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ABSTRACT 

The aim of this work is to establish a better understanding of how different rhythms in 

education are understood and used at Waldorf schools. My hope is that some general or 

special features may be drawn from there to further and enhance the praxis of other teachers if 

they find it worth pursuing and inspiring. I adopted a basic qualitative approach involving 

three semi- structured interviews. The interviewees were three experienced Waldorf class 

teachers. The verbatim of the three interviews was analysed by coding and categorising, the 

samplings I used was purposive to follow the aim of this work. The findings were discussed in 

relation to relevant literature and current concepts of rhythms in education. The results of my 

work led to the conclusion that firstly the strong and stable relationship with students need to 

be established as a condition for easier creation and transformation of rhythms in education, 

secondly the ability of the teacher to observe and understand the students in order to modify 

the course of a lesson emerged as an important factor in working consciously with rhythms in 

education. Thirdly it was to understand the teaching as an art where variation, feelings, 

musicality and freedom play an important role. 

In concluding chapter I call for further research and active exploring of the field of biological, 

cultural and artificial rhythms and its implications for education. The distinguishing between 

cyclic, long-term rhythms and the linear, short-term rhythms and the interplay between these 

two appears viable in unfolding the capacities of active transformation of educational 

rhythms. I suggest that the way of rhythmanalysis (Lefebvre, 2004) is useful tool for 

enthusiastic teachers to enhance their practices.  Another approach I deem useful is to regard 

teaching as a temporal art (Wiechert, 2017), the art that happens in time, the art with manifold 

links to musicality. If this condition be pursued and such approached be developed, it could 

lead to better accommodation of time and rhythm into the minds and hearts of teachers. Lastly 

the point is made that if teaching is given a status of an art, there needs to be a fair amount of 

freedom and autonomy so that the creation and transformation of rhythm as well as 

improvisation and varying of the lesson is fully in hands of teachers but, of course, with the 

best interest of the students on their minds. 

Keywords: Rhythms in education, Waldorf teacher, student, relationship, transformation 
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1. Warming up 

Rhythms around us, rhythms in us, rhythms everywhere. We see the sun rising and setting 

daily, we have our morning and evening routines, we have our doctors repeatedly telling us 

we should establish an orderly weekly routines of bodily movement and relaxation, we know 

we should eat at regular times and we have learned how a sound, regular and long enough 

sleep supports our well-being.  If rhythms play such an important part in life, so it must be 

important in teaching and when considering the time with its rhythms we come to a new 

understanding of the educational processes (Alhadeff-Jones, 2017). We teachers need to take 

time in education seriously enough. Time in education needs to be noticed, to be felt, to be co-

created together with students as a participatory experience (Biesta, 2014).  However there is 

a lack of research and literature devoted to rhythms in connection with education (Mathisen, 

2015a). 

The concept of rhythm in this work is not confined to the musically defined alternation of 

tones or sounds of different duration. It is not meant simply as a beat or measure. Neither is 

the rhythm in education hereby conceived of as a repetitive pattern implanted by timetables. 

Out of my own over- ten-year long experience as a Waldorf teacher I came to believe the 

rhythm's subtle existence in education is based on the quality of shaping the time within the 

educational setting based on direct human interaction specifically between the teacher and 

pupils within a lesson. The role of a teacher as the active and conscious agent has to be 

admitted here. To my understanding, there is even more elaborate rank of educational rhythms 

that may require more insight, experience and involvement of a teacher.  Such are those 

rhythms that extend over a course of a day, week, month or even years. 

My work wants to contribute mostly to understanding the educational rhythms in a context of 

a particular lesson. However it touches also on the rank of long-extended rhythms mentioned 

above. I want to shed some light on the way the rhythms receive their existence, their shaping 

and transformation via the human educational encounters in Waldorf setting of primary and 

secondary level. Simply, educational rhythms as a quality of time shared, shaped and 

modified together by students and their teachers is a focus of this work. 
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1.1 The position of rhythms within education and relevance of my 

research in current situation in education 

 

Current education is written about from manifold perspective, many different points of views 

by authors and researchers of different professions, backgrounds and cultures. I choose as a 

start a broader philosophical standpoint provided by Gert Biesta. In his paper on what 

constitutes good education he argues that education is composed of three different functions 

which are “qualification, socialization and subjectification” (Biesta, 2009, p.40). These three 

functions could be paraphrased as expanding knowledge and skill, gaining social-relational 

creativity and becoming an individual. Biesta urges those who set themselves upon writing or 

reasoning about education to acknowledge these three above mentioned functions and discern 

between different purposes each of these functions has. At the same time Biesta reminds the 

reader of a connectedness and mutual influence these three have on one another and that they 

can not be considered sterile-apart. In regard to rhythms in education I place this research 

paper to Biesta's socialization function. As stated briefly in the opening sentences of this 

chapter the rhythms in education is the result of social interaction. However this work does 

not lose sight of the other two Biesta's delineated functions of qualification and 

subjectification, as will be shown in more detail in discussion chapter. The subjectification 

becomes the least important for the scope of my work. 

I am well aware that in choosing such a standpoint it could possibly become a limiting and 

narrowing factor that might restrict the research whilst omitting other useful approaches. 

However my teaching profession and experiencing many a lesson at Waldorf school as a class 

teacher and subject teacher has lead me to regard the time of a lesson as a common property 

of both the students as well as the teacher.  It than becomes a matter of social interaction 

amongst all participants how the time is used and shaped. The teacher as an active agent of 

such time-conditioning has a vast opportunity to demonstrate to the students the social-

relational creativity in how he or she uses the time. That is why I see the point of gravity of 

my research in the socialization function within a three-dimension philosophical model of 

Biesta. 

As the next step I want to specify why I believe the research on rhythm in education is 

important and needs attention. Hunter O'Hara writes about teacher-learner relationship as a 
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sole basis of meaningful education. O'Hara reasons that teacher should drop all external 

demands whilst creating true and deep relationship. At the core of establishing such a 

meaningful relationship lies the necessity of setting a certain rhythm, a rhythm of reciprocal 

exchange between student and teacher. That rhythm, says O'Hara, is ever newly created by 

interaction between the teacher and the student. He further states that it costs an effort on the 

side of a teacher to find the right rhythm (O'Hara, 2015). 

O'Hara defines rhythm as “pattern of ebb and flow, tension and release at regular intervals in 

human interaction” (O'Hara, 2015, p.148).  According to O'Hara the teacher's responsibility is 

to strive for a classroom culture where each individual is recognized and valued, where there 

are no winners and losers entrenched in a competition (O'Hara, 2015). Here lies a key in 

relating a research on rhythms in education with the basic human values the education should 

hold onto the teacher's ever lasting unceasing willingness to co-create and transform rhythms 

of interaction with his/her students. 

In last decade or so the role of a teacher has been eroded with a critique that teaching is bound 

with exerting a control over the students whereas learning is the way to freedom, so why not 

do away with the concept of teaching (Biesta, 2016). Biesta promotes a new way of 

understanding teaching and that is in the act of “interrupting” the ego-hood of a student and 

“drawing him/ her into the world” (Biesta, 2016, p. 390). Here is the support for the role of a 

teacher. If we were to look further the teacher's role has been also eroded by the world-wide 

competition that has been perpetuated in education with a tendency of turning the education 

into machinery for implementing measurable learning targets (Biesta, 2014). 

The measuring of learning targets inevitably bring competition into education and have also 

led to the undesirable side effects of acceleration and over- standardization in education, but 

teachers in cooperation with students can set against it a harmonious rhythms in education 

(Alhadeff-Jones, 2017). As was mentioned earlier O'Hara, the rhythms are the outcome of the 

interaction between teacher and the student (O'Hara, 2015). His research was made in the 

context of imbalanced starting position in education whereby teacher either confronts or 

meets the student. The confrontation is detrimental to true relationship and should be avoided 

as well as institutional constraints which disrupt the true meeting between the personality of 

the teacher and the student. Perhaps it is the overpowering institutional claim that puts the 

relational role of time aside and than and it comes almost as no surprise that relatively little 
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research has been made into the rhythms of education especially when we take into account 

that “schools are among the densest and richest places on earth with regard to how, time, 

temporal structures, timings and durations are instantiated and lived out” (Mathisen, 2015a, 

p.37). Mathisen puts forth the argument that most of the focus went into the institutional 

pinning of time with structures and timetables, whereas the quality of time and the mastery of 

creative shaping of time in the class interaction has remained a side issue in most researches. 

The social dimension of a time and its rhythmical features are yet to be explored and brought 

to broader and deeper attention. 

In work by Clandinin& Connelly we almost find what Mathisen calls for. There the rhythms 

of the day, week and year are dealt with and some hints are given on rhythms of a single 

lesson. This qualitative study has to do a lot with adjustment of new-coming teacher into the 

time tables and rhythmical routines of a school. The creativity and autonomy in time related 

issues of a lesson comes to a teacher especially with experience. The duration of teaching 

experience and the amount of repetition and routine is seen as an important factor 

(Clandinin& Connelly, 1986).  The empirical study made by Woods,  Ashley& Woods (2005) 

on Waldorf education in England take rhythm as one of the essential features of this 

alternative educational stream. More specifically it states that what is special and significant 

about Waldorf schools in England is the “governing of pedagogy by a strong sense of rhythm 

that is pervasive throughout the schools”  (Woods,  Ashley& Woods, 2005, p. 6). This study 

aimed at finding the uniqueness of these waldorf schools and comparing some findings with 

the data collected on maintained or mainstream educational settings. Further the study looked 

for good practices and challenges that occur within this educational stream and one of the 

conclusion was that “there is a lack of rigorous research on the impact of Steiner school 

education on learning and achievement” (Woods,  Ashley& Woods, 2005, p. 4). 

