sounds, textures, etc.)

Complete the shaded box in the bottom of the ABC recording form based on the most frequently
observed ABC’s.

Compare summary statement from ABC observation with that from the FACTS interview with staff.

Rate how likely it is that this summary accurately explains the identified behavior occurring (1-6)?

Summary | During: When:
Statement

Student will:

Because:

Therefore the function is to
access/escape (circle one):

How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

Not real sure

1

[}
w

100% Sure/No Doubt

6

Practical FBA Participant’s Guide
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Guidelines for ABC Observations
*  You want to be convinced there is a pattern of student behavior.

» Ifyou have observed at least 5 instances that verify the FACTS summary you can feel strongly
that the FACTS summary is correct.

— Or 3 to 1 ratio of verifying vs non-verifying observations

*  Once you are convinced that your observations represent the behavioral pattern you can
summarize the data.

» Ifdata from observations do not match FACTS behavior summary or you are not convinced...
-Do another ABC observation
-Interview other staff that interacts with student during target routine

-Interview the student (Appendix B)

HYPOTHESIZE: Summarize the results from the FACTS & ABC Recording Form to create a
hypothesis of the function of the student’s behavior using the Summary of Behavior Table
(Appendix D)

Step 1. Complete the Summary of Behavior Table by filling in the hypothesis/summary
statements from the FACTS interview & the ABC Observation

Step 2. Compare the FACTS data with the ABC Observation data to determine a “final
summary statement”

This can be done by using the guideline of 3 to 1 verifying vs. non-verifying
observations. In other words, if at least every 3 of your observations verify the FACTS
summary statement for every 1 observation that is different, it may be save to conclude the
FACTS summary statement is accurate.

This final summary statement will be used to guide the development of a behavior
support plan using the competing behavior pathway model (Appendix E).

You have completed a Practical FBA when you have completed:

(a) A FACTS interview with a staff member (Appendix A)
(b) An ABC Recording Form during routines identified in the FACTS (Appendix C)
(¢) A Summary of Behavior Table (Appendix D)

Practical FBA Participant’s Guide
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Behavior Support Planning

Remember that developing a behavior support plan for a student is a team process. Individuals that

know the student best (e.g., the teacher and the parent) and a behavior specialist (e.g., school

psychologist) should collaborate together to develop a behavior support plan for a student.

COMPETING BEHAVIOR PATHWAY (Appendix E)

Begin Behavior Support Planning by identifying the target routine and transferring the final

Summary of Behavior from the Functional Behavioral Assessment into the middle thread of

the Competing Behavior Pathway.

Routine:
Setting Events/ Antecedent/Trigger
Set-Ups: When:

IDENTIFYING AN ALTERNATE BEHAVIOR

Next, identify an alternate behavior. The alternate

behavior will be a substitute for the

problem behavior that is less disruptive to classroom

functioning. The alternate behavior

should provide the same consequence/function as the
problem behavior. The alternate

behavior should also be easier for the student to
engage in than the problem behavior. For

example, an alternate behavior to throwing a tantrum
for avoiding work might be to ask for a

break. Removing the task when the student asks for a
break is much more appropriate and

less disruptive than throwing a tantrum which has

\/

Behavior Consequence/ Outcome

Student does: because:

J L

Therefore the function of
the behavior is to
Get/avoid:
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previously served the function of escaping
the task.

The alternate behavior is the first step toward
extinguishing the problem behavior. If we do
not provide students with an alternate behavior for
attaining the consequence of the problem
behavior, the student is likely to go back to the tried
and true problem behavior that has
consistently paid off for them. Without an alternate
behavior, student behavior is likely to
escalate until they get the consequence they are

looking for.
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IDENTIFYING A DESIRED BEHAVIOR AND CONSEQUENCE

Next, identify the Desired Behavior. The
desired behavior is the long term goal. The

desired behavior should be the behavior that is

regularly expected of most or all students in the

setting, or a high, reasonable expectation for the

student. The desired behavior should look
similar to the majority of students in the class
with the consequence being similar to the
benefit other students get from engaging in the
desired behavior. The goal is for the student

to be as independent in possible in successfully

using the desired behavior.

For example, we no longer want the student
raising their hand requesting to escape the math
problems (short term goal of the alternate
behavior), but we would like to see the student
complete the math problems successfully
(desired behavior) with the maintaining
consequence being the experience of success

with math (desired consequence).

IDENTIFY INTERVENTION STRATEGIES

After completing the Competing Behavior
Pathway, the next step is to identify potential
interventions. Interventions should be identified
across each level of the FBA (Setting

Events, Antecedents, Teaching Behavior, and

Consequences)

Practical FBA Participant’s Guide

When identifying interventions, it is important to
get feedback from staff to best match
interventions to fit the environment, staff
preferences, and context of the setting. If the
plan is going to be implemented, the
Implementation Plan must be developed with
feedback from

the staff implementing the plan.
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Appendix G.

Practical FBA Slides by Session
Session 1 (pages 119-127)
Session 2 (pages 128-138)
Session 3 (pages 139-146)

Session 4 (pages 147-154)
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fA

BICK . Practical FBA

Session #1:
Defining & Understanding Behavior

Sheldon Loman

sloman@uoregon.edu

Participant’s Guidebook (pg.3 )

Objectives

g Rewview
@ Activities

Checks for
Understanding

Comments,/
CQuestions

ﬁh:?g; Tasks

Key Points

Practical Functional Behavioral
Assessment (FBA) Training Series

* This session is the first of 4 training sessions on conducting functional
behavioral assessments [FBA] for students with mild to moderate
behavioral problems in schools.

= This training series will teach you to conduct interviews and observations
in such 3 way as to precisely determine the relationship between student
problem behawior and the context:
— Winst thie probizm bekaviors are.
= When, Where, & Wy 2 student’s probdem behewiors occur

= A summary of this information will help an individuz| student team
develop effective behaviors| supports that
-prevent problem behaviors from oocurring
-teach alternative behaviers
-& effectively respond when problem behaviors scour

Focus of this
training serjgs

What:

Conducted by whom:

Practical FBA vs

Practical FBA
Students with mild o
medenie arotiem
b=haviors {behaviors that
are NOT dangerous or
ocurring in many sattings|
Feistivety simple and
efficient process to guide
b=havior support planning

Comprehensive FBA

Comprehensive FBA
Students with moderate to
severe behavioral
probiems; may be
dangerous andj'or
occurring in many settings
Timee-imtensive process
that alzo involves anchival
FECOFTS review, family-
centered planning. and
collaborstion with sgencies
outside of school

School-oased personnel Frofessonals trained to
(... teachers, counselors, | oencuctfundioral
adnsinisirators) BszesImEnts with Sudenss
. with s=vere protiem behmicrs
2., setoal
b bl spadalists]

Practical FBA
Practical FBA is an assessment process designed
to:

-predict the routine & events when a
student’s problem behavior occurs.

-hypothesize how the behavior pays off for
the student (the function of behavior).

Your role in the Practical FBA is....
-to be an investigator and collect information

that convinces you of where when, & why a

student’s behavior (the what) occurs

Requesting a Practical FBA

* Teachers & school teams can complete a
Request for Assistance form to refer a student
for a Practical FBA

* Talk to school on obtaining parent permission
to conduct a Practical FBA with a student

* Request for Assistance should give a broad
picture of the student and their behaviors

Practical FBA Participant’s Guide




Practical FBA process

D.A.S.H. e
|[]ef|'ne behavior in observable & measurable terms
Ask about behavior by interviewing sta#eﬁms%ﬂdent

-specify routines where & when behaviors occur
-summarize where, when, & why behaviors occur
See the behavior Sesslon 73
-observe the behavior during routines specified
-observe to verify summary from interviews

Hypothesize: a final summary of where, when &
why behaviors occur Jession 74

Session #1 Objectives

By the end of this session you should be able to:
1. Define observable behavior [What).

2. |dentify events that predict When & Where
the specific behavior occurs.

3. Identify Why a student engages in the
specific behavior.

4. Construct hypothesis statements that
summarize the What, When, Where, & Why
of a student’s behavior

ABC’s of Understanding Why students
engage in problem behavior:
Finding out the Pay-off or Function of

Behavior
A= Antecedent(s). Find out the events that accur

right before the behavior.

— Atowsyou to presict: Where (During rutine)? & When (Trigger eventj?
B=Behavior. Find out what is the observable

problem behavior?

C=0utCome, Consequence. Find out what happens

after the behavior occurs? WHY?

A=2B=2C
h -

Practical FBA
Always start with the behavior

+ Despite the ABC concept, the behavior (B) is
our starting point!

Start with defining observable
behaviors
* The precision of the definition is important.
* It focuses the interventions on the behavior
(the What) of concern and ensures that the
intervention targets the events that trigger

(the Where and When) the behavior and the
outcome (Why) of the behavior.

* Thus, increasing the likelihood of effective
interventions.

Defining Observable
Problem Behaviors

+ Definitions of behaviors need to be:

— Observable: The behaviaris an action that can be
SEen.

— Measurable: The behavior can be counted or
timed_

—Defined so clearly that a person unfamiliar
with the student could recognize the
behavior without any doubts!
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Activity 1 (pg.6)

In 30 seconds:

List 5 problem behaviors that occur in your
schoaol.

Go—=>

@ Results of Activity 1

Were your behaviors:
— Observable?
— Measurable?

— Defined so clearly that a person unfamiliar with
the student could recognize the behavior without
any doubts?

Are these observable, &
measurable?

* Gets out of desk and hits other students
* Has separation anxiety (from parent]

* Spacey

* Reads 120 wpm

* Says she hears voices

* Emotionally disturbed

* Doesn't like classmates

Which is described in ohservable and
measurable terms?
* hits with his fist —OR- aggressive
* bully —OR- takes money from peers
+ psychotic —OR- says she hears voices

* arrives at class 10 minutes |ate —OR-
irresponsible

+ out of seat 55% of time —OR- hyperactive

Tip #1:
Ask yourself,
“What does the behavior look like?”

Talking out: Any verbalization made by the
student that was not initiated by the teacher
and/or distracts others from the assigned
tasks in the classroom.

Tip #2
Provide Examples and Non-examples of the
problem behavior
Examples of Talking Out:

* Answering a question directed to another student by the
teacher.

* Saying a swear word

* Talking when the teacher iz giving directions
Mon-examples of Talking Out:

* Answering a question that the teacher directed to the child.
* Yelling to another student during recess

* Talking with a peer during group work

Practical FBA Participant’s Guide




Behavior = Talking out

Definition: Any verbaliztion made by the student that was not initiated
by the teacher and for distracts others from the assigned tagks in the
CIassroom.

Examples of Talking Out:

® Answering 3 guestion directed to another student by the teacher.

®  Saying 3 swear waord

= Talking when the teacher is giving directions

Nonexamples of Talking Out:

= Answering 3 guestion that the teacher directed to the child.

s Yelling to another student during recess

# Talking with 2 peer during group work

(ST0P ] Activity 2

Using your guidebook (pg. 7) write out the
behavior and provide an observable &
measurable definition for ONE of these
behaviors:

— leffis always disruptive in class.

— Hailey is constantly off-task during math_
— Chris is defiant.

— Brandon is angry and hostile_

— Alexis uses inappropriate language.

MAKE SURE THEY ARE OBSERVABLE & MEASURABLE

Observable/Measurable vs non-
observable/measurable definitions of

behavior
serv surable ©

Talks when teacher is lecturing, caling out Disnuptive behaviors
in a lowd voice singing

Draws pictures during group work time Orft-inzk behaviors

Throwing objects, Kicking over chairs Angry, Hostile Bshaviors
Caills paers names Insppropriate nguage
Tapping drumming on desk, looking Attention proolems
around the clazsrocm

Refusal to do work, failune o follow Mor-compliance
dirzctions

Wells “No™ or “¥ou man‘t make me” when  Defiance
given direction

Are your definitions so clear that a
person unfamiliar with the student
could recognize the hehavior
without any doubts?

Remember:
Always start with the behavior

1- Once you have defined the behaviors (the What)

2- Then want to know the Where & When the
behaviors occur #2 (Routine & Antecedents)

-What happens right before the behavior?

Want to find out specific events
(antecedents) that trigger the
behavior:

- WHERE and WHEN the behaviors occur.

* Where= Routines where the problem behavior is most
likely

— Examples: During math class, gym class, lunch, recess)

* When= Specific events within a routine that predict the
problem behavior

— Examples: When given double-digit addition, given directions
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Where (Routine) & When:
Triggers (Antecedents) to the Behavior

1. specifically identify the routine (Where) in which behavior occurs

-examples: During math class_., at the playground._,

2. |dentify the ewent, action, or object that accurs right before
behavior (When...)
— Signals the behavior
— “setsit off” [trigger]
= Where (Routine], When (Antecedent] - Student does | Behavior]
= During lunch, whan toid to shut up By a peer Ben hits the studant
— During languege arts, when esked to read sloud in class, Trecy gets up and
tails jokes
= During circle tima, when proised Jessie storts crying

@ Activity 3:

Identify the behavior, routine, &
antecedent in the following scenarios

Frame them in the blanks/boxes with the following
statements:

@ Activity 3 (pg.8)
Scenario 1;

When he goes to math class and peers tease
him about his walk, A.]. calls them names and
hits them.

[Routine: “During ¥

Antecedent/ Trigger: - Sahmaior:
wner

The stusent coes

[Routine: “During "]
Antecedent Trigger: Behavior:
when The student does
Activity 3

@ Scenario 1;

When he goes to math class and peers tease
him about his walk, A.). calls them names and
hits them.

Routine: “During Math Class "

Antacedent/Trigger: - Benaviar:

’ Activity 3

@ Scenario 2:

In math class, Bea stares off into space and does
not respond to teacher directions when she

doesn't know how to do a difficult math
problem.

Routine: “During

Antecedent/Trigger: I Sehavior:

Whan The stusent coes

When The student does
PEERS TEASE CALLS MAMES
ABOUT HIS WALK EHITS

Activity 3

@ Scenario 2:

In math class, Bea stares off into space and does
not respond to teacher directions when she
doesn’t know how to do a difficult math
problem.

Routine: “During _ Math Class "

Antecedent/Trigger: I Behavior:

when_. The student_
Dossnt know how Stares & does not
to do gimcult math reapond io dirsctions
prabilsm
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Remember: Always start with the

havjor

1- Once you have cﬁ’egned tLe behaviors (the What)

2- & know the Where & When the behaviors
occur #2 (Routine & Antecedents)

3- Then want to find out WHY (the outCome of
the behavior...what happens right afterwards)

2 Steps to finding out the WHY

Step 1: Determine what happens right after the behavior (the
OutCome or Consequence).

It may help to think: “because. . .

* Example (Antecedent—BehaviorZ*outCome; ABC
— During recess, when peers tease him, Ban hits his peers and they
legve him alone
— During reoding, When asked to reod mlowd Trocy telis jokes, the
other students lgugh, and she is s2nt to the office (missing the

assignment)
— During circle time, when proised Jessie starts crying, the teacher
stops circle time and comfores her.

@ Activity 4 (pg. 9)

Identify the routine, antecedent, behavior, and
outcomes for the following scenarios

Frame with the following statements:

| Routine: During

Artecedent/Trigger Befaiar Conseguence/OutCome:

When — Stucent doss  mmmmp L

@ Activity 4
Scenario #1:
loe throws his pencil and rips his paper during
math whenever he is given double-digit math

problems. This results in him getting sent to
the office.

Routine: During

- Behmvior: i
Antecedent/ Trigzer Conzzquence/CutComie:

[P — Studsntcoes e

@ Activity 4
Scenario #1:
Joe throws his pencil and rips his paper during
math whenever he is given double-digit math
problems. This results in him getting sent to

the office.
Routine: During ___Math class

Artecedent/Trigger Bapavior: Conseguence/OutCome:
when.. P cumentoces. TP Because..
Ghven doubia-digit Throws pendl &

math probiems rias papar Sent to the office
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Activity 4
@ Scenario #2
Mancy cries during reading time whenever she

has to work by herself. This results in the
teacher sitting and reading with her.

Routine: During

- Behmvior: i
Antecedent/ Trigzer Conzzquence/CutComie:

[P — Studsntcoes  mmmp
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@ Activity 4
Scenario #2

Nancy cries during r
has to work by he

teacher sitting and reading with her.

eading time whenever she
rself. This results in the

Routine: During Reading
Ant=cedent/Triggen Sehaion: Conseguence/OutCome:
When.. ‘ Fludent does. - Becauss..
Has to work by Criss The teacher elts &
neraalt raads with har

When Understanding the WHY of
behavior: Step 2

* When understanding behavior, we want to learn
what function (or purpose) the behavior is serving
for the student (what is the pay-off for the student?)

* You need to understand from the student’s
— What are they getting {or trying to get] from engaging in
this behavior

— What is the most important thing that the student wants
to gain {or avoid) by using this behavior

Step 2 In finding out the WHY? OR
function of behavior

Use information about the routine, antecedent,
behavior, & consequence to determine that
the function of the behavior is either to:

@void something in the environmey

|Routine: During

Conseguence/OutCome:
Behavior:

Antecedent/Trigger ﬂ Stuent gosz  BEEEp

When

Therefore, the function of
the behavior is to:
pet/avoid

Most Common Functions of Behavior

To Avoid/ Escape:

= Difficult Task

To Obtain/ Get :

= Peer attention

+ Adult attention + Boring Task

*  Desired activity ®  Ezmy Task
* Desired object/ items = Physical demand
= Sensory stimulation: auditory, *  Non-preferred activity
tactile, etc. s Pear

= Swff

= Reprimands

Page 125

Functions that behaviors serve

Mroblam
Bahavior
Sibhtain/Set Escape/
Awoid

Somathing Something

Stimulations " Tangibles
Sensory Eocial A otiviy
Sculi Faar

Examples of Function in School

* Dbtain/Get Reinforcers
— | yell because others look 3t me
— | fight because others listen to me
— lwander because people talk to me

— | hitin order to get toys from other kids.

* Escape/Avoid Aversives
— lery when work gees hard because someone will help me
— | throw a book during math class because the teacher will remove me
from class
— | stand out of the way during PE because the other game participants wil
avoid throwing me the ball.
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(

i
F]qzhat s the

function of
the student’s
behavior?

What’s the Function/ Pay-off of
Bobby’s Behavior

When asked to work with a partner in science,
Bobby tears up his assignment and stomps his
feet. The teacher then has Bobby sit down at
his desk to complete the same assignment,
while the rest of the class works together with
their partners.

Get?? Avoid??
What? An Activity? Peers? Teacher?

Function of Bobby’s Behavior

Routine: During __ Science

Antecedent, Trigger Behawior:

When . Stugent.. Comeql;::le,_‘t:ntconz:
Asked to work with n SEEE  Tears as: grment & S P
Sent to his desk to
pariner stomps fest

compists the assiznment
Therefore, the function of
the behavior is to:

Avoiding working with a pariner ;w:'rir; with
is the pay-off for the behavior!! B parner

Function/Pay-off of Jane’s Behavior

lane, a fifth grade student, was referred for
disruptive behavior to the student support team by
her teacher, Mrs. O'Neil. After interviewing Mrs.
O’Neil and conducting several observations of Jane in
the classroom, the team determined that during
transitions (from lunch, recess, dismissal) when Jane
walks through the hallways of the school, she shouts
profanities. Then, adults spend time talking with her
about her behavior.