Despite the fact the study mentions rhythm, ritual and symbol several times as a positive 

feature enabling to include everyone as a member of a school community, it does not have a 

space for deeper survey of the rhythm as such  (Woods,  Ashley& Woods, 2005). The most 

specific comments on rhythms are given when spiralling curriculum is positively evaluated 

and therefore Rudolf Steiner's principles of child development are acknowledged and when 

the rhythm features of lessons are lifted as quoted: 

Rhythm: principles which give shape to and determine the pace of lessons, based 
on the idea that there needs to be a variety of types of activity in tune with mental 
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and bodily rhythms of the children. Rhythmic shape is found within lessons and 
also over longer periods of two to three days that give shape to the overall 
teaching approach; also the teaching of material such as multiplication tables 
through the use of rhythmic movements.(Woods,  Ashley& Woods, 2005, p.18) 

In the above quote the “mental” and “bodily rhythms” are pointed at but remain not 

positioned within the broader frame of rhythms in education. The shaping of a particular 

lesson or even lessons that extend over more days is also touched at. The employment of 

bodily movements in certain rhythms to facilitate the learning are also spoken of but more 

detailed elaboration was not in a scope of otherwise very thorough and important work of 

Woods,  Ashley& Woods (2005). It becomes clear that more research is needed in order to 

elucidate the vague comments on rhythms in Waldorf schools. All the above mentioned 

rhythms are dealt with on a theoretical basis in my literature review, some of its use is then 

demonstrated in the data analysis of the three interviews with the three experienced Waldorf 

class teachers. 

The focus of my research is concentrated on Waldorf school practices and that is why it is 

essential to look for the ideals of rhythms expressed by Steiner. In his book named Soul 

Economy (2003) Steiner explains how any activity concerning education of children between 

approximately 7 to 14 years of age should be embedded in rhythm. Mainly he emphasizes 

such approach toward younger students, but in principle he advocates that musical elements 

and the interplay of beat and measure should carry the education through and through. 

They (children) have a real longing for this interplay of rhythm and beat in their 
organism. Consequently, adults must realize that what ever material they present, 
it must be given with an inherent quality of rhythm and beat. Everything 
addressed to a child at this time must be imbued with these qualities. Educators 
must be able to get into the element of rhythm to the degree that whatever they 
present makes an impression on the children and allows them to live in their own 
musical element. (Steiner, 2003, p. 136) 

Steiner makes the musical approach essential as a way of meeting the inner need of children 

who live in their inborn musicality. “Rhythm and beat” stand here as two complementing 

features, “musicality” is mentioned somewhat as a summary. Hence it is discernible that 

Steiner's main point is to establish the understanding for the musical nature of a child and 

challenges teachers to adopt the means of addressing the children's urge for such musicality. 

From that accrues that rhythmical and musical goes beyond the words and takes off toward 

much broader grasp of a concept of rhythms in education. Such musical, rhythmical elements 
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than embrace diverse activities, moods, ideas, changes of speed and many other possibilities 

that together create an artistic, rhythmical whole. 

Steiner (2004) brings the idea of musicality of teaching to his audience vigorously. He 

emphasises the role of a teacher as a person who should virtually live in musical quality of 

rhythm, measure and melody so that it could pervade all educational efforts such teacher 

makes. To Steiner the encompassing quality for all teaching should be the musical approach, 

the musicality living in the personality of a teacher. The importance of relationship between 

students and teacher is lifted and highlighted. This also demonstrates that to Steiner the main 

undertaking of a teacher lies within the immediate situation, the situation that any particular 

lesson may bring rather than the outer means of shaping time via derived time-structures or 

schedules. 

Another quote from Steiner needs to be posed here to enlarge and somewhat complete the 

picture of teacher's task regarding rhythmical interaction with students. Here the message to 

teachers conveys the imperative of mutuality, the immediate encountering of student's world 

and the need of carefully responding to whatever may be happening in the classroom: 

The most important thing while teaching is the ability to meet constantly changing 
classroom situations that arise from the immediate responses of one’s 
students.(Steiner, 2004, p.124) 

Therefore my prior focus in this thesis is the immediacy of classroom encounters, the 

educational rhythms that are created when the actual lesson takes place. In my chapter on 

literature and in the discussion chapter I also deal with the rhythms that extend beyond one 

particular lesson, however the treating of rhythms lived and made within the immediate lesson 

receives more attention from me. It is also given by the fact, that during the interviews most 

of the answers steered that direction, although some hints were given also regarding the long-

term rhythms. 

This sub-chapter outlines my understanding of a concept of rhythms in education based 

mostly on my experience as a Waldorf teacher. This could be seen as a rather daring venture 

but it grows out of a lack of a clear and widespread understanding of educational rhythm due 

to a lack of research and specific literature on this topic as I intend to show later in the chapter 

on literature. In the above paragraphs I tried to positions my research on rhythms in education 

into the socialization domain of the three-function model of education suggested by Biesta 

(2009). My attempt was to claim that viability of rhythms in education dwell in the interaction 
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between teachers and pupils rather than in the implementation of timetables and time 

structures of scholarly institutions. 

I also want to suggest that more research needs to be done in distinguishing between short-

term, immediate-born rhythm which is created within one particular lesson and on the other 

side the long-term educational rhythms extending over longer periods. In this sub-chapter I 

intended to show that rhythm is considered a core feature of Waldorf education but more 

research is needed to promote deeper understanding of this domain (Woods,  Ashley& 

Woods,2005).  By the same token one can argue based on the prior mentioned sources that the 

mainstream education needs the same deepening and would benefit from well established 

knowledge of educational rhythms. In social environment of any school the social aspect of 

time should be better recognized and shaped with more awareness. At the conclusion of this 

sub-chapter I bring in Steiner's quotation to support my view of understanding the rhythms in 

education. I also explain why the focus of my work leans toward the immediate rhythms of a 

particular lesson and leaves the other long-term rhythms in education slightly but not fully 

aside. The following sub-chapter gives an overview of my personal background and what led 

me to choose the topic of rhythms in education. 

1.2 My personal background and focus of the research 

In this sub-chapter I want to offer a part of my biography thus showing how I came to regard 

rhythms in education as important. I provide reader with a brief overview of relevant 

milestones of my life journey to show what stirred my interest in this topic. I am aware there 

are some positive and negative effects which my background inevitably exerts (Smeyers, 

Bridges, Burbules & Griffiths, 2015) and I wish to begin with it. I have been a Waldorf 

teacher for over ten years and this interpretive research is based on face-to-face interviews 

with three Waldorf teachers. In terms of reflexivity as a researcher (Berger, 2015) I consider 

myself an insider, meaning somebody who shares many educational values and might have 

similar experiences as those colleagues and that is why I might be in a good position to 

interpret with understanding and deepening quality. However I admit I could have been biased 

in how I emphasised, highlighted or underrated certain thoughts, themes and issues that the 

interviewees had raised. Knowing this, I tried as much as possible to stay true to the data and 

to be coherent in interpreting them. Another drawback lies in the absence of empirical data 
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collected through observation that could have complemented and cross-examined the 

narratives of the interviewees (Smeyers, Bridges, Burbules & Griffiths, 2015). 

 

In my early days I spend some years in England as a voluntary co-worker at a special setting 

for adults with learning disabilities. Besides many wonderful memories of this place called 

Camphill I was also enthusiastic about the daily, weekly, monthly and yearly routines, rituals, 

festivals and celebration. They did not feel oppressive or binding to me, quite on the contrary, 

they enhanced my life, made every day special and yet it included me in a great mystery of 

time, which had a different quality in Camphill than anywhere I had lived before. It also 

helped me to slip into the communal life with ease. I also noted that this rhythmical shaping 

of time had a nursing effect not only on our fellow adults with learning disabilities but also on 

us, newcomers, often young people with lesser life experience. I must although add, that I 

barely experienced boredom or rigidity. There have always been events, encounters and 

happenings that refreshed, uplifted, challenged and enriched me within those rhythmic 

patterns we lived. Later I learned that many features of Camphill were based on ideas of 

Rudolf Steiner, the early 20th century philosopher, who co-founded the Waldorf-school 

movement. 

It was also in England, where I became inspired by Waldorf school on my visit of King's 

Langley. I decided to become a Waldorf teacher and studied a seminar in London to fulfil my 

deep wish. After I returned to my home country, which is the Czech Republic, I became a 

teacher at Waldorf school in Semily. That was daring but rewarding undertaking and since 

than I have been wondering how to best shape the lesson time-wise, so that it would be in 

congruence with the students' interest. That there would be teaching and learning, some fun 

and some seriousness, there would be action and movement but also a deep thinking, there 

would be artistic activities but also practical honing of life skills. And how to manage all this 

and make it sensible, rhythmic, healing and useful… 

Over the course of time it became clear to me, there are basically two types of rhythm 

regarding education. One that is created out of the situation, namely out of the encounter 

between teachers and the students within one actual lesson. The other type of rhythms include 

the long-term rhythms that are given mare by outer conditions, be it teacher's planning, 

different stages of child-development, institutional claims via timetables and time structures 
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or time-cycles of nature. In the scope of my thesis I opt to focus more on the immediate 

rhythms of the human encounter between teacher and students. 

Despite the fact that most of the ideas and remarks on rhythms put forth by the founder of 

Waldorf school movement Rudolf Steiner have been developed into practice of Waldorf 

schools, I repeat again there still needs to be more research done within both Waldorf and 

mainstream education which could be mutually fructifying. I decided to meet and interview 

three experienced Waldorf teachers to look for inspirations and practical reflections in this 

domain. I believe some common concepts that arise would be of help to anyone interested in 

the field of educational rhythms inside or outside the Waldorf schools. 

To conclude this sub-chapter I declare that direct experiences and reflections of three 

experienced Waldorf teachers on rhythms in their daily educational practice are looked at in 

this research. The interviews are analysed, interpreted and discussed. The conclusion then 

brings a summary of findings and possible directions for future research. All this effort relates 

very much to the fact that I myself strive to be a Waldorf teacher, at least I happen to have 

taught at a Waldorf school for over ten years. The rhythms in classroom are something I have 

struggled with ever since I became a teacher. It is of the best interest of students and their well 

being and also the teacher's for that matter, how the time is used and enhanced during lessons. 

I hope to gain better insight and understanding of this intriguing question through working on 

the master thesis and I further believe that the findings may be inspirational for other 

colleagues and other researchers. The research question is stated in the following sub-chapter. 

1.3 Research question 

The concept of rhythm is mostly understood as a musical term, although it is used in many 

other connections of human lives and receives many contents and colorations. Even though 

throughout this work the word rhythm has broader meaning than just purely musical I anyway 

want to lift the musical and artistic of the rhythms in education to the fore. On the other hand I 

am aware that in education many natural, conventional and emergent rhythms are present 

(Conelly& Clandini, 1990, p. 41) and they are not exquisitely meant as artistic but practical 

and repetitive. I believe that rhythms in education should be treated with the impetus that 

there is an inner connection and affinity with artistic and musical qualities. I am going to 

demonstrate in my literature review that such artistic aspect should be essential in Waldorf 



10 

 

schools and might become inspiring for other types of schools too. The following paragraphs 

explain the origins of my research question. 