Function/Pay-off of Jane’s Behavior

|Routine: During __ Transitions |

Antecedent, Trigger

When Bepavior: ConsequencefoutCame:
. . = Stugent.. = Because..
Welking “: 2ugh the Showts profanities Agults spend time talking
haliway
to her
Therefore, the function of
. i the behavior is to:
Adult attention is the pay-off for @mu __=tteriion
the behavior!l fram zdusz

Hypothesis/Summary Statement

Routine: DUring __|some routine e.g.: Science]

Antecedant/ Trigger
“When .=
Asked to work with a
partner

Conszquence fOwtCome:
“Becsusz. "
Sent to his desk wo

cemplets the assignment

Therefore, the function of
the behavior isto:
Ee:@_‘n—:'l ng with
& partnier
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Hypothesis/Summary Statement

* Based on FBA interviews & observations
(Remember D.A.S.H.??—must Define, Ask,
See & ...then Hypothesize)

* Summarizes the Routine, ABC's, &
Hypothesizes the function of the behavior

* |dentifies predictable relationships between
the environment (Where & When) and
behavior {(What)

Hypothesis/Summary Statement
Critical to Designing Supports

The results of the summary statement are impaortant
because strategies based on this statement will be
used to inform a student’s team to develop an
individual behavior support plan that:

- prevents the predictors (antecedents) of the problem behawior,
-teaches alternative behavigrs to the problem behavior, &
-increases alternative and desired behavieral outcomes, while

decreasing problem behaviors based on the function/pay-off

Create a Hypothesis Statement for
Mike’s behavior

When asked 1o 7if in morning circle, Mike pulls the hair o the girl sining next
ta him. The teacher tells Mike to go back and 1t at his desk.

Routine: DUring _(some routine .5 homing drcle

Consequence/CutCome:
“Berause ~
— e Sentto it et his deck
Antzcedent/Trigger Beheiar: -
I “Student does.” Therefiore, the function of

the behavior is to:

Asked to sitin Pulis halr oT gin 9{1@
momiln: 2 nest to him Sitting st moTMINg circle

Create a Hypothesis Statement for
Selena’s behavior

When Selena s teachers present difffcuir multiple task demands i languags
arts, she makes negative sejf-stmements & wrires profine language on har
assignments. Teaching stqfftypically send her fo the ofice with a discipiine
referral for being disrespecl (and she mizses the assignment).

Routine: DUring _ |some routine e.g: Language Arts

Consequence/OutCome:

“Because.”
Antecedent/Trigger: EE [ — Sant to aics
“When .~ “Srudent does ~
Dimcult, muiipks Makes negative Therefore, the function of
task demands salf-stateme: the behagor is to:
writes profane o
language Ditficult task demands

Create a Hypothesis Statement for
Johnny’s behavior

After interviewing Mr. Smith ond conducting several cbservations of lohnay in
the third grode classroom, the team determined that during less structurad
cigss time [free time, cooperotive group art projects, et} Johnny tears up
iz paper and stomps his feet. Afrer lohnny engages in this bahovior his
paers lough at him.

Routine: NUring _same rautine s g - Third grade ciassroom
Consequence/CutCome:
Antecedent/Trigzer: EE § — “Because
cedentTrigger: Behavior: Fasrs laus| i
when aers lsugh st him
“Student does.”
Less structursd Tears up paper & .
class time stomps 22t Therefore, the function of

the behavior is ta:
id
Peer Attention

@ Checks for
Understanding

Go to pages 13 to 14 in your guidebook.

We will review these questions together, then
please complete them independently

Please put your name or some sort of
identification so that you can receive feedback
on these pages.

Please complete the checks for understanding
pages and submit them to me before leaving
the training.
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@Check #1 (page # 13)

Provide a summary statement for the following
scenario:

During story time when the teacher asks
students questions, Michelle blurts out
responses or begins crying if she is not called
on. When this happens, the teacher moves in
closely and talks privately to Michelle in an
effort to calm her.

@(iheck #2 (page #13)

+ Define the 4 steps in the Practical FBA process

+ Define the ABC's of understanding the
function of behavior:

* Which one should you always start with?

Check #3 (page #14):
Identify an observable
& measurable behavior of a
student you know

+ Definition:

— Examples:

— MNon-examples

Comments/Questions
about Session #1

* Atthe bottom of page #  please write any
comments/questions you may have pertaining
to this first session.

+ Thank you for your time & attention!

-—,ra\'_‘?_‘q: Task

* Over the next week...

1. Work with someone at your school to identify a
student that may require individual behavior
supports.

* SELECT A STUDENT WHO HAS A CHRONIC BEHAVIOR,
BUT IS NOT THE MOST DIFFICULT CASE

* Make sure student does not exhibit dangerous
behaviors

2. Be prepared to interview the student's teacher
Next week after Session #2.

Key Points from
Session #1 (pg. 15)

* The Practical FBA process is for use with
students who engage in problem behaviors
that are not dangerous behaviors

* The Practical FBA Process has 4 steps (DASH):
Define, Ask, See, & Hypothesize

* In understanding the ABC's of behavior, the
starting point is the behavior (B), then what
happens before the behavior (A) and after the
behavior (C).

Practical FBA Participant’s Guide




BAl
BIIC Practical FBA

Session #2: Investigating Behavior

Sheldon Loman

sloman@uoregon.edu

& Quick Review

* Based on the Checks for Understanding you
did last week:
— You all did well at defining behaviors in observable
& measurable terms so that a person unfamiliar
with the student could recognize the behavior
without any doubts
* If you are going to use a word like “Unresponsive”

further define that by adding “by...[e.£., not answering
qguestions from the teacher)”.

* Disregard the reviews on pages 17 & 18

Session 2 Objectives

Use the FACTS interviews with staff and
students to specify (See Appendix A & B):

1. Student problem behaviors

2. Routines in which problem behaviors occur

3. Triggers or predictors of the problem behavior

4. Pay-off (Function) the behavior(s) serve for the
student

5. Possible setting events

6.5ummary of behavior

ABC’s of Understanding the
Function of Behavior

What happens before (A or antecedent) the
behavior occurs? Triggers? When? Where?

What is the observable behavior (B)? The What?
* What happens after {[outCome) the behavior
occurs? The Why?

A= B=C

\ W g

. .Saphistcatad fiing
i ey, and Doby's wie Jusl
e, Pl Iegg0r T mind's nat nta il

“Wall, #'s 0 diplicaie sHuchon, air,

Wit bl bt might, 50 you ke I
]

A™ Term: Setting Events (SE)

» Infrequent events that indirectly impact the
antecedent to increase or decrease the value of
the behavioral outcome/consequence.

» Either increase or decrease the likelihood that a

behavior will occur

Setting Events 2 Antecedents=*Behavior2*Lonsequence

.,
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Examples of Setting Events:
“Set ups” (pg. 20)

Lack of sleep

Missing breakfast / hunger

Having a fight on the way to school
Bad grade on a test

Substitute teacher

Forgetting to take medication

THE FAR SIDE Dy Cory Laron

sufiering from probemds ol home, pregarod 1o

e =Iul wan quislly Ielnglu Tosnen when Masaail,
T RS el G R i oy i b

Adding 4™ term to
Hypothesis/Summary Statement

Setting Beeris Antrcrdenty Frutiem Conserenan

“Seups® Trigges Behaanr Cusnme

nfrequent Sty
s R & > Following

£ cre 2 sarvanie

events that }-’ _O:_,:‘tl;ct ) I:C :'\|_e b 5'-r 2 events mat

afrect valus e':'_" o FEEAR maintain

: rigger concern :

of outcome EH b=hawiors of

concem

When Sequoia misses her 12:30 medication &
teachers present difficult mulriple task demands,
she makes negative self-statements & writes
profane language on her assignments. Teaching
staff typically send her to the office with a
discipline referral for being disrespecitful.

What functicn?

Setting guent Amtorsdant Babaior Cratconss)
Cm'ﬁn%
Misses 12:30 [*% Teackers [™ Sequoirmokes = Tenmher
medication ke Regative self Sequoia to
il statements & affice for Being
sk dermands writes profane disrexpectl
langriage

After getting into an argument at home, when
other kids look at Victor & say “what’s up? " He
looks back and says: “Who ya lookin’ at?!” “Ya
want some gf this?!"” “Ya talkin’to me?!" Kids
shake their heads & call him “weirde ™

What function?

Setting event Antecedant Baehavior Comsequence
?? Liseske ext b, “Who ya ™ Kids shake
“What s up!” Toalgin” ™™ ey &
“Yar wiai wcall fum
Some?" “Ta “weirdn ™
talkm o me? gEEa

‘. Assess?

,/H't;w do you kn-t;;v‘?\:
ey

Remember
! 4 Steps of the Practical FBA
process (D.AS.H.)
1. Define observable & measurable behavior
2. Ask about behavior: Interview Staff & Student
-Identify routines where behavior occurs
-Summarize behavior
3. See the behavior:
-Observe during routines
-Observe to verify summary from interview

4- Hypothesize: final summary suggesting the
function of the behavior

Practical FBA Participant’s Guide
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How do we obtain the information to
make a summary statement
Ask & See

1. Ask
-Interview Teacher & Staff
-Interview Student

2. 5ee

-Observe the student’s behavior in routines
identified by the interview

-Use the interview to guide observations.

Today's Session

Haxt Seaslon

The FACTS (Appendix A & B)

The Functional Assessment Checklist for
Teachers and Staff (Appendix A: FACTS; pg. 21-
22) or Students (Appendix B: FACTS for
students; pg.89-90)

Has two parts: Parts A & B
* Part A- 3tart with the student’s strengths & identify
routines where problem behavior occurs
* Part B- Interview based on pricritized routines from
Part-A and stick to this routine

— Summarize the interview with respondent and have them rate
the confidence of the statement

FACTS FAQs?

How long does it take to conduct a FACTS
interview?

-Depending on teacher responses, 30-45
minutes is typical

Whom should | interview?
-Interview the “referring teacher” or teacher
that has been identified to receive support,

then based on the interview other staff may
be identified.

More FACTS FAQs?

What materials do | need?

-Bring two copies of the FACTS interview form
1 for yourself and 1 for the teacher being
interviewed (so they can follow along).

Can | just drop it in the teacher’s box to
complete?

-Mo. You should guide them through the
interview and record their responses on your
form, as follow up gquestions may be needed.

FACTS Part-A Routines Analysis
Start Broad & Narrow Focus

Purpose: ASK staff who work with the student
to identify & focus in on a specific problem

behavior routine, so you can go and SEE the
behavior.

— The assessment must narrow the focus to a
specific pattern of behavior in order to develop an
effective intervention

* Looking under the hood of a car

During the FACTS interview, you are the
investigator

— Ask follow-up gquestions to get specific information you can
use to inform interventions

— Understand frem the student perspective...
— You need to be convinced..

— You need to be confident in the results of the interview._.
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Step 1.
Start FACTS off with Strengths &

identify student daily routines
* When conducting a FACTS interview always
start with the student’s strengths.

-at least 3 strengths
* Then, identify the student’s daily routines
-FACTS Part-A Routines Analysis

-List the student’s daily schedule, likelihood of

problem behavior, specific problem behavior,
and current interventions

FACTS Part-A (example: pg. 21)
Routines Analysis

Step 2:
Ask: Where, When, & with Whom

problem behaviors are more likely
Time; List the times that Problem Behavior:

define changes in the
student’s daily
schedule.

Activity & Staff: Have
them identify the
activity or routine (e g.
small group instruction,
math, transition, etc.) &
staff members during
this routine.

Indicate the specific
problem behaviors for
ratings of 4,5, 0r 6

Current Intervention:

Indicate any interventions
currently in place for
the problem behavior
during this time

Time | Activity' | Likelihood of Specific Problem Behawiar
Staff Problem Behavior
Low High
123456
123456
123456
123 45E
2345 €
FACTS Part-A
Routines Analysis Example: Joe
Time | Activity/ Likelihood of Specific Problem Behavior
Staff Problem Behavior
§:30- | Math - Low High | Walking around the roam, throwing
930 | Jones 12 3 4 5(9 |pencl,teanng up paper, dsruptive
5c30- | Handwriting (1 2 @ 4 58 Mot 3 4,5 or & so don't have io
245 | Jones EPECty
G45- |Recess— [M)2 3 4 5 6 No problems
10:00 | Rice
0:00-|Reading- |1 2 3 4 5@ | waking around the room, pusning
1:00 | Sparks books on floor, fearing wp paper,
gEruptive
1:00- | Sclence — |1 2 @)4 5 & Mot 3 4, 5, or & 50 don't have to
31 | Jonss ety
:30- | Lunen - D234 565 |Noproblem, butgot in fight 2 mos.
12:15 | Rlce ago

-

Activity 1 (pg. 25-26)

With a partner and using the FACTS Part-A form
for Tracy, complete the:

(a) Student Strengths
(b) Routines Analysis

Y515 Vebepr, Wl mod Vit h Thaos Frodidem Rebsbars sae Vi Tliek

Sl Prodibin
i

Coarvral Disber et Far
tiae Probiem Belavisr
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Step #3: List the Routines in Priority &
Select the single most prioritized routine to
focus on for FACTS Part-B

* Examine the Routines Analysis:

— ldentify which times/routines with the highest ratings?
{Ratings of 4, 5, or &)

— Differentiate separate routines:
= Select between 1 to 2 routines for further analysis and prioritize
which routine you will begin with.

— If you determine that there are more than 2
distinct routines identified, refer the case to a
behavior specialist.

— Select the single most prioritized routine to focus
on for FACTS-B

Combining Similar Routines

* |n some cases, it may be possible to combine
multiple routines, but only when the structure &
demands within the routine are very similar.

Examples of combined/multiple routines:

* Consistent problem behavior in recess, lunch, & free-time
might be combined into “unstructured times with peers”

*  |If problems occur in reading and social studies primarily
during round-robin reading, the routine might be large group
reading which would encompass both reading & social studies

Identify Joe's Prioritized Routine

Time | Activity! Likelihood of Specific Problem Behavior
Staff Problem Eshavior |
17" Math — #1 Low High |Walking around the room,
[~~-1230 | Jones T 1 23 4 s(g |pencl, teanngup paper, d i
9:30- (Hangwrtng (1 2(3 £ 5 & |Taking to peers
945 Jones
9:45- (Recess— M2 3 &4 56 Mo problems
10:00 | R = .
L1000 [Resong - [1 2 3 2@ s |wamingarouna e room, pa
mﬁﬂ&?—‘_sp;an—s_p‘ :mnls_on fiaar, taanng up
100 |Science — (1 2 @)4 5 6 | Talking bo peers
11:30 | Jomes
11:30- | Lunch - D2 3 4 56 |MNoprobiem, but gotIn fight 2 mos.
12:15 | Rice ago

List the routines in order of priority of Behavior Support

=Select moutines with ratings of 4, 3 or 6. Write the name of the routine and most
commen preblem behavior(s) in that routine.

=Omly combine routines when thene is significant (s similarity of activities and |b]
similarity of protizm Dehasior(s).
=In some cases may be pessible to combine multiple rowtines, but gnly when the
structure & demands within the routins sre wary smilar
|=-5. recess, lunch, free-time OR reading & socal studies during read alowd)

=Complete the FACTS-Part B for each of the orioritized routines) identitieg

" Routine #1

Routing 2 [ |

**if there afe more than 2 routines where priortized (Ratings of 4, 5 or &)
prodiem behaviors aoour, rafer cass o behavior speciallst™

Step #4: Identify Problem
Behaviors for the identified routine

o

* Focus on the single routine you have prioritized.

* Check those behaviors that occur in the target routine & then
rank the top 3 most concerning problem behaviors in that
routine.

* Provide a brief description of exactly what the behaviors look
like {observable & measurable)

* This definition should be so clear that you could clearly
identify when the behavior does or does not ocour

Step #5: Frequency & Duration

* Ask about the frequency & duration of the occurrences
of the problem behavior in that target routine

Wkt 41 1he Frowqu rney of the Prrablsm ehario In the twgeied ramtine (= s duy oo barry?
Mhat fothe daraniom af the Prabbem febariar in e tacgeeed o e (n seesnds or o
T Brlocker Tounclisrr Duoger w | T %

aulfeilen? L Yoy, rolan conw b bulving wgecialind

Step #6: Ask tLe interviewee if the behavior poses an
immediate danger to the student or others.

Dangers can e cefined as directly injuring another with their behavior [hitting,
throwing dangerous objects, etc]

If 11 |s determinad that the behaviors are dangerous, then refer the case o a
pehavior speclalst.

Page 133
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Dangerous hehavior or not?

* Striking another student with their fist
* Tapping other students

* Throwing paper across the room

* Throwing scissors at other students

* Slams hand on desk

* Slams head on desk

* Calls other students names

Remember if student is exhibiting dangerous
behavior refer to behavior specialist

STop Activity 2 (pg. 29)

Top priority, frequency, & duration

With a partner using the form (pg. 26) & script
in your guidebook (pg. 29):

A List the Routines in Order of Priority

0. llave the inte viewee 1anik Ure Lup v ivg of e gouldem beliavives

occurring in the targpeted routine.

€. Ask them to provide you with an estimate of how freguently the

behavior oocurs in the targeted routine.

D.  Ask the duration [how kong) of the problem behavior in the targeted
routine.

E.  Ask if the behaviors are dangerous.

Completed Example of Tracy's
FACTS-A

Lii e Bontinei fn ottt of Priceir for Bebandar Suppert: Select ronilie with raiags of £ ar . Ouly

conbine rostines whew Shere i dgnificmt |2 smilaity of ativitiec andfitions) sd () similwriey of
prbhens bleviae o, Comphing (B FAL DS Fart B for each of the priseitied romnes) mapllad
i Activitles Coment Problin Belariarisi

LumchyBreak Calls stndemcs names, threatens siudents

Romme £ 1

HOmaEs 2

porartiing i the tangeled rontine abate

BECLAVTOR (s : Raih wrder he top prineiey probicm beban
Tanth o d A o [

| What it the frequency of ihe Problem Rebaviar in (he targeied roatine £ 17 day or hawr[? | 2
Wiharis che dorssen o[ @e Problem Bebavier i dhe taraewd romnine din eonds o in)?

FALTS Part-b

Step 1:
Identify a Routine & Stick to It

+ Once you have identified a priority routine:

— Make sure that throughout your interview, you

continue to remind the interviewee that you are
only focusing on behavior in the target routine

Fuame ol Ao csmeit C hocklist for Teachers & Seaff (FACTS Part B)

Tty the Targe Rourlise Seloct O0F of the griocized rowrises froe FACTS-Par 4 for ssssenient

Baurhie dcawliies Coniesi Forvirkean Belrviar(s )~ ke description sbervable

Calls e, fmees, pocd fioeshens pears

Draring Ionchbreak timse—witen 2ok of cles pew pezs

Remember the ABC’s of Understanding the
Function of Behavior

* What happens before (A or antecedent) the
behavior occurs?

* What is the behavior (B)?

* What happens after (C or consequence) the
behavior occurs?

A= E=C

A\ o

Step 2: Ask about the Antecedents
What triggers the behavior?

Ask:
What happens immediately preceding the problem
behavior?
* What triggers the behavior, be specific...
— What activity?
— What peers?
— What tasks?
— Describe in detail
* If you wanted to set up the student to engage in the
problem behavior, what would you do?
= If presented with (identified stimulus) 10 times, how
many times would the student engage in the
identified behavior?