The departure point for my effort in making this research could be well voiced by the 

following quotation by Arve Mathisen, who makes a strong call for such a research in 

education, by pointing at the fact, that time is so much structured, organized and often 

fragmented in schools and surprisingly there has been little understanding and deepening 

achieved in this domain. 

The days and weeks of a school year are organised into a multitude of lessons and 
homework activities. Within this fine-grained and often fragmented temporal 
structure, the deepest processes of learning and development are expected to take 
place. It is here children and youth spend substantial parts of their lives. Still, the 
phenomenon of rhythmicity in educational settings has scarcely been investigated 
or developed. (Mathisen, 2015a) 

Mathisen makes a point that the time spent at school has to do so much with shaping, 

adjusting and reorganizing and yet it is a crucial dimension of teaching and learning. Than one 

has to righteously pose an urgent question on relevant research. The cry that there has not 

been enough done to promote the insight into this important phenomena was one of the 

sparkles that moved me onto pursuing my research into rhythms of education. 

I believe that through reflections that are given by experienced teachers, many insights can be 

gained that way and perhaps inspirations may arise which would excite other teachers to 

explore using in their own teaching practices. I aimed my question specifically on Waldorf 

teachers because I expected them to be aware to a large extent of what they do with time. As it 

was documented in previous sub chapters, Waldorf schools maintain the rhythm as a basic 

feature of their practices. My interest is to link these thoughts and reflections together to see 

what conditions and skills are needed for creating and maintaining the rhythms in education. 

Hereby is my research question: How can the personal reflections of experienced Waldorf 

class teachers on rhythms in education be interpreted and what insights and inspirations 

can other teachers draw from it?  The research question of this master thesis looks for 

establishing a better and deeper understanding of how rhythms of teaching that are already 

present or evolve during a particular lesson or course of time are developed, perceived and 

altered by the teachers, who have had more than ten-year long experience in Waldorf 

teaching. The three interviewees are thus long serving Waldorf teachers who not only have 

their subject specialization, but all of them have had the experience in being a class teacher 
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for more than four years and two of them currently still are class teachers. Even if the word 

rhythm in my research is derived from artistic, musical realm as explained earlier, it is for the 

sake of this work broadened concept in order to accentuate the reality of a classroom situation 

where students and teachers co-create the quality of their time together by very diverse means. 

In the text of this thesis the reader will find either term educational rhythms or the term 

rhythms in education which I take as conveying the same meaning. 

I have often experienced together with my students how the time spent together thins or 

thickens, swells or diminishes, sways or stills. This shared understanding of how different 

qualities of the time may bear on individual or the whole group of people gives a potential to 

get at the core understanding of rhythm transformation within educational process and share 

these findings and recommendations as relevant to others, be it a teacher or a student or 

anyone interested in this topic. To conclude this sub chapter I repeat that although the research 

question was aimed at Waldorf teachers, since it is expected they pay attention to rhythms and 

transformation of time in their teaching, the findings could contribute to enhance practices 

also outside the Waldorf venues. I have taught at Waldorf school and therefore have felt 

obliged to look for better understanding of this phenomena, yet I believe the better 

understanding will be of help to teachers in general. The following sub-chapter provides 

reader with concepts that grouped around the topic of rhythms in education and gave 

somewhat a structure to the literature review. 

1.4 Concepts and theoretical framework 

The main concepts arise as a necessity to understand the phenomenon of social rhythms in 

lessons via establishing an understanding of what is or could be a rhythm in general. Than the 

concepts of rhythmical social processes related to teaching were explored. The concepts 

brought by Rudolf Steiner, the founder of first Waldorf schools, as these were gathered and 

explained in the article of Arve Mathisen became very important milestones of this research 

(Mathisen, 2015b). The concept of rhythmanalysis elaborated by French philosopher Henri 

Lefebvre was also discussed (Lefebvre, 2004). Steiner's concept of variation as a tool for 

refreshing and renewing the interest of students and teachers as well as promoting 

understanding and saving time and energy of those involved in learning and teaching became 

also very prominent in my work (Steiner, 2003). The understanding of teaching as a temporal 
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art where time and its quality become important factors are taken from Christof Wiechert, 

Waldorf educator with long experience of teaching at Waldorf schools (Wiechert, 2017). 

Finally the concept of teacher's freedom becomes elevated as one of the basic conditions for 

the possibility of co-creating rhythms in education with students. Technically the balance 

between structuring and teacher's improvisation can be seen as one of the aspects of the 

teacher's freedom (Sawyer, 2011).  To Steiner freedom is an inborn quality of each child and 

teachers need to have it in their work if they should be able to educate the children towards 

the freedom (Steiner, 2003). 

1.5 Methods used 

This master thesis is a qualitative research project where data was obtained via a semi-

structured interview with three experienced Waldorf teachers. These three teachers have had 

over ten-year lasting experience teaching at Waldorf schools. All three of them had been class 

teachers for over four years and two of them still are class teachers up to the time of 

completing this thesis. Furthermore two of them had had a previous experience in teaching at 

other than Waldorf educational settings. 

I pursued the principle of reflexivity in research whereby I rhythmically returned to work with 

the data and always tried to reflect and revisit my own role as a researcher, acknowledge my 

own biases, my presumptions and expectations (Savin-Baden& Major, 2013). Being a 

Waldorf teacher myself made it easier for me to find the right wordings and tone for my 

questions during the interviews. I felt I could well attune to the narrative that was emerging 

from the interview.  Based on my own teaching experience at Waldorf school I understood 

with the mind of the insider the concepts the interviewees spoke about. 

Most of the guidelines for carrying such interviews and particular methods for handling the 

data were taken from Jonathan Smith work on semi-structured interviews (Smith, 1996). The 

process of collecting, sorting, analysing and grouping the data is provided in methods chapter 

in detail. The steps are described and due consideration is given to the emergence of particular 

themes. 
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1.6 The Way through the thesis 

In this thesis the introductory part is followed by literature review to gain insights and some 

concepts from literature. The methods used in obtaining and interpreting data are explained. 

Than the data are presented and commented, which are later discussed and set against or 

matched with the concepts reaped in the chapter on literature. Discussion is followed by short 

conclusion part, where some suggestions are made, new questions emerge and possible 

direction of further research is delineated. 

I deliberately chose to name the chapters differently, for example the literature review is 

called Turning pages, methods chapter is called Turning wheels, discussion is called Wheels 

against wheels and so on. There are references made to movement, cycles or wheels and 

references to circular movement. It was done to convey in a refreshing way the focus of the 

thesis which is the rhythms and more specifically the rhythms in education. My hope is that 

the playfulness, good fun and serious work come together as a meaningful whole where even 

the names of the chapters support the topic and maintain the interest of the reader. Such 

naming could be also taken as a tribute to variation which should find its rightful use in 

Waldorf education (Steiner, 2003) by which the author himself draws more pleasure from his 

work and derives a little smile on his face whilst reading his paper over and over. 

2. Turning pages 

The chapter on literature strives to display and connect thoughts and researches related to 

rhythms in education.  It begins with more general concepts of rhythms in life and it is further 

expanded with concepts closely linked with education, namely Waldorf education. The 

concepts explored in this literature review are also reflections of themes that occurred in the 

verbatim received via the interviews with three Waldorf teachers. As a literature review in a 

qualitative research I can not but cite some of the foremost experts in the field: “The literature 

review might be seen as casting a broad net around the topic.” (Rocco&Plakhotnik, 2009, p. 

125) Therefore I intend to provide the reader of my literature review with sufficient amount of 

concepts from literature which I studied and digested. However, it is not the easiest task to 

cast the “net” around the field in question since there is a lack of research and literature 

dealing with specific question of rhythms in education. 
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2.1 Rhythms in life 

All of us are in manifold ways subjected to rhythms of life. Periods of wakefulness and 

activity are followed by the tiredness and sleep. All places on Earth have certain pattern of 

day and night succession, each climate zone has discernible pattern of changing seasons and 

we as humans bound to Earth can only partially escape those patterns if we choose so. We all 

experience rhythms and yet we seem to define it very variably. In a personal conversation, my 

friend and a colleague-teacher characterized the rhythm short but sharp as the repetition of the 

similar. I am inclined to agree with him, but the answer is of course more complicated and has 

more layers to unfold. One of them is the linguistic layer, the other is conceptual. Alas, the 

arrival at common contemporary understanding of word rhythm took a long time and it is best 

explained by Emile Benveniste, the French structural linguist. In his Problems of general 

linguistic Benveniste brings examples of early use of the word rhythm in early Greek culture. 

From its original use as a form it gradually transforms through contrast of form and fluidity 

onto the movements of the body which is ordered according to number until finally it 

becomes “configuration of movements organized in time” (Benveniste, 1971, pp.283- 288). 

Movements ordered in time are yet complemented by perceiving a hidden enlivening quality 

of rhythm as it is wonderfully expressed by the mathematician and educator Alfred North 

Whitehead (1990). He puts forth an idea that the regularity of recurrence in rhythm must bear 

in itself always a surprise, something new should it live on. By the same token, no novelty 

and originality breaking in, speaking of rhythm, should take over the whole pattern and 

shatter it to unrelated fractions. Rhythm is rather a unity of a regular pattern being constantly 

enlivened and enriched by the originality entering it. 

A rhythm involves a pattern and to that extent it is always self-identical. But no 
rhythm can be a mere pattern; for the rhythmic quality depends equally upon the 
differences involved in each exhibition of the pattern. The essence of rhythm is 
the fusion of sameness and novelty; so that the whole never loses the essential 
unity of the pattern, while the parts exhibit the contrast arising from the novelty of 
their detail. A mere recurrence kills rhythm as surely as does a mere confusion of 
differences. (Whitehead, 1990, p. 198) 

Here Whitehead provides the key to real understanding of rhythm on a general level including 

cultural, artistic or nature-given. Here he recognizes and invites the new, the fresh, the 

unexpected entering the regularly unfolded pattern of repetitive occurrences in time as 

enlivening and indeed existential to any rhythm. The Greek-derived understanding of 
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movement ordered in time receives another dimension: the uniqueness fructifying the rigidity 

and on the other hand the pattern upholding the regularity against too many aberrations. 