Practical FBA Participant’s Guide
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Interview -

Antecedents

: Rank Order the sirongest triggeruipredictors of probiesn behaior In the

of riggers ranked 31 8.2

ANTECEDENTIE}
routing abcwe Then sck il o geta

Ervironmcntal Fasturs (Randk oeder soonpen I

Fallaw Up Questions — St o Specifl o0 poardle

X w sk wobard 1 Largs group meractios
homk o mey Xk mall gy ek
Ko bovsdw mi L merucard wm
X i s g [Roe—
o phevmcal damard Xk inclparaten vk
XL comictcmsproma L il pan
e O, dsacribe

[T R ———
- dsactha prmom of R, YokH KR ST &

M blork-dmrbs Sengacevey'comm kil

1 - wht poara?

First, shiow the persan being Intandewsd the list and check al that apply.

Neat, have them look 3t those checked and rank order the 2-3 strongest

predicions.

Interview - Antecedents

; Farsk Order the cirongest irlggercipmdioton: of probiem behavior In the
rowine ahowve. Then sck somecponding follow-up quectionic) to et & detailed underctanding

of trigogens ranked 1 5 2.

Envirsnmentsl Faturs (Rank order seengpezr 0 | Falles Lp Ouestions - S as Speeifie ar posaible
L X T T oy RE e Fakii g ¢ - descibe mekicderusd i deadl _pciig schmon,
- A ] g vk EATSJTIph 3N ferTals N o cans s e Bedtees oy
X_o bordwims L onmesctrad e —————
X mik i3 bong } wwmiscrn M- damcriba R0 o srTACECE, oo ER, WA B2

. pirysical daead 1 N L SRR — e

£ b L iar - et meng wantrsm st daad
Sndeperden: work ivalving wrising o mading: wodcsbeser

LLL - what pears?

After the Int=rviewer has rank ordered ihe tasks, ask the necessary follow-up
questions to get 3 compliete Understanding of what s triggerng the probiem
behavion.

Interview -

Antecedents

Step #3. Before moving on with the interview,
ask yourself the following about the
antecedent response:

* Am | convinced that the antecedentftrigger is specific

encugh for me to observe?

* Are there further follow-up questiens | should ask to
get a clearer understanding of what triggers the

problem behavier?

* |s the antecedent clear enough that | can identify
specific changes that should prevent the problem

behavior?

@&ctivity 3 (pages 31-32)

With a partner and using the script provided
(pg. 31), complete the ANTECEDENTS section
in the FACTS Part-B for Tracy (pg. 32)

Tracy’s FACTS Antecedents

ANTEL EUENTink Kok Onfer fhe siroogees sriggerpardinrs of problem beiwion i ile roviine sbe.

L conectra
Lrh

el

Thsew sk cosrespennling follew-up gare sy 15 go1 3 demaieed tedrrusnlisg of iwiggee
[

wabord o & 3.

Step #4: Ask about the Consequences
What is the response to the behavior?

* What happens immediately following the behavior?
— How do peers respond?
— How do the adults respond?
— What are the consequences for the student?

— How many times out of 10 do each of these responzes occur following
the problem behavior?

* Why is the student engaging in this behavior?

* What is the student gaining as a result of engaging in the
behavior?
— How is it paying off for the student?
— Whatis the most valuable payoff for the student?
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Interview: Consequences

First, show the person belng Interewed the list and check all that apply
Thien, have them rank order the 2 strongest consequencas seleced

[+ Mo (e s st pr o B bl
ve, Tt ask Tullers s gl
| Anappl

appesrs e Bhi 15 maprsk i e

i ______ | T N T e

Wt b W o it
by memdng s ot

B Db e e
B o, VNI T gy
oo mees

e

- « 1w ek Y N
ABK FOIMOW-D GUBBTIONE | 5 rims v eumsradet e 5 gariar lall e ¥ 8

Next, have them rank order
consequences

CONSEOL EMCR) Rard reer il vivmaprd par-ol For vimde sl hai agpenrs imost Ll 0 0

U sl ble

ILanch - Whewa sttt

[ e -

BT ¢ o = Wkt specitle dein on acthiiss e abapis]|

[ imad i il Sackio

ik it $ g | - Describe syific bl activiry moidol®

2 g imond e
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Then ask Tollow-up questions basad on the corresponding letier o geta
complete understanding of ihe consequences & funciion of behavior

Interview - Consequences

Step 5. Before moving on sk the following questions about the
e Eq
CONSEQUENCE Mesponse:

1. Are there further follow-up questions | should ask to geta clearer
understanding of what consequences are maintaining the problem
behavior?

2. Are the conseguences and function of behavior clear enough that lean
understand hiow the problem behawvior is paying off for the student?

3. When considering the antecedent and consequence together, do they
make sense?

— For emampis, if the consequencefunction is avoicing cifficui sk, it would
make sense that the antecedent be a specfic task that is too diffioult. It might
make less sense if the consequence,function is to esmpe a difcul sk and
the antecesent s unanyciured tme with peers.

Setting Events (SE)

# Environmental events that have an indirect impact
on problem behavior by changing the significance
of the antecedent or consequence

» Either increase or decrease the likelihood that a

behavior will occur

Setting Events =2 Antecedents=% Behavior =2 Consequence

.,

Examples of Setting Events

s Lack of sleep

s Missing breakfast / hunger

* Having a fight on the way to school
* Bad grade on a test

s Substitute teacher

s Forgetting to take medication

SETTDNG EVENT(s): Bank Ovider any events thet b pipem omslie of the immediaie rontine (ot hoos or
earkier in day) that commealy make preblem beharisr mare Hiely ar warse im the routine above,

_hmper _ confhetathome _ cooflict 3ischonl _ mussed medeston __ illoess _frelire 1 previon
_ hwdredsleep _ clunge mieoutne _ bomewok oot done N zetsre _ Ofler

cless

Step #6: Ask about the
Setting Events

* Remember that setting events do not usually occur in the
immediate routine or environment.

* Since setting events often happen at home or previousky in
the school day, it is not uncommon for teachers to be unsure
of setting events.

Followi-up Questions

*  After identifying the most common setting events ask any
follow-up questions that will provide a clearer picture of the
impact and occurrence of setting events. You may want to
follow-up with the student or parent interview for more
information on setting events.
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Gl Activity 4 (pg. 34)

With a partner and using the script provided
(pg. 34), complete the CONSEQUENCE and
SETTING EVENTS sections of FACTS Part-B for
TRACY (pg. 32).

Tracy’s FACTS Consequences

CONREQUENCE s Raak deder the smvngesst par off for coudend dhar appears mou kel o msintaln de

o bebaviar bn e reatise sbove. The sk Bl ap queticas o dewall consquosa ranked o1 & 2,
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Step #7: Summarize the interview
using the Summary of Behavior

* The result of a FACTS is 2 Summary of
Behavior

* To complete each of the boxes in the
Summary of Behavior take the information
from the corresponding boxes from the
FACTS-B form.

*  Write the highest ranked item from each
section: Antecedents, Conseguences, Setting
Events

*  Write the description of the problem
behavior(s) from the top of Part-B

Summary of Behavior
Be specific & clear

Routine/ Setting: Have you identified a specific routine so the
information collected about the behavior can be focused & specific?

Summary of Behavior
Example - Joe

Routinef Setting: Math group — math tasks

Behavior Consequence

Antecedent

Antecedent Behavior Consequence
Are the identfied triggers |15 the behavioral definiion | Have you ciearty Identfled
of behavior clear and chaar enough? the environmental

speane enough to knaw
naw to prevent pratlem
behawior from occuring?

Have you clearly identied
any escalating behavior
pattems?

respanses. i bahavior
{Staft or pasr) Inked wih
the function of behavior?

Function: Can you identify the function of behavior? What has the
student learmed that maintains the behavior or makes it pay off?

Practical FBA Participant’s Guide

Presented wi double | Joe will verbally
digit addition refuse. throw penci
problems, subtraction | on floor & rip up the
or harder math facts paper, leave table
and walk arcund
room

Staff may ignore mitially, but
redirects to math work lead
to escalated behavior,
student breaking materials
and leaving classroom

Function: Avoid difficult Math tasks
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Step #3: After completing the
Summary of Behavior, read the
summary back to the respondent

Use the following format:
“During (insert target routine),

(insert student name) is likely to (insert problem
behavior)

when hefche is (insert details of antecedent conditions)

and you believe that hefshe does this to (insert details
of consequence/function)

Do you agree with this summary of behavior?”

Step #9: Ask the respondent to

rate the extent they believe the

summary of behavior is accurate
on the 6 point scale provided

Wy Activity 5 (pg.35)

* Using the FACTS for Tracy (pg. 32) and

* The information already completed from the
previous activity, complete the SUMMARY OF
BEHAVIOR

* Work with a partner and have them rate how
likely this summary of behavior accurately
explains the identified behavior?

FACTS Summary of Behavior for
Tracy

SUADVARY OF REALAVIOR

Tl bss b orllar aniing bup 13 b e pos s acd Tellow - reiposss fom oooresgos dag camguries sbovs.
ANTECEREXTiA) Tiiggen Pusldein Bl bonis| CONSEQUENCELY) Fomition ]
kLR Pogry (Popuine Pasy Lally nmeiog, (2o | Pepains peery lougph STaggoe |
and Ppopular | and bt idetrdion,

Fisnttlarm Gadre LIBaieri et
arhielin Py

Student Interview

* Same format as FACTS for staff

* Want to get student’s perspective of problem
behaviors

* Look over the interview. Do you have any
questions?

Student Interview

To reduce bias during observations, do
student interview after A-B-C observations

* Consider the age of the student
— Modify when necessary

— Develop a Summary of Behavior
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Key Points from
Session #2

Te obtain information to make 3 hypothesis/summary
statement you need to ASK B SEE.

* The FACTS is a tool used to interview teachers & staff to
narrow the focus of a student’s problem behavior

* FACTS Part-A: Start with the strengths & identify routines
where problem behavior occurs

FACTS Part-B: Interview based on prioritized routines & stick
ioit

Summarize interview with respondent and have them rate the
confidence of the statement

@ Checks for
Understanding

Go to pages 37 to 40 in your guidebook.
We will review these questions together, then
please complete them independently

Please put your name or some sort of
identification so that you can receive feedback
on these pages.

Please complete the Checks for Understanding
pages and submit them to me before leaving
the training.

Check #1 (page #37-39)

A, Complete the missing parts of the FACTS Part-
B on pg. 39 by interviewing a partner playing
the role of Shane's teacher from the script
below.

* All of Part-A & Most of Part- B is done for you.

B. Make sure you ask the follow-up questions for
part-B.

C. Complete the summary statement at the
bottom of the FACTS Part-B

Check #2 (pg. 40)

Circle the student cases in which a Practical FBA
is not sufficient and should be referred to a
behavioral specialist:

— Student argues with the teacher.

— Student pulls the teachers hair.

— Student punches another student.

— Student slams books on the desk.

— Student runs around in the classroom.

— Student jumps out of the classroom window.

1’3_1)#{_)'. Task

This week, conduct a FACTS interview with a
staff member that is very familiar with a
student that requires individual behavioral
support.

Maost likely you identified someone last week.

Use Practice Form handed out.

* Give yourself 30-45 minutes to complete the
interview

* PLEASE BRING TO NEXT SESSION

Comments/Questions

* Please write in any comments or questions
you may have about Session #2.

* Thank you for your attention & participation!
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BIIC Practical FBA

Session #3:

Observing & Summarizing Behavior

Sheldon Loman
sloman@uoregon.edu

Review your FACTS interview !

-For confidentiality, do not use names
Review the results from your FACTS interview
and answer the following questions:
1. Is the behavior observable & measurable
(can you go in the room and collect data on
the behavior)?

2. Does the summary statement match the

antecedents and outcomes from the
interview?

Follow-up

Make sure to ask follow-up guestions In the right column of Anfecedents &
COnsEqUENcEs saction

ANTECEDENTe): Rank Osder the clrongest iriggersipradistors of probism bahavior in the:
mutine abowe. Then ack Polic- i o geta 2
o triggers ranksd 81 8 2
v ironmsental Fasturs (Rank order serangart 5 | Fallw Up Questions - Gee a1 Specifie m pesrble
S [ M b f o - dmserf emsiavasd i ol arifing wrvimias,
s ma [ y— [RRgrER e, uruen S miA S R S Pay
X cbrewnk L mecasdses Y Ry e o sl Sy, .
X o makt e nag [ 1L - daaciba Dy, of oo, voica tar, Tolama
o pleal iommend 2% - Smrbs wEg ARV ot i
AXT comacton repreeand L with poars Tadepes ders wewk mrive g witng or mading works buse
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Fanctmnsl Ararvniuenl ek Bl b rwcbers & 108 1% Fart B

S Tl T W kG B i e AT 5 i
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- Salact #1
Ranked
answars to
.. | Ingart Into
Summary

 Hava
Taachsr
Rate the
Statemant

Look at pg. 46

* Pg. 46: Break & Lunch time selected as
Routine because similar in context:

— Unstructured out of class with Peers (From Part-A)

* Pg. 47: Plug in highest ranked responses in
summary statement.

— Especially for the function select the #1 answer
and ask the confidence.

— Want 1 function for the Hypothesis

Time to get the FACTS?

* Some ideas of when to interview teachers?
— Grade level meetings
— During their prep/break/lunch
— Beforef/Afterschool
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Quick Reference Guide
(Appendix F, pgs. 99-115)

Remember:

You can always go to the Quick Reference Guide
for Step-by-Step directions on how to
complete the FACTS and other parts of the
Practical FBA

Review #2

The steps in the Practical FBA process are:

1- Define observable & measurable behavior

2- Ask: Interview Staff & Student

3- See: Observe the student in identified routine

4- Hypothesize: Function of behavior based on
summary of interviews & observations

You have practiced steps 1 (Define) & 2 (Ask),
today we will practice step 3 (See).

Al
BIIC Practical FBA

Session #3:
Observing & Summarizing Behavior

Sheldon Loman
sloman@uoregon.edu

. Session 3 Objectives

+ Utilize information obtained from FACTS
interview(s) to plan for observations.

* Observe students within routines identified by
the FACTS interview(s)

* Observe to test the Summary of Behavior
obtained from the FACTS interview

* Practice using ABC Recording Form.

Key Points from
Session #3

= ABC Obszervations are used to confirm the accuracy of the FACTS/ teacher
imterview

* Use the FACTS summary statement to guide when and where to conduct
ABC observation

= Start by recording the behavior. then write what happened directly before
[Antecedent] and after [Consequence] the behavior [Example pg. 47)

* Immediately after the observation check the boxes that cormespond with
activities, antecedents, & consequences reconded

* Summarize results & compare with the FACTS summary statement [pg. 6B

ABC Observation

An ABC observation involves observing the student in identified
routine{s) [From interview]

Purpose of ABC observation is to:

-confirm the accuracy of the teacher interview
summary of behavior

-identify antecedents and outcomes that the teacher
may have overlooked

-verify the function of the student’s behavior

-develop the most accurate Summary Statement for
intervention development

Practical FBA Participant’s Guide




ABC FAQs? (pg.44)

* What if the behavior doesn’t occur while I'm
there?

— Schedule ancther time to observe during the identified
routine

If there is still no behavior cccurring, may want to
interview staff again to obtain more infermation

* Where do | sit when | enter the room?
— Enter the room quietly, not interacting with students

— 5it near enough to the student to see & hear, but not so
close that it is obvious you are watching him/her.

More ABC FAQs? (pg.44)
What if the student or students ask why | am
there?

— You can tell them you are there to watch their
class.

* How many times should | observe the student
in the routine?

— Observe until you are convinced (about 5 tol0
occurrences of behavior OR 3 to 1 ratio verifying
FACTS summary).

— You may have to go in on more than one day or

period.__but make sure you are going during
identified routine

How long should | observe for?

* This should be based on the routines
identified by the FACTS...
-about 15-20 minutes per routine is acceptable.
~ynu may want to ahsarvs until oo are ronvinead (8 g

record at least 5 occurrences of the problem behavior
to establish a pattern).

Want to observe behaviors based on
FACTS interview information

* Use the FACTS interview information to
identify:
— Routines (When/Where to observe the behavior
occurring)
— Behavior (What you will be observing)
— Antecedents (Events before the behavior)

— Consequences (the because..or why)

ABC Recording Form

* Designed to be individualized for the student
you will be observing based on FACTS results

* Complete all of the information at top of the
form before the observation.

* Complete the shaded portion with summary
information from the FACTS. This is what you
will be looking for in the observation.

Obarve Shadens

8| Teme Actrrrty Toak Aakcedit [T Ciscamed ormeguenscs
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ABC Recording Form:
Before observing
1. Complete the shaded portion based on the
FACTS summary.
2. Schedule observation during routine

(time/place) identified as most problematic
from the FACTS.

3. Record the date/setting/time of observation.

Complete ABC Recording Form based
on FACTS Summary of Behavior

____——_ Te— — Determine
— B , Wheng
(i!'outinell_I Setting: Math group — math tasks -_} T Where iz
--—.______ - _____,_—-" ohserve
}rﬂfa-ceden-t Behavior Consequence
Presented wi dnuhléﬁ, ﬁwnl verbally Staff may ignore initially, but
se, throw pen redirects to math work lead

digit addition r:l

problems, subtraction || on floor & rip up thel | to escalated behavior,

or harder math fa paper, leave table | student breaking materials
\ \ and walk around ?plez'ﬁ'ﬁg classroof—
— w | unction: Avoid difficult Mat
|

o asks |

W) Activity 1 (pg. 45)

1. Using the completed FACTS form (pg. 46) for
TRACY complete the shaded top portion of the
ABC recording form (pg. 47) for TRACY &
answer the following questions:

When/Where will you observe her?

What behaviors will you be looking at?
What Antecedents (triggers) will you be locking for?
What Outcomes will you be looking for?

oon oo

During Observation using the ABC
Recording Form

#1- Always start with recording the behavior
first—be as specific as possible

ABC Breniag Fos

el nae T Acrwiry Taak I
e g oup £ ol
et e
Mo | e g e v
Fomedl proap-

#2 Write the activity/task occurring
in class

# | Time ActiviyTask Antegsdent Behavior Ouicomeaseqeence
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#3 Write the Antecedent that
occurs hefore the behavior
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#A Write what happened right
after the behavior occurred in the
Consequence box

#5 During or Immediately after the
observation

Check the boxes that correspond with the
activities, antecedents, & consequences you

Time: gty Tck Anecadent Behavior Caneoms ' areempance
Larga-gimup & unadl Givendirections Argedistg il Adwll ATpGion-
P e Ak G-y iy Tenchar, tansa Teacker responds
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Tufore class sty

Definitions of Checkboxes on the ABC Form:
Activity/Task

OLarge Group Instruction- All students in the
class are attending to the same person/event
(e.g. teacher is lecturing, working problems
out on the board)

Osmall Group Work- Students are working in
smaller groups.

Oindependent Work: Students are working by
themselves (e.g. worksheet, individual tasks)

Ounstructured Time: No specific instruction is
given by teacher (e.g., transition)

Definitions on the ABC recording

Form:
Antecedents
O Given instruction: teacher gives a task or assignment has
been given.