After arriving at proper understanding of the word, we need to speak of rhythms in relation to 

living organisms and human being, which is our main concern, since we deal with rhythms in 

education. We cannot avoid quite recent chapter of scientific endeavour which is the research 

in chronobiology. As conglomerate of Greek words rhytmos meaning ordered movement and 

bios meaning life it tries to search patterns of rhythms embedded in plants, animals and 

human organisms and it was incepted in 1930's in Sweden as interdisciplinary (Menzel, 

1987).   Chronobiologic research has proven that biological organisms function rhythmically 

on many levels. The length of rhythmical periods for different functions spreads over a wide 

spectrum ranging from rhythms with periods thousand times shorter than a second to those 

that take days, weeks, months or years (Hildebrandt, 1976). Even though my research is based 

on reflections of teachers' experiences with rhythms in the classroom setting, it is helpful to be 

aware there is an array of detectable rhythms going on in every human being. 

Chronobiological research as such is relevant for my work to the extent it shows that the 

notion of rhythm is not a mere construct but a biological fact. 

After establishing a way of understanding a word rhythm and acknowledging its real 

existence in human organism we turn to a more specific rhythms appearing in education in the 

following chapter. 

2.2 Educational rhythms 

Regular recurrences such as timetables with set lessons and breaks in between them are 

connected with classroom life, yet, it is well known, how often irregular, unnatural flow of 

unrelated elements can destroy or impair classroom life and even impair teacher's ability to 

continue the work as was researched by Daniel Liston, language professor (Liston, 2000). We 

need to dive into the ideas of those who deemed education as an important human activity, 

where relatedness, variation and natural flow of events would benefit both students and 

teachers. (Sobo, 2014). Elisabeth Sobo, professor of anthropology, clearly stretches the link 

between rhythms observed, followed by teachers which are than experienced by the pupils as 

healthy and beneficial. The main focus of this work is therefore on a sound, healthy and 

useful rhythms that might go on in the classes. 
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Teacher, as someone who in most school settings carries the responsibility for shaping the 

classroom events into a meaningful enterprise, inevitably through his/ her work transforms 

and works with rhythms of classroom life (Glockler, 2002). Paolo Freire, Brazilian educator 

and philosopher of the twentieth century, proclaimed that the role of the teacher and 

meaningfulness of his/her pedagogical striving is to built on pedagogical love which is not a 

list of rules of must and must not, not as a list of what, how and when but rather pedagogical 

love as an attitude of a teacher promoting values as for example respect, gratitude, mutuality, 

freedom (Freire, 1970). As a teacher, one has this great responsibility to foster such ideas and 

develop a climate of regularity and safe space and time in spite of often difficult off-beat 

situations arising during the educational processes, which can have dire effect on teacher's 

well being (Liston, 2000). 

Waldorf educational approach strives to be mindful of the role of the rhythms in classroom 

life and the role of the teacher as someone who facilitates or should become conscious in 

facilitating the rhythmic processes of classroom life for well being of all members of a 

classroom community (Glockler, 2016). Michaela Glockler, contemporary German 

paediatrician, secures that Waldorf approach is proactive in searching for the grounds of 

establishing healthy condition for the students and it comes as no surprise that rhythms are 

much taken on board. The health-bringing or health- creating approach thus expands the 

responsibility of schools over the well-being of the students. According to suggestions made 

by the founder of Waldorf education Rudolf Steiner weekly routines are established as well as 

monthly and yearly celebrations and special occasions that provide certain frame for the 

rhythmic flow of the school life and classroom life (Mathisen, 2015b). As the child matures, 

the rhythmic element in pupil's life gets more internalized. It should be provided first by the 

outer conditions, later on the child engages in rhythmic activities musically as much as 

possible until finally the rhythmic quality is adopted by thinking habits demonstrated for 

example by employing mindful concentration when digesting new ideas (Steiner, 2003). 

Steiner's ideas and suggestions on rhythm in classroom life are gathered, sorted and 

commented on in Arve Mathisen's article Rhythms as a pedagogy of becoming (Mathisen, 

2015b). In his article Mathisen brings forth also educational ideas of other outstanding 

thinkers of the past such as Henri Lefebvre and Alfred North Whitehead, who was already 

cited in the chapter on rhythms in life. Mathisen concludes that “the three thinkers share in 

common views on how a richer understanding of rhythms could inform pedagogy” (Mathisen, 
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2015b, p.59). The article brings potential inspiration for furthering of teacher's understanding 

and skill unfolding in working consciously with rhythms in education and classroom 

situations. Very promising here as its title is already suggesting is the rhythmanalysis of 

Lefebvre. 

Henri Lefebvre, French philosopher of a twentieth century with artistic inclinations, sees the 

human body as an organ of perception of rhythms and in so doing it is supposed to supersede 

the thinking. Lefebvre points to a possibility of humans willingly developing this capacity of 

perception. He treats his rhythmanalysis as the art and distinguishes between three different 

modes of poly-rhythmical correlations: isorhythmia which compares to an orchestra sharing a 

common beat, the eurhythmia which compares to a living organism working independently on 

more rhythmical levels and yet being united and arrhythmia which compares to a busy street 

where most occurrences happen at random and are rather unrelated to each other (Lefebvre, 

2004). The capacity of of the observer and listener, who uses the entire corporeal organism to 

perceive rhythms makes a direct call for teachers attentiveness when dealing with class full of 

children. As Mathisen pointed out rigorously, the revival of Lefebvre's ideas could be a 

helpful asset to teachers' striving in conscious work with rhythms in schools and classrooms. 

(Mathisen, 2015b). More on rhythmanalysis appears in a chapter on artistic-rhythmic value of 

the lesson. 

Lefebvre also gives an account of a triadic rhythm in education which consists of activity, 

repose and entertainment. The activity represents the core activity where most teaching and 

learning takes place, the repose than can take a form of a break-time or a nap and finally the 

entertainment is there to give space and time for evaluating the work done, skills developed or 

knowledge acquired. With the middle phase enters the possibility for liberty which is 

according to Lefebvre the condition of creativity as opposed to dressage that is more or less 

forced on people and goes on most of the time in human society (Lefebvre, 2004). 

As in Lefebvre's work we do find direct suggestions for rhythms observed or applied in 

education by Alfred North Whitehead. He directed some of his thoughts to educational field 

and he spoke keenly of three fold rhythm consisting of romance followed by precision and 

concluded by generalization. This rhythm begins with the period of stirring wonder and 

interest in students progressing onto a period of devising and establishing firm grasp of facts 

and rules concerning the topic at hand and finally entering a period of application of acquired 
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knowledge, skills and understanding (Whitehead, 1967). It is of interest to set Whitehead's 

three fold rhythm next to Steiner's three fold rhythm suggested directly to teachers to deepen 

the pupil's grasp of a new knowledge or skill (Steiner, 1996). 

As opposed to Whitehead's structure Steiner leaves the judgement and devising of rules to the 

last step whilst also interposing the second and the third step of his rhythm with a period of 

sleep which he deemed beneficial and important. In lectures he gave on education of 

adolescents Steiner suggested a rhythm whereby first step is to present the matter as 

objectively as possible, the second step is to ask students to recall from their memory as much 

as they possibly remember from the first step. Interestingly the third step should take place the 

following morning after the sleep which is a very important in digesting the day experiences. 

In the third step the pupils are called to comment and judge the experience they absorbed 

during previous steps. (Steiner, 1996, pp. 46- 53). The interesting match between Steiner's 

three fold rhythm and previously described Lefebvre's triadic rhythm is the inserted pause that 

in Lefebvre's account can take a form of a sleep. (Lefebvre, 2004) 

Dwayne E. Huebner, contemporary American philosopher of education and curriculum 

theorist, identifies several rhythms which to him could be generally discerned in most classes 

and he suggests these are rather hypothesised rhythms to be investigated further. He 

distinguishes between duration and shape of time. When shaping the time, he is inclined to 

use term rhythm. His three fold rhythm is named involvement- reflection- expression which 

resounds very much with Steiner three step rhythm of engagement, recreation and deepening. 

In both of these rhythms the students are first engaged in an activity, secondly there is a time 

to look back on what went on and how it happened and thirdly the newly gathered skill or 

sum of knowledge is brought to fruition through creative and re-creative application. Whereas 

Huebner places his rhythm within one lesson (Huebner, Pinar& Hillis,1999), Steiner spreads 

his three-fold rhythm over the two consecutive days, whereby the third step takes place on the 

second day (Steiner, 1996). We must accrue this possibility of coming back to the previous 

morning experience to the fact that most lesson content in Waldorf schools is taken up in three 

or more week long period day after day and it is taught and coordinated by one teacher. This 

extended lesson is considered in Waldorf education to be the most important part of the daily 

routine and it is therefore called the main-lesson (Rawson et al., 2014). 
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It is Huebner who brings more educational rhythm to our attention. Some need to mentioned 

here to see in a discussion chapter how much of it still holds sway in classrooms. One rhythm 

is also triadic: tension, resolution and relaxation where first phase builds up interest, 

expectation, questions and directed activity, the other phase brings the conclusion and fruits of 

the work, answers the questions and resolves doubts, and finally the last phase provides the 

students with space and time for winding down and rest. Another rhythm is described as 

alternation between physical activity and quiescence or peace, another rhythm takes place in 

oscillation between individual and group, another rhythm switches between skill development 

and skill use, yet another rhythm described by Huebner is the alternation between challenging 

tasks and routine tasks. Huebner humbly adds that more rhythms surely might take place in 

education or modified versions of the ones he described could be discerned elsewhere in the 

process of teaching and learning (Huebner, Pinar& Hillis,1999). 

Steiner urges the teachers to understand two conditions which build up a rhythmical teaching. 

One condition is to understand the rhythmic-circulatory and respiratory system as a kind of 

teacher's tool with which to sense and regulate the interaction between metabolic-movement 

system and nerve-sense system of the human body nay in the pupils. The other condition is to 

understand nerve-sense system on one side and the metabolic-movement system on the other 

side as two polarities that need to be rhythmically engaged during teaching process, which is a 

teacher's responsibility. (Steiner, 1998b). Notifiable correlation here is brought by Gunther 

Hildebrandt's research showing that rhythms measured in nerve-sense system of humans are 

fast revolving as opposed to rhythms found in metabolic-movement system. The rhythmic 

system stands in the middle with more diversity of rhythms stretching toward each of the two 

outer poles, hence the possibility of the rhythmic system being informed by other two systems 

is established (Hildebrandt, 1994). 