O Given correction: teacher corrects the student’s incorrect
response or behavior.

QdAlone [no attention/no activities): student is alone with
no activities or attention provided.

O 'With Peers: Peers are in proximity to the student.

dEngaged in preferred activity: Student is doing something
they enjoy.

O Prefarred activity remowed: activity is removed.
O Transition/change in activity: current activity is changed.

ABC Recording Form:
Outcomes/Consequences

After the student engages in the target behavior these ocour:
O Adult Attention: teacher tzlks to student in @ neutral or positive way
Ol Peer Attention: students talk to or respond to student’s behavior in
some way (2.5 laugh, =ik back)

O Got preferred activity/item: student gets something they like [z
toy, candy) or activity they like [2.z. coloring. listen to music)

O Got sensation: student receives sensory input (e.g. tactile objects,
sounds, etc.)

O Adult Attention Avcided: student avoids attention from teacher

O Peer Attention Avoided: student avoids attention from peers

O Task svoided: the task is removed

O Sensation avoided: mtudent avoids sensory activities |e.z. loud
sounds, textures, stc.)

After the observation:
Summarize Results from ABC

Observation
Complete the shaded box in the bottom of the ABC
recording form based on the most frequently
observed ABC's

Compare summary statement from ABC observation
with that from the FACTS interview with staff

Rate how likely it is that this Summary accurately
explains the identified behavior occurring (1-6)7
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Practice observation for Eddie
pages 52-54

Watch Eddie’s behavior on the video.

Review ABC Recording Form for Eddie
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L—"_' 5 Practice observation for TRACY Review observation of Tracy (pg.55)
(pg. 47-48) T T T T

= ===

1. Record TRACY's behavior from the video using
the ABC recording form that you prepared in
the previous activity. - fer—

2.5ummarize the data from your observation

3. Rate how likely it is that this Summary
accurately explains the identified behavior
occurring (1-6)7
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Q) Activity 2 (pg. 57)

1. Use the information from the completed
FACTS for SHANE to answer the following
questions:

When/Where will you observe him?

oo

What behaviors will you be looking at?

"

What Antecedents (triggers) will you be locking for?
d. What Outcomes will you be locking for?

2. Complete the top portion of the ABC
recording form for SHANE.

Activity 3: Practice observation for
@ SHANE
(pg. 58-59)
1.Record SHANE’s behavior on the video using

the ABC recording form that you prepared in
the previous activity.

2.5ummarize the data from your observation

3. Rate how likely it is that this Summary
accurately explains the identified behavior
occurring (1-6)7

Guidelines for abservation

* You want to be convinced there is a pattern of
student behavior.

+ If you have observed at least 5 instances that
verify the FACTS summary you can feel
strongly that the FACTS summary is correct.

— OR 3 to 1 ratio of verifying vs non-verifying
observations

* Once you are convinced that your
observations represent the behavioral pattern
you can summarize the data.

Compare observation data with the
interview data
A recommendation to determine whether ABC
data match well with FACTS data:

at least 3 to 1 of the occurrences match the
FACTS summary statement.

If data from observation matches FACTS
SUMMARY OF BEHAVIOR then you can
confidently conclude with a final summary
statement.

Summary of Behavior - Shane

Setting Event | Antecedent |Beh:wi0r |Conseque nce
Teacher/Staff Interview
Acatemic Falurs In | Dimoun tasks, any | wiork refusa, AT teacher
Drewious Ciassthat | word problems & | cooding, not fodow | amenton, sent o
aay most math directves, yis & | ofce

Operatons tEEE, WEUpive
ABC Olbservation
Negative Teacher Wik reflsal, AT teacher
redatorEnip W confrontaton gooding, yelis at | conmrontation, avold
tEAerTT? teachier, BEUpOVE | mEh ek, 1o oMo

Final Summary of Behavior (move to Behavior Plan)

Negaive Taacher Wik refusal, Aol teacher
relationship w confrontation | dooding, yells at | controntation
teacher & pravious Math t3sk teaches, dsuptive

‘academic falune
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If data do not match FACTS
summary ?

If data from observations do not match FACTS

behavior summary or you are not convinced....

-Do another ABC observation

-Interview other staff that interact with
student during target routine

-Interview the student

&l Activity #4 (pg. 62)

* Complete the summary of behavior form
provided in the activity sheet for TRACY.

* Use the results from the FACTS and the ABC
observation to make a Final Summary
statement.

* What was your Final Summary of her
behavior?

7o Do TASK

* This week observe the target student during
the targeted routine for whom you conducted
the FACTS interview (observe for at least 20
minutes).

+ Complete:

A. ABC recording form.

B. The Summary of Behavior Table (based on the
FACTS and the ABC recording form data)

Please bring these to our next meeting!

Session 4: Last Session!
Next week....

* Please bring your ABC Observation with you.

Please allow for about an hour and a half (to
complete the session & post-assessment).

I will give you a study packet with forms to
complete while doing the one Practical FBA
case,

Check #1 (pg. 63)

1. Using the completed FACTS interview for
Raynetta, complete the summary statement
for the FACTS interview for Raynetta.

2. Prepare the top portion of the the ABC
recording form (pg. 66) to prepare for an
ABC observation.

-Where and when will you observe Raynetta?
-What behaviors will you be looking for?

-What antecedents and outcomes?

@ Check #2 (pg. 63)

1. Using the ABC recording form you prepared
for Raynetta, record her behavior on the
video.

2. Complete the summary statement on the
ABC recording form for Raynetta.

3. Complete the Summary of Behavior Table to
identify the Final Summary of Behavior for
Raynetta (pg. 66-67)

4, What will be your next step(s)?

Practical FBA Participant’s Guide




_JA]
BIICK . Practical FBA

Session #4:
Function-Based

Behavior Support Planning

Sheldon Loman

sloman@uoregon.edu

ABC Observations

* How did they go?

* Were you able to observe a pattern of
behavior?

* Questions/Concerns?

Summarize FACTS and ABC Data

With a partner review your summary table of
FACTS and ABC data.

Are you convinced of the summary statement?

Is it specific enough to build a support plan
from?

Review #1 §
Steps in FBA?

1. Define observable behavior

2. Ask to determine routines and what to look
for.

3. See to confirm interview information

4. Hypothesize to summarize interviews &
observations to inform behavior support plan

Review #2: Disruptive student !

A teacher in your school has come to you and
said that she has a student in her class that is
disruptive all of the time.

What would you ask her in order to better
define the behavior?

Help her define “disruptive” ﬁ

Disruptive= 7?7
Examples-—-?777

Non-examples 7777

Practical FBA Participant’s Guide
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FBA for “disruptive student” ﬁ

The same teacher has referred the student for a
Practical FBA.

What would you tell her what this will entail....

“What is the purpose of the FACTS
interview?”

The teacher asks, “What is the purpose of the
FACTS interview?”

“How long should we schedule the interview
for?"

FACTS

Purpaze:
To identify when, where, and why the behaviors are ocourring,

To develap & summany statement of the beravior that we can ooserve to
determine the function [why) of 2 student’s behenior.

To nasTews thie focus to 8 spedfic pattern of behavior in order to develop an
effective intzrvention

Feps:

Imtervisa will a5k AD0UT the Rudents behayions, the routines in which they ocour,
whiat heppens before the behavior, and what happens after the behasior.

How long?
30-20 minutas

“Why do you need to observe after
you have the information from the
interview?"”

The teacher asks the above gquestion after
completing the FACTS interview.

What would you tell her ?

ABC Observation

Purpose:

To confirm the accuracy of the summary of behavior
from the FACTS interview.

To identify antecedents and outcomes that the teacher
may have overlooked

To verify the function of the student’s behavior.

To develop the most accurate summary statement for
effective intervention development.

“What will you do with this
information?”

The teacher asks the above question after you
have completed the interviews and
observations.

What would you tell her?
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Summary of Behavior

Setting Event |Antecedent | Behavior |Consequence

Teacher/Staff Interview

ABC Observation

Final Summary of Behavior (move to Behawvior Plan)

Review#3 Jane

Jane is a 2nd grade student who was referred by her
teacher for being “disruptive” (refusing to do work and
throwing tantrums; whining, pounding her hands on her
desk, and throwing her papers on the floor). This problem
accurs mast frequently when Jane is given a math
assignment to work on in math dass. After she throws a
tantrum she is often sent to the back table where she sits
and talks with the students who have already completed
their assignments. Jane can complete her assignments
fairly quickly when she is held in from recess and has to
work on her own. Her behaviors are most likely to occur
when she has missed recess that day.

Review

For Jane, what routine would you focus on for
the FACTS and ABC observation?

What are the antecedents will you be observing
for?

What outcomes will you be observing for?

What is the setting event?

Summarize Jane’s Behavior:

Routine: During

- Behawior:
Antecedent/Trigger: shaaar ConsequenceCutCome:
— Stugent does
whzn bemmuse

Summary of Jane’s Behavior:

Routine: During __ Math class

antecedent/Trigger: I E=nmviar; B Corcecuerce/Outtome:
When.. Stugent Goes. BeCausE.
Givan Math Problem Whines, Throws Sent to back
papers tanle.

Function: Get Paar Attention

When is an FBA Completed?

When you have completed a(n):
1. FACTS interview with the teacher (or other staff)
2. ABC observation to verify the information from
the FACTS.

3. Summary of Behavior Table with a Final
Hypothesis/Summary of Behavior that you are
convinced is accurate.
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Team Development

* A behavior support plan is developed based
on a completed FBA summary (which you
have learned to dol!l)

* Ateam of people closely invelved with the
student come together to complete the
competing behavior pathway

— Teacher, parent, other staff, and behavior
specialist

Fundamental Rule

“Y¥ou should not propose to reduce a problem
behavior without also identifying alternative,
desired behaviors a person should perform
instead of the problem behavior”

|0 Meill et 31, 1997, p_ T1).