Rhythms in education can take place within one lesson or over one or two consecutive days of 

the same class, yet another aspect found in Waldorf curriculum is rhythm taking place within 

one year in a form of returning to the similar themes several times during the school year 

(Rawson et al., 2014). Going back to topics and themes over the course of years with a new 

approach and vigour and thus securing a spiralling movement of the learning process is yet 

another way Steiner saw to foster rhythms in Waldorf schools (Steiner, 2000). Furthermore, 

building on the willing, feeling and thinking trichotomy of human soul dating back to Plato 

and taken up by early European and Muslim thinkers (Elkaisy-Friemuth &Dillon, 2009) 
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Steiner elaborates this idea deeper and proclaims a pedagogical need of nourishing these three 

human faculties in a distinct way and in a rhythmical manner. This is reflected in many 

recommendations starting with differing pedagogical approaches during seven- year periods 

of human development and leading to the attention teacher pays to these three soul faculties 

of each individual child within one lesson (Mathisen, 2015b). 

Rhythms taking place in the classrooms can have only limited educational contribution if it is 

not meaningfully embedded and woven into a complete whole of the lesson and also if no 

sense of joy and involvement is experienced. As Mihaly Csikszentmihalyi poited out in a 

research there is no joy and sense of continuity without a flow (Csikszentmihalyi, 1990). 

Csikszentmihalyi's term flow can be characterized as a total absorption in a task with altered 

sense of time and self of the participant. The qualities of rhythm and flow and must come 

together in a harmonious whole if teaching should be nourishing and wholesome. Of interest 

is that too much of self-centred composure or alienation of a person are just those two 

extreme conditions which do not allow for the optimal experience of the flow. Therein lies the 

challenge for teachers to strive for attaining a mood in the classroom which foster collegiality 

and attentiveness. Mihaly Csikszentmihalyi gives condition of action and reflection as one 

that would bring the effects of achieving the flow (Csikszentmihalyi, 1990).That is another 

trait which makes the notion of the flow eligible for having a voice in this literature review for 

some of the rhythms in education spoken of in previous chapter bear a similar concept of 

alternation between activity and rest or between action and a thoughtful reflection. Despite the 

flow being only a side issue of my research in movement since it addresses mainly individual 

experience and the author himself does not relate it to rhythmical qualities, it is here to inform 

the reader and widen the perspectives of the flow over into the domain of educational 

rhythms. 

There is not abundant reading material on rhythmical phenomena of teaching but those most 

relevant information have been covered in this section. Some aspects that relate to rhythms in 

education are treated separately in following chapters on variation, improvisation and the art 

of teaching within a time frame. 



21 

 

2.3 Variation and improvisation 

For some teachers and classes variation and improvisation seems as a natural derivative of 

rhythmical encounters with the school subject to be acquired. The term “disciplined 

improvisation” in teaching as voiced by Sawyer (2003) acknowledges and invites the 

creativity of the teacher who out of his/her experience, expertise and momentous situation in 

the classroom or elsewhere in collaboration with the students alters and variates the 

curriculum. The word variation and improvisation is given in Sawyer's article similar 

emphasis meaning simply that teachers tend to alter and modify naturally any given of fixed 

curricular content or guideline (Sawyer, 2003). It has been shown in several studies, how 

variation can bring very good results in learning (Gu, Huang,& Marton, 2004). We speak of 

well devised changes and different approaches to the main theme, whereas the core of the 

theme remains as a main focus and is thus deepened, expanded and seated better in memory 

(Dahlin& Watkins, 2000). Dahlin and Watkins further conclude that variation becomes for 

many a teacher just a right tool to enhance the teaching outcomes and yet avoid burdening of 

the students with too many new concepts and data. 

As the main theme remains in vista all the time and variation brings new and fresh angle the 

Lefebvre's distinction between cyclic and linear time well supports the idea of including 

variation as a feature belonging to rhythmical happenings in teaching. Cyclic time is provided 

by the more established, regular cycles whereas linear enters in as a kind of unexpectedness 

(Lefebvre, 2004). Variation therefore could be understood as a linear time deliberately chosen 

and inserted by a teacher to a cyclic time of a lesson. 

Variation was spoken about in connection with Waldorf teaching already at the onset by the 

inaugurator Steiner. Rudolf Steiner was concerned that teachers rather than introducing too 

many topics would stay with one theme for a longer period of time to get more depth of the 

subject. To avoid burdening and tiring pupils Steiner suggested that altering of the prevailing 

topic should be introduced by teachers. He suggested that teachers ought to “work against any 

oncoming tiredness by introducing variations of the main theme” (Steiner, 2003, p. 287). The 

rhythm is thus embedded in the main topic topography but enlivened through changes, 

alterations and inventions of teachers own creativity. 

When coming across the two phenomena of main theme contra variation it is Mathisen who 

sheds light onto the difference between two coexisting qualities of rhythm, where one is rather 
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more rigid, structured and upholding while the other is more immediate, unplanned, 

spontaneous. The “embedding and sustaining rhythms” thus complement and fructify each 

other unceasingly (Mathisen, 2017). Variation when sat against the sound and well rooted 

block of in-depth teaching can become very refreshing whereas its destructive quality would 

be unleashed if let loose across the entire time allotted to teaching. The similarity between 

Mathisen's embedding and Lefebvre's cyclic and also between sustaining and linear rhythm 

becomes an assurance of the philosophical coherence and viability in distinguishing the polar 

qualities of these two sorts of rhythms. 

When the variation that sets into the rhythm is not deliberate but rather becomes a momentous 

choice, we speak of improvisation. Structure and improvisation as key words to a book edited 

by Keith Sawyer show the necessity of good proportion between cyclic and linear and its 

artful mastery as a key to well managed teaching. Most chapters of Sawyer's book bring a 

diverse and compelling examples of the necessary balance between the embedding quality of 

time and the sustaining, enlivening force of improvisation. The teachers who have the 

necessary skill, and inner discipline to create safe learning environment through consistency 

and predictability of events but yet have the ability to seize the moment and improvise 

appropriately are the ones most valued by their students and colleagues (Sawyer, 2011). 

This chapter has shown a need of taking variation and improvisation aboard when dealing 

with rhythms in education. Both phenomena can overlap and are not exclusive of each other- 

the improvised situation can variate otherwise rigid unwinding of the lesson. In the following 

chapter the focus shall be on rhythmical qualities of relationship between students and 

teacher. 

2.4 Relationship between students and teacher and its rhythmical 

qualities 

The relational and reciprocal between humans has the quality of rhythm, which Randall 

Collins, professor of sociology, has shown in his research. Collins states that cohesion in 

social communication is established and reinforced through the rhythm setting into the 

communication. Mutuality ensues as the rhythm establishes itself over the exchange mode 

between two people. “Solidarity is constructed and intensified within a ritual by rhythmic 

coordination.”(Collins, 2004, p.78). Collins states that ritual- in terms of repetitive and 
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rhythmical reciprocity of human beings- if supported by the individual has the enhancing 

effect on the group dynamics. But on the contrary if the ritual has not been adopted by the 

individual it has an overall deteriorating effect on a social environment. According to Mary 

Henry of the Washington State University the rituals and symbols sustain most school 

cultures, however the danger of ritual becoming too oppressive to the individual always hangs 

in the air. In a study comparing a Waldorf school and an elite preparatory school many 

rhythmically undertaken rituals are described and evaluated. The result shows that the rituals 

have a power to shape the mutual human relationships, self-perception, and a particular world 

view. The implicit fact of the study is that the rituals bear its stamp regularly, rhythmically at a 

certain time and has therefore a weighty imprint (Henry, 1992). 

Combining Collin's and Henry's work brings the correlation between individual and 

institutional, where both create own domain of rhythms. As Hunter O'Hara, professor of 

education at the University of Tampa puts it, the relationship between teacher and student 

must live with and yet lift off and above the mere individual and the mere institutional. 

O'Hara speaks of a rhythm of intervening and holding back, a rhythm that is based on teachers 

ability, sensitivity and tact in dealing with individual pupils. As if rhythm is already there and 

teacher has only the responsibility to find it and work with it. As an example from real life, 

teachers are often aware they talk too much during a course of a lesson. When there is not 

only the awareness of the fact but also the ability to refrain from too much talking, the 

possibility to set a good rhythmical exchange between the teacher and the group of students as 

well as between the teacher and individual child ensues (O'Hara, 2015). 

Michaela Glockler argues that the healthy social life of the group thrives on the ability of the 

individual to perceive and take in the quality of the other which takes place rhythmically 

(Glockler, 2016). She bases her direction of thoughts on Steiner's philosophical premise that 

for something to be truly perceived and taken in, the realm of human feelings must be 

engaged. The truly artistic connects here with cognitive and as the rhythmic system of 

respiration and pulse has the capacity to convey, understand and maintain rhythm, hence the 

healthy social life must be rooted in rhythmical and reciprocal exchange of all participants 

(Steiner,1998a). 

Mary Johnsson, an Early Career Researcher studied work places and rhythmical processes 

that go on there and has confirmed very revealing understanding of social rhythms by stating 
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that rhythmic interaction reinforces the bonds between practitioners whilst moments of 

surprise are welcome as they invigorate the interaction. The moments of surprise speak up 

once again the cause for variation. The rhythmic interaction where too much and too little 

never reaches its full realization is a key to successful work and learning. An ongoing ebb and 

flow of the tendencies toward extremities which are not allowed to reside over unnecessary 

length of time as well as certain rhythmical pattern to be recognized and warmed up by 

surprise during a human exchange may support the cause of good social bonding in learning 

and work places and thus enforce better practice (Johnsson, 2012). 

This chapter established a platform upon which the possibilities of rhythmical nature of 

human exchange with focus on educational environment was displayed. In the following 

chapter the literature gives a narrative of an artistry bound with teaching which has its 

inherent rhythmical core. 

2.5 Being together in the classroom as an artistic-rhythmical 

experience 

This chapter deals with a teaching as an art whereby rhythm is discerned as a factor to be 

counted with and as inborn quality of the art itself. John Dewey, philosopher, psychologist 

and the educational reformer of the first half of the twentieth century, gives a lot of focus on 

rhythms pervading all art as they should be included in all educational venues. He also 

recognizes the nature as a great teacher who implants the key of rhythmical life into human 

being (Dewey, 1980). When writing of a rhythm Dewey uses the word drama to pinpoint the 

artistic element embedded in all natural rhythms. When unveiled a little more, the union of 

willing, feeling and thinking stands up as “action, feeling and meaning” in Dewey's words to 

be cited further below and so it creates a bridge toward the three soul qualities that Steiner 

emphasized to be nourished by education (Steiner, 2001). Dewey's expressive narration of 

struggle and achievement resounds with the basic condition of any meaningful education. The 

artistic is here bound with rhythmical and the educational: “Contrast of lack and fullness, of 

struggle and achievement, of adjustment after consummated irregularity, form the drama in 

which action, feeling, and meaning are one.” (Dewey, 1980, p. 16).  Dewey speaks of 

opposing extremities creating a pattern which can be recognized in its unity as happens in art. 
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The irregular becomes corrected by the orderly and the orderly receives its vigour by the 

irregular and uncommon. 

The rhythm is and has been colloquially connected with the art of music, therefore the relation 

of rhythmical-musical quality of teaching needs to be explored. When we look at work of 

Aristotle, we see the emphasis on art in education. Aristotle relates the features of music such 

as melodies and harmony to moral life. He compares melodies of music to the bodily 

movements in life and he relates rhythms to the whole actions a person takes in life. Thus he 

encourages teachers to provide a fine music education to build a fine character of a 

developing human being (Brüllmann, 2013) When we explore this significant thought with 

sufficient vigour we must acknowledge that if any features such as rhythm is dealt with 

separately and on another level- let's say in education and not specifically in music education- 

there is a link between rhythmical flow of the lesson and the moral impact it has on the 

students. Here again we accredit the teaching as belonging to the category of art. 

Christof Wiechert, lecturer and pedagogue with long experience of teaching at Waldorf school 

wrote an article named Teacher as temporal artist where he describes a teacher as an artist 

who ought to be aware of the time and its use. Wiechert compares a musical symphony with 

its parts of introduction, exposition, development, repetition and coda to a well and artfully 

shaped lesson, where teacher has the responsibility to conduct the activities with due respect 

and attention given to the students. “Gentle and beautiful pride in one another” - the mutual 

trust and respect between students and the teacher becomes the result of such artistically 

conducted lessons over a period of time. Another rhythmical quality of the lesson would be, 

according to Weichert, breathing in a more broader sense than just a respiratory. Breathing as 

a rhythmical expression of contraction and expansion ensures that students stay fresh and 

activities are virtuously sequenced to complement and smoothly follow each other. Even 

though Wiechert emphasizes the musical-temporal element of the art of teaching, he states 

that good teaching must combine both spacial and temporal ways of artistic creation 

(Wiechert, 2017). 

Rudolf Steiner as a keen observer of life saw the classroom situation as subjected to rhythms 

and the need of artistic approach on every part of teacher's conduct. Rhythmic system of 

breathing and blood circulation in children calls for instinctive treatment and understanding 

on side of a teacher. Steiner urges teachers to build up relationship with children based on 



26 

 

musical principles. He speaks of the rhythmic system of respiration and blood circulation in 

children between the approximate age of 7 and 14 as a bases of child's experiencing the world 

and thus being en-wrapped in rhythms. Teachers are according to Steiner bound to acquire 

inner ability to sense rhythmical flow of events around and in him/her and to mould a lesson 

into a rhythmical enterprise: 

I would say that a musical quality must pervade the relationship between teachers 
and students. Rhythm, measure, and even melody must be present as the basic 
principle of teaching, and thus teachers must have this musical quality within 
themselves and in their lives as a whole. The rhythmic system dominates in 
children’s organic nature during this first period of school, and their education 
must follow a certain rhythm. Teachers must possess this musical element so 
deeply—in a sense instinctively—that true rhythm will prevail in the classroom. 
(Steiner, 2004, p. 116) 

 

In other words Steiner secures that for a rhythmical experience to be felt and worked with in 

the classroom the teacher must have the ability to perceive the surging waves of rhythm as it 

washes the shores of a lesson. The teacher has the responsibility to allow rhythm to express 

itself as a basic feature of life and by the same token must he or she be able to shape it and 

gently redirect it through the ability to feel the rhythm. That not just children of a particular 

age, but virtually anyone is sustained by and related to rhythms we hear from Steiner on other 

occasion when saying that: “rhythm inwardly connects with all of human nature” (Steiner, 

1998a, p. 91) 

The way of practically promoting the ability to perceive and live into rhythms of life is 

suggested in rhythmanalysis of Henri Lefebvre which is also mentioned briefly in a chapter 

on rhythms in teaching.  Observing time with and within the living as an artistic experience 

needs to be elaborated more in this chapter, since we want to abridge the Steiner's claim in a 

previous paragraph with a practical way of possibly acquiring a sensitivity toward the 

rhythmical. Lefebvre emphasises the role of all the senses and the entire body as a kind of 

resonator which not only reflects the surrounding rhythms but can bring understanding and 

atonement to the rhythmical conditions as they arise (Lefebvre, 2004). If anybody has the 

possibility to train the body and mind in such a direction then surely the teachers are here 

provided with instructions to attain a capacity of better discerning and evaluating the rhythms 

of the classroom life. To co-create educational rhythms together with students means the 

teacher must truly see individual students and be aware of the whole of the class at the same 
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time. It needs to be mentioned Alhadeff-Jones advocates very much rhythmanalysis in his 

book Time and the rhythms of emancipatory education (Alhadeff-Jones, 2017). That 

demonstrates the viability and potential the rhythmanalysis has for today's teachers. 

To conclude this chapter with artistic being an inevitable aspect of human life and therefore a 

desired aspect of all educational undertakings I borrow words of wisdom from Whitehead 

who sees art as an all encompassing force that enters all dimensions of human life. He does 

not speak of a mere training of someone to become an artist but of the importance of an 

understanding of art as a precursor of life fully and soundly lived. In Whitehead's own words: 

“I am not now talking of the training of an artist, but of the use of art as a condition of healthy 

life. It is analogous to sunshine in the physical world.” (Whitehead, 1967, p. 58). As we take 

many things for granted in life, teachers should grant the artistic to pervade all classroom 

activities for the well being of the pupils. 

If teaching is taken as an art with all seriousness than the question of freedom arises. On many 

occasions Steiner spoke of a necessity of teaching in freedom whereby any institutional or 

economical pressures should be eliminated (Steiner, 1997, 2001,2004). There appears to be a 

general agreement that true art should be free of such constraints, yet it is still not same as 

regards education, for the idea of teaching being a true art is not widely accepted (Steiner, 

2001) 

In this chapter the rhythmical-artistic was established as a sound and inseparable condition for 

good quality education. The demand of freedom as a condition accompanying true art was 

explored in connection to teaching. The following section speaks of methods used in 

collecting and evaluating data for this project. 

3. Turning wheels 

This chapter provides overview of methods used in obtaining and working with the data. As a 

research approach I opted for a qualitative one hoping it would best reflect the intrinsic and 

almost unmeasurable nature of the topic of rhythms in education. It seemed most appropriate 

to tackle the topic with the use of the interviews and thus directly meeting the respondents 

whilst engaging in a reflective activity of a social character and human dimension of the 

educational field (Savin-Baden& Major, 2013). 
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The aim of this qualitative research is to look for what can Waldorf teachers remember and 

reflect of their lessons in connection with rhythmical perception of time. I therefore chose 

three experienced Waldorf teachers and interviewed them by asking about their reflections of 

their class work with students. The interviewees were one female and two male teacher, all 

three of them very experienced in Waldorf teaching out of which the two had an extra 

experience with previous expertise in so called conventional or main-stream education. Most 

of the ethical challenges were addressed by keeping the respondents anonymous, changing 

their names and omitting the names of those their spoke about. The letter of consent is 

included in the appendix and it was devised to assure the respondents of their right to remain 

anonymous and the right to withdraw. After the finalisation of the analysis, all the recorded 

data were deleted and paper transcripts destroyed. Other ethical issues related to handling, 

analysing and interpreting the data are explained in detail in methods chapter. 

All three interviewed, teachers had been involved in waldorf teaching for over 10 years. I 

considered my interview being an in-depth one in accordance with DiCicco-Bloom and 

Crabtree who recommend that the interviewees or respondents should share life experiences, 

have similar background and expertise regarding the research and thus provide a fairly 

homogeneous accounts  (DiCicco-Bloom and Crabtree, 2006). As implied above, my 

respondents shared some important similarities such as approximate age range, the length of 

their experience as Waldorf teachers and class teachers and the same nationality. This allowed 

for the possibility of accumulating answers that would bring out matching features. 

The basis of this qualitative research project was a semi-structured interview and that is why 

the interview guide was devised prior to the interview. Taking inspiration from Smith I saw 

the advantage of semi- structured interview in the possibility that: “the researcher is able to 

follow up particularly interesting avenues that emerge in the interview and the respondent is 

able to give a fuller picture.” (Smith, 1996, p.9). During the audio- recorded interviews I was 

thus able and often impelled to diverge slightly from the prepared scenario of questions and 

follow up a certain train of thoughts and reflections that would otherwise have been left aside. 

The possibility to detour from the set interview guide gave more rounded picture of what the 

interviewee had to say. Many such occasion arose that pointed out to some important or 

relevant issues and yet it was possible after exploring the unintended area to return back to the 

interview guide. The possibility to improvise and rhythmically returning or diverging from the 
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topic at hand seemed a suitable approach for exploring the phenomenon of educational 

rhythms. 

The questions and the sequence of the interview guide can be found in the appendix. After the 

opening questions a series of questions aiming at adherence toward a certain theme followed. 

The themes were however not explicit so the interviewee had the freedom of his/ her own 

associating reflective thinking to unfold. The aim was to bring focus mainly to the personal 

experiences teachers could reflect upon with concrete examples from the lessons the 

respondents held as a teacher. Towards the closure of the thematically intact section of 

questions my intention was to ask for some more philosophical or general deductions the 

respondents could provide. The closing questions gave the space to the interviewee to fill in 

the information that was felt important and relevant by the interviewee and perhaps omitted in 

my questions. 

All three respondents spoke very well English for besides their class-teacher expertise they all 

also taught English as a subject in their school. The interview guide and the interviews 

therefore were made in English language and these audio conversations I later transcribed to 

have the paper copies of it. These transcripts already bore changed names and personal data 

was left out to keep the respondents anonymous. There were notable similarities after first 

reading already. In analysis and coding of the transcripts I followed the approach suggested by 

Smith to reading the transcripts many times, looking for themes that could later be possibly 

grouped together under wider thematic blocks (Smith, 1996). I proceeded only slowly from 

the chunks and pieces of the data toward what later emerged as categories. 