Competing Behavior Summary

Desired Typical
sequence

Summary of Behavior ,

Eehavier
Setting ] Antecedent Problem Maintzining
Event Behavior Consequence
% Alternate ﬁ

Behavior

Desirsd Mudntaining
co.\iPETmGP.:LTHWAV Alurntive ||  Consequencs
Ewente
Setling || meing | [ Pobem ]| Mainaining
BEHAVIOR SL‘PPOR'I\A Acceptalle /
PLANNING
Hstting Eventy k L
Taaching Medificutions

in
afficient reinforcers

Remember Jane

Jane is a 2nd grade student who was referred by her
teacher for refusing to do work and throwing tantrums
(whining, pounding her hands en her desk, and throwing
her papers on the floor). This problem occurs most
frequently when Jane is given a math assignment to work
an in math class. After she throws a tantrum she is often
sent te the back table where she sits and talks with the
students who have already completed their assignments.
Jane can complete her assignments fairly quickly when she
is held in from recess and has to work on her own.

Jane
Competing Behavior Summary

* Case Example: Jane

Complete Success,

math another
’ problem problem

No recess | -GiVEP:I a [Throwsa | f::;gw back
i -I'I"IE't
time | problem lTantru m . [peer attn)
%1 Raize ﬁ
hand, ask
for "peer
break™
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Setting Evenit Antecedent Behawior Consequence
Mani pulations Mand pul ations Manipulations Manipulations
Tmmedhately
Arrarnge for peer Introduce rewew Teach aptians o reenforee
mterEc e type problem prodlem hefaviar: | | emtermg cloes.
Bajore math Before difficulr I. Ask for brack
ciass tzsiks 2 Ask for helpn Pravde
3 Turm im rermforoer wim i
Provide positive Femmd of ATREMMEN? 4y 15 mean. of startmg
aaullt eowtact alsernave wask (¥ mun, 5
beheraors Temch mussing wan, 10
Sutwrth meach skalls mnwes)
preferred peer Do firss problem
together {Five break &
help
St with
preferred peer
e done

Recommended Guidelines for Behavior
Support Plan (BSP) development

Supports should:
—-Match the function or purpose the behavior serves
-Designed to neutralize or eliminate the effect of setting events

[Setting Event Strategies)

-Designed to prevent the problem behavior from occurring
[Antecedent Strategies)

-Designed to teach alternative [based on function] and desired
behaviors [Behavior Teaching Strategies)

-Designed to increase alternative and desired behawiors AND decrease
problem behaviors [Consequence Strategies)

Setting Event Strategies

Building in Separating Events to diminish effects of Setting
Events & decrease the likelihood that problem behavior will

oCcur

-

Setting Events=*Antecedents=*Behavior2*Consequence

.,

Setting Event Interventions

+ If Setting Event is Conflict at Home & student
comes to school after conflict, we could:
— Build in @ morning check-in to meet with an adult
with a positive relationship
* may be & counselor to talk things through

— Do a fun activity with the student to turn day
around before entering the daily routine

Reduce Problem Behavior: Changes to
A=2B—=>C

(A) - Irrelevant -- Can we change things so that
whatever set off the problem behavior is no longer
an issue?

(B) - Inefficient — Can we teach an alternative behavior
that gets results more guickly or easily than the
problem behavior did?

(C) - Ineffective — Can whatever was “rewarding” the
problem behavior be discontinued or switched to
reward appropriate behavior instead?

Antecedent Strategies

Preventing Problem Behavior & Supporting Desired Behavior

[A) Prewenting- Change predictors that set off the problem
behavior to make the problem behavior [rrelevant.

[B) Support - Provide prompts & supports to set up and
support Alternate,/Desired Behavior
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Example: Antecedent Strategies

e A A Instezd of giving Joe his usual math
assignment, let's give him an assignment
he can be more successful with [single
digit addn) or provide him prompés)
supports that allow him to be more successiul.

*By changing A, we can make Joe's need to throw a tantrum
Irrelevant

* Supporting Alternative Behavior
— Provide precorrections and prompts to remind and cue Joe to use

desired responses or the Alternate Behavior. instead of Problem
Behavior

Proactive (PBS) Interventions
Attention Seeking

A = PREVENTION
Interventions occurring before the behavior occurs

Prevention (give attention early for positive)
Check-in — provide adult attention immediately upon student amival
Give student leadership responsibility or a class Job’ that requires
the student to interact w/ staf®
Place student in desk wherne they are easily accessible for frequent
staff attention
Give student frequent intermittent attention for positive or newtral
behavior
PreCorrect - Frequently & defiberately remind student to raise their
hand and wait patiently if they want your attention

Proactive (PBS) Interventions
Avoid Task

A = PREVENTION
Interventions occurring before the behavior coccurs

Prevention (modify task or provide suppori)

ModHy S55ignments i mest student INstructionalisil ievel (3d)ust tmelines,
provide graphic organizers, break in to smaler chunks, eic.)

Agsign sfwdent to work with 3 peer

Provide addtional Instructon/support

Provide visual prompt to cue sleps for compisting tasks student struggies with

Provide additional support focused on Instructional skllls (Homework Club, study
hall, ate.)

PreTeaching content

PreComest - Frequently & dellberately rming student to a5k for halp

Teaching Behavior
(B) Teach alternative & desired behavior that
gets results more guickly or easily to make the
problem behavior Inefficient.

Example: Teaching Behavior

A 19 C Let's teach Joe to raise his hand &
ack for 2 break, instead of
w throwing a tantrum to get 2 break.

*By teaching Joe an easier alternate behavior to get what he
wants, we're making the problem behavior Inefficient.

Joe will need frequent practice, precorrections, and prompts
to help him get in the habit of using the alternate behavior

Proactive (PBS) Interventions
Attention Seeking

B = TEACH
Behaviors to use instead of the problem behavior

Teach student more appropriate ways to ask for adult
attention
Identify and teach specific examples of ways to ask
for attention
-Raise hand and wait patiently for teacher to call
on you
-likely need to differentiate (large group, small
group, work time, efc.)
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Proactive (PBS) Interventions
Avoid Task

B = TEACH
Desired Behaviors

Proactive (PBS) Interventions
Avoid Task

Provide academic instruction/support to address student
skill deficits

-More focused instruction in class

- Addiional instructional group

- Special Education support for academic deficit

- additional support and practice at home

-additional assessment to identify specific skill deficits

B = TEACH
Behaviors to use instead of the problem behavior

Teach student more appropriate ways to ask for help from teacher or pesrs.
Provide additional instruction on skill deficits
Identify and teach specific examples of ways to ask for hel
-Raise hand and wait patiently for teacher to ca
on you
-teach student to use a break card
Hikely need to differentiate (Large group, small\
group, work time, ete.)

Consequence Strategies

(C) Change consequences that have supported rather
than eliminated the problem behavior.

= Do NOT allow the negative behavior to pay off for the
student, put the negative behavior on extinction

= Reward appropriate behavior to make the problem
behavior Ineffective.

Example: Consequence Strategies

'We must refuse to [C) let Joe avoid
math tasks for (B] throwing a

tantrum & Instead prompt him to raise
his hand an reward him for [B] raising his hand & asking for & break

* By not providing Joe w/ what he wants when he throws a
tantrum we are making the problem behavior Ineffective.

It is crucial that we work hard to Reinforce Joe for engaging in
the alternate behavior, or he is likely to soon go back to &
escalate the problem behavior

Proactive (PBS) Interventions
Attention Seeking

RESPONSE T BEHAVIOR
- Intervention occurs after (in response to) positive
or negative behavior

Proactive (PBS) Interventions
Avoid Task

RESPONSE TO BEHAVIOR
- Intervention occurs after (in response to) positive
or negative behavior

sRespond quickly if student asks appropriate for adult
attention

nizive the student frequent adult attention for positive behavior
nStudent eams ‘lunch w teacher’ when student eams points
for paying attn in class & asking appropriately for attention
uEliminate/minimize the amount of attention provided to a
student for engaging in problem behavior

«Limit verbal interaction — create a signal to prompt the student to stop
the problem behawvior
«Avoid power struggles

mRespond quickly if student asks for help or for a break

mReward students for on tasgk, trying hard, work completion &
for asking for a break or help appropriately

mEliminate/minimize the amount of missed instructional time
or work provided to a student for engaging in problem
behavior

*However, need to make sure student is capable of doing work__. or
prowide supportinstruction so student can complete the work
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Proactive (PBS) Interventions
Avoid Task

C

Sometimes students need additional

encouragement to engage in the desired behavior...

When using additional incentives to encourage
student positive behavior

If students is attempting to avoid tasks, you might use
free homework passes or reduced numbers of problems
as an incentive

Forms in the Guidebook

Appendix A: FACTS interview form for
Teachers/staff.

Appendix B: FACTS interview form for Students

Appendix C: ABC Recording Form

Appendix D: Summary of Behavior Table

Appendix E: Behavior Support Planning Forms

Appendix F: Quick Reference Guide

Next Steps
+ With the skills you have gained from the

Practical FBA training you can be a

contributing member to an Individual Student

Behavior Support Team by:

— Conducting interviews and observations for
students with problem behaviors that are not
dangerous to themselves or others.

— Providing Summary Statements of a student’s
problem behawvior

— Providing possible behavior support strategies
that are related to the function of the student’s
behavior.

70 D0 Task

* Complete a Practical FBA case at your school
(Using the Practical FBA forms & Quick
Reference Guide).
1. Define: Find a student through a referral. Obtain
permission from parent to conduct a Practical FBA.
2. Ask: FACTS Interview the Student’s teacher
[Appendix A).
3. See: Observe the student in routines (ABC
Recording Form).

4. Hypothesize/Summarize: Come up with a
hypothesis statement using Summary Table.
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