To be more precise, the steps of my analysing were taken in accordance with Smith's 
suggestions: 

1. Read the transcript a number of times using one side of the margin to note 
down anything that strikes you as interesting... 

2. Use the other margin to document emerging theme titles, that is using key 
words to capture the essential quality of what you are finding in the text. 

3. On the separate sheet, list the emerging themes and look for connections 
between them... 

4. Produce a master list of themes, ordered coherently… 

...be prepared to go through the stages number of times, dropping a master theme 
if a more useful one emerges. (Smith, 1996, p.19) 
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With these steps gone through in the suggested sequence I worked for weeks and the pauses 

imposed by my other commitments with my family and at workplace allowed me to digest the 

previous analysis and to return to it with fresh mind. Thus a certain rhythm arose which 

brought freshness to my repeated encounters with the material. After the master themes 

obtained its stabilized form, I began to look for the specific examples from the answers of the 

interviewees that would support and enlighten the choice and value of each master theme. 

There was a lot of reduction that needed to be done in order to exemplify and accent some of 

the findings. I kept in mind together with Bloomberg and Volpe that “analysis has to do with 

data reduction and data display” (Bloomberg and Volpe, 2012, p. 98). The data needed to be 

reduced by arriving at main themes through coding and virtually tearing the narrative into 

pieces to make it new and whole again. I also used mind-mapping, than sorted out my 

findings in a hierarchical structure and finally presented a write-up which is to be found in a 

chapter named Into the whirl and back which actually is Presentation and analysis proper. 

I followed suggestions made by Smith (1996) by producing a so called write-up whereby I 

converted the themes into a narration. The write-up consists of introduction to each quotation, 

than quoting itself and than commenting on it and lifting some key aspects lurking within the 

stream of transcribed answers of the interviewees. During my work on the Presentation and 

analysis chapter there began emerging a conceptual framework but as Bloomberg and Volpe 

pointed out, some of the conceptual framework contours and potential categories may have 

been present even prior to research rooted simply in reading and my own experience 

(Bloomberg and Volpe, 2012). On the other hand the conceptual framework retained its 

malleability as the knowledge and concepts may expand, deepen or change within the course 

of time during which the finalisation of the research goes on. 

Together with Merriam I accept that the nature of qualitative inquiry lies within the 

understanding of meaning as a social construct that is created by individual humans in 

interaction with their surroundings (Merriam, 2002) and therefore it did not surprise me that 

also the research question became a subject to frequent change and ongoing refinement. 

Constructions and interpretations are not curved in the stone but rather they are subject to 

changes, modifications and unexpected twists. Thus I changed the wordings as well as the 

content of a research question several times. Green provided another support for the fact that 

throughout the research process the research question itself may become a subject to change 



31 

 

and modifying (Green, 2008). The role of the question in the research project was very much 

in giving to the research a direction and momentum, but it so happened, that somewhere 

within the process it was necessary to look for new vistas offered by transforming the 

question. In the end I had to accept the reality voiced also by Cresswell that many researchers 

soon find out that the design until the very end remains in the process of becoming meaning 

that most factors and their way of assembly might require ongoing alterations once the 

research launches (Creswell, 2013). I am very much indebted to both my senior advisers from 

Rudolf Steiner University College of Oslo Arve Mathisen and Morten Stene for supporting 

me continuously and helping me finding the most suitable version of my research question. 

The presentation and analysis chapter Into the whirl and back is followed by discussion 

chapter Wheels against wheels where I reflect on my presentation with regard to the selected 

literature and conceptual framework. The final chapter of this project is a conclusion- Waving, 

where I attempt to answer my research question, give some directions for further research and 

provide recommendations for today's teaching practice. 

4. Into the whirl and back 

This chapter interprets the participants reflections and experiences related to rhythms of their 

teaching and working with students. The themes which stemmed out of the interviews became 

headings of the sub-chapters. Verbatim excerpts of the interviewees stand there as a main 

source of information around which my comments are spun. All three of my respondents are 

long-standing class teachers with more than ten years experience of teaching in waldorf 

schools. Two of them specialize in language teaching whilst both of them have had an 

experience of teaching in other schools such as private or adult. The diverse and rich 

background experiences of my three respondents are important for further understanding and 

interpreting of their statements. To keep my respondent anonymous I deliberately changed 

their names within the content of the analysis. Two of them were men, one was a woman. 

During the interviews they emanated humble approach and showed deep respect for their 

students. Similar references on the teachers' attitudes I gathered from students, parents of the 

students and colleagues of the three teachers. All three were interested in the topic of this 

thesis and were eager to learn new things about it. 
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The sequence of the sub-chapters in analysis and presentation was given by the amount of 

data related to the same code. Thus the first sub-chapter had most volume of commonalities 

gathered under the theme, the last sub-chapter had the least amount of data. The amount of 

data is directly in related to the importance the interviewees gave spontaneously to the 

particular theme. The three teachers had a common hierarchy which showed itself during the 

data analysis. Therefore the succession of sub-chapters goes from sound and solid relationship 

between teacher and students over to teacher observing students and time, to variation and 

finally to educational rhythms as musical experience. In this way the reader follows the path 

beginning at a fundamental relational stage progressing onto intellectual employment of 

observational faculties until finally arriving at the artistic expression of rhythmical teaching. 

The question of teacher's freedom becomes a discernible factor which is grouped under the 

sub-chapter on variation. In the following sub-chapter the relationship between teacher and 

students is treated as a theme that received from the interviewees the foremost attention. 

4.1 Sound and solid relationship between teacher and students 

During the interview all three respondents mentioned that the recognition and soundly built 

relationship with students is somewhat a fundamental for being able to establish rhythms in 

teaching which flow harmoniously almost without notice. Rhythmical element of repetitive 

encounters with students is presupposed here. It is important to know that all three of my 

respondents have been class teachers for most of their teaching practise at waldorf schools 

which means they repetitively day after day meet the same class in so called main lesson. 

Main lesson is an extended morning block where the same school subject is taken daily and 

developed approximately for a period of three weeks. Furthermore, class teachers in waldorf 

setting are usually prepared to stay with the same class as long as it is viable, practical and 

accepted by the students, their parents and the teachers. As language teachers they also meet 

the same classes for more years on a regular bases. 

Let us open this sub chapter with Olaf quotation that brings in crucial factors that play into the 

fuller picture of rhythmically crafted teaching. We obtain a perspective of cycling years 

whereby the teacher meets regularly the similar group of students- more so if it happens to be 

a class teacher. We also obtain a main impetus of teacher's activity: helping to shed a light on 

life phenomena, making the things, problems and questions of this world shine bright and 
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anew every time. And finally, in this short but strong quotation we see the time coming 

together in its centre- in the here and now of a classroom with its class teacher which can 

draw on a collective memories through previous encounters and has the potential through the 

creative intercourse to give birth to new ideas, open up new vistas and look ahead for further 

development. 

When Olaf spoke about his relationship with the class and how he uses that in rhythmical 

manner he mentioned collecting memories together and bringing them onto a new level of 

understanding. There strongly resounds the word cyclic which depicts the possibility of 

extending the work of previous years to be lifted, enlivened and crafted further in the 

following years. The cyclic here is not rigid, dead movement of a circle but rather a living, 

upward spiralling motion of a time organism as classrooms indeed are. And lo, behold! The 

teacher enjoys it. 

Olaf: I enjoy the cyclic movement between the years. It makes everyone's life just 
so much easier...We come back to the topic, review the old examples, collect some 
memories together with my students. Then we throw in an extra level. It can shine 
anew. It is like a new polish that makes it shine brighter than ever before. 

Olaf has a very positive assessment of rhythmical recycling of the lesson content between the 

years. He speaks about joy and easiness with which the old topic is reviewed and old 

memories gathered. It becomes a ground for raising a newer and brighter level of 

understanding. The condition which is not explicit here but becomes apparent from a context 

is that students and the teacher maintain a long standing and positive relationship. The cyclic 

movement of a living class-organism has an upward, creative and enhancing potential. Not the 

recycling of the sameness, but spinning of similar into newer and original. The rhythmical 

surging of waves of time gives the classroom wings to ascend onto new levels of 

understanding and creativity. From here we look for further underpinning of this issue by 

other interviewees. 

Long term relationship creates basis for Tom's ability to gauge when majority of the students 

need a different activity. Tom speaks about teacher-student relationship on an occasion when 

asked about what makes him bring changes into his teaching during a lesson. He points out 

that knowing the pupils well enough is based on a long-lasting relationship. 

Tom: When I perceive the time for change has come, I change activities. This 
knowledge comes from a long term relationship with the pupils, you have to know 
the pupils and their own individual disposition well to be able to gauge when most 
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of them need change and when only the ones with an attention problem need 
change. 

Tom observes the need of the students. He distinguishes between the class as a whole and 

between individual pupils who might not be able to focus as long as the majority of the class. 

Here teacher is the one who perceives the whole scene and makes decisions about changes of 

during a lesson. Long relationship is according to Tom the condition for teachers discernment 

of when, how and what to do with the pupils. Tom speaks about long term relationship with 

students on more occasions, but let's turn to what Olaf has to say about this. 

For Olaf the strong acquaintance with the students is crucially important. He refers to the 

possibility of guiding the same class continuously for more years as a class teacher. To his 

knowledge some students who did not start in class one but joined later may display more out-

of-group behaviour or response to teacher. 

Olaf: I have realized how beneficial it is if you as a teacher know your class well 
and go with your students year after year. Interestingly, the students in my class 
who appear to be rather soloists are the ones who joined the class later. 

According to Olaf the sense of belonging together gets build up within years and he sees it a 

benefit to be allowed as teacher to accompany one class in consecutive years. He stresses the 

importance of knowing the students well. Those who have entered the class in later years have 

perhaps more difficulty in striking the same cord with the group. Note then remark about a 

soloist students. Could this mean that for Olaf the main goal is the class more or less as a 

whole moves through time of the lesson in one swoop or? Being soloist does not necessarily 

mean it is bad. Rather it makes a distinction between students who co-create the rhythms of 

the classroom easily from those who might have different perception of time, which does not 

correspond with the group. Even though soloist is mostly understood as a musical term and 

this whole quotation could be therefore included in my last sub chapter on lesson resembling 

a musical experience I decided to bring it up here where we deal with the question of 

establishing relationship. No doubt it takes time to establish a sound relationship and thus is 

likely disadvantaged someone who joins the existing class months or years later. Now we turn 

to the question of well being, maintaining good health and keeping the pace of a lesson in 

harmonious waves. It is rooted in deeper knowledge of the students as presented by Alena in 

following lines. 
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Alena speaks about her way of making the lesson less tiring for the students. She is aware that 

class work takes a lot of effort to go through and therefore changes are vital. By the term 

demanding class work she means the high call on intellectual capacities in students. Simply 

reading, listening, writing and reasoning could hardly be avoided in lessons.  The strong 

concern of balancing the intellectual with something joyful, with a different activity, with a 

possibility for students to do an activity they themselves design or suggest- such strong 

concern resound through the following sentences of Alena. She also states clearly that 

knowing the students well makes it possible and easier to alter the lesson and activities based 

on their responses. Could her utterance of words “knowing well” mean more than just formal 

acquittance of repetitive encounters? Does she rather not mean a sound, fully lived 

relationship that goes beyond the formal? The whole interview with Alena points in that 

direction. 

Alena: Classwork is very demanding and all the members are easily exhausted 
after a short time. There are too many limitations to observe. I always try to watch 
if the students are interested or not. Say, if they are not, I change a topic, a kind of 
activity...I let them do their things on their own or I just try to come up with 
something interesting, funny or strange. If we really know our students, we can 
read from their reactions when the change of topic or activity should come. 

Alena knows the burdens of often a tiring intellectual work during lessons. She distinguishes 

between intellectual, artistic and physical effort whereby most of the time the general 

schooling not excluding the waldorf education goes in the direction of the intellectual 

capacities being called upon. Her concern of the well-being of students becomes quite visible 

here. She observes the students and induces an alteration of the activity or the topic. Her 

decisions are based on knowledge of her students meaning there has been an ongoing, 

developing, deepening and living relationship. 

Yet another way of understanding the beneficial impact of knowing and working together 

with the class for longer time is postulated by Tom, when speaking of the importance of 

counteracting possible outer influences such as extensive and prolonged usage of media by 

the students during their free time after and before school. In the quotation below Tom speaks 

about the rhythm of breathing in and out, whereby the media of the modern virtual world 

hinder the possibility for pupils to breathe out the content of the lessons in creative 

reproduction of the experiences and information gathered. The way to establish a ground on 
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which the experience could be retained is the strong relationship between teacher and 

students. 

Tom: Therein lies the challenge... to provide experience which could compete 
with the virtual world. It than comes back to relationship between teachers and 
pupils because the virtual world attraction is massive. The only thing which can 
beat it is heart to heart relationship with the teacher. 

Tom expresses here his concern about media and virtual world infringing on the rhythmical 

digestion of information and experiences gathered during lessons. His point is to suggest that 

subtle rhythmical transformation of lesson as well as gained experiences and information 

could be difficult for students to retain and use. And perhaps not only difficult to retain and 

use but also to breathe out creatively if it is blurred by daily strong impact of media. To Tom 

the foremost key to provide a student with something he or she can retain, rework and make 

his or her own is the heartfelt relationship between teacher and pupils. Despite the impact of 

media, students could maybe retain and use creatively what they gathered, if the bond to the 

particular teacher is well established. 

Thus we came here from the more general statements regarding the long relationship between 

teachers and their students to more specialized areas such as counteracting some features of 

our modern lives. Media being taken for granted by majority of our day-and-age western 

culture as a daily companion of everyone including our students are suggested by Tom to 

sometimes possibly having a negative impact on reproducing the content of a lesson 

creatively. The problematic media influence with its flickering ever diverging and redirecting 

short-lived attention capacity might call forth for even more grounding of humans in long 

lasting relationships. That between teacher and students not least. Could it be so, that through 

this issue resounds yet again the need of approaching the art of teaching in health-bringing 

attitude, where lovingly knowing someone for a longer period of time should have positive 

bearing on human psyche as well as on a corporeal well-being? 

For all three interviewed teachers the factor of knowing the students well and thus having 

built heart to heart relationship makes it easier or even possible to mould the lesson 

rhythmically whilst not exerting much pressure on either self as a teacher or students. The 

concern on well-being of the students is notifiable although not explicit. Reading from the 

reactions of students, watching them in order to understand how they feel and whether the 

classwork interests them, having concerns regarding demands made on students- all this 
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simply underlines the highly social approach that all three interviewed teachers somehow 

expect of themselves. These teachers seem to adopt such approach without hesitation or 

having a second thought about it. We as adults know from our hardships and joys of 

partnership and marital statuses that sound and solid relationship can only be built through 

respect, interest and long lasting sharing that stands the test of time. Not last but possibly the 

first it is the arena of love. Is it perhaps pedagogical love which is given some new substance 

voiced here by the interviewers? 

This sub chapter gave us a fresh insight into a practical implications of a sound relationship 

established between teacher and the students. The implications of pedagogical love became 

points for the discussion. From here we proceed onto another sub-chapter which seems a 

logical sequence after pondering on relationship. Such is the theme of the teacher observing 

the students to be able to shape and steer the lesson in the most student-conducive manner. 

4.2 Teacher observing students and time 

All three interviewees put a strong accent on observation of the class, of seeing how students 

respond and react appropriately. Words such as tuning in, feeling the students, or listening for 

what students need were used. With the acute observation comes the decisiveness to moving 

onto another activity or to varying a topic or subject or even to bring the content of a lesson 

onto a higher stage. Observing seems as crucial to the interviewed teachers in the process of 

shaping the rhythm of the lesson. Students themselves may become the important in altering 

the rhythms of the lessons if acutely observing teacher engages them in a right manner. 

In the following stanza Alena speaks about her observing the students during what she 

perceives as rhythmically well managed lesson. She uses her observation to creatively alter 

the lesson and thus can gain time, focus of students and even prolonged engagement of 

students. 

Alena: I can recognize when students have gone through such a lesson. I mean a 
lesson with smooth, healthy rhythmical character. After such a lesson the students 
as well as I myself experience a deep feeling of satisfaction. I somehow sense it… 
I think one still sees it when leaving the class. It is in their eyes, the way they look 
at you, how they say bye to you. They might even ask me some questions about 
what we went through even though it is their break-time at that point. I see it stays 
with them, apparently it still works inside them. Sometimes I see this thing 
happening already during a lesson. That is the moment I can expand the topic so it 
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kind of gets on a higher level and it feels as if we gain the time. 

Here Alena uses her observation to seize the moment when the class is full of attention and 

thus she can steep up the learning process. She reacts and there comes the benefit of lifting up 

the potential of student´s participation even higher. Alena notices that such moments as if 

provided more time. With her astute observation of the students she changes actively the time 

structure, the rhythmical thread woven throughout the lesson. When the lesson which was 

rhythmically well shaped ends, students are still willing to share their thoughts and have 

questions during their brake-time. Out of their sheer interest, they become participants in 

rhythm, which stretches beyond the time-limit of the lesson. Alena notices in students the 

feelings of satisfaction, she observes how students look at her and what they say. Notable is 

also her remark that she somehow senses the satisfaction in students. This could point to a 

phenomena where observation is complemented or even superseded by inner sensing. As if 

Alena becomes part of this experience and the deep satisfaction accrues to both students and 

teacher as well. The sound observation could be just a prepositional stage in developing and 

unfolding teacher's faculties of analysing the quality of time in the classroom. Furthermore, 

for a teacher it could become a way of part- taking in feelings of students whilst maintaining 

the position of the observer. 

Looking at Alena's way of enhancing her lessons with extra care for student's well being, we 

are touching here again upon the health- bringing aspect of teaching with rhythm-awareness, 

which will be a point raised and explored in the discussion chapter. It also becomes our 

starting point for this sub-chapter whereby all the other quotations from teachers seem to be 

heading in the same direction, the direction of health-bringing and health-sustaining approach 

as an inborn quality of rhythm-based teaching as I intend to argue in the discussion chapter. 

In the below interview excerpt Alena introduces some of the signs she looks for when 

observing the class. She reacts with a change of an activity or a topic. Good timing is her 

concern too- each activity seems to have a particular duration within a mosaic of all the 

activities undertaken during a lesson. She is double-checking: if the changes she induced 

formerly do not work, she is ready to proceed with new ones. 

Alena: I somehow tailor the lesson according to the mood in the class. I pay 
attention to how frequently students want to go to the toilette, if they tend to fall 
asleep, if they look at their watch often or if they fiddle with something in their 
hands. I than try to change something quickly. You know...activity or a topic. 
There is also a specific timing of the activity- it should be not too long. And if the 
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reactions of the students on the change are not what I expected I must consider it 
again and be ready to change it again. But usually it is not necessary. 

Alena seems to be willing and prepared to transform her way of conducting a lesson as she 

perceives the mood changes in her students. According to the signs, behaviour and activities 

students display she alters the lesson promptly. Even during the changed or new activity she 

observes the students reactions and she is ready to make fresh adjustments. The question of 

specific timing of the activity falls into the rank of rhythmanalysis. It would not be possible to 

draw some firm lines as to what length of a particular activity is suitable. Rather it is each 

time a contextual quality that has to be read, perceived, rhythmanalyzed by the teacher. The 

time as a limiting and yet creative factor is given due consideration below, in Olaf's 

promulgations. 

Olaf raises a remarkable issue when speaking about him watching the clock and shortening 

activities somewhat. He makes a decision about change and despite some students having 

objections, he feels it was a right thing to make a change. The change may occur even before 

the students display signs of discontentment. Satisfaction ensues. He seems to be there just 

before time with his awareness. Here we have possibly another link to rhythmanalysis. 

Olaf: The rhythmical flow of the lesson works well when I continuously have an 
eye on the clock...huh...I know myself- talking too much sometimes. I think to 
myself: I finish this activity a little earlier to get into the other phase of the lesson. 
Before I even see signs of boredom on the students it is best. It is some kind of 
inner voice that says- now is the time for change. Some students may still want to 
continue but I see that majority of the class is somehow satisfied with the change. 
So I go on with something else and there is this joy and lightness we feel. 

Olaf gives above an account of how observing the time and listening to his inner voice which 

is somehow connected to students allows him to make the right choices in setting onto a 

different or altered task. When it happens just before the students might show signs of 

boredom, the feeling of good mood sets in. Could this mean that the teacher takes on the full 

responsibility for the course of a lesson or is it rather a pointer toward teacher developing a 

sense of time that is created together with students? If the later would be the case as it is more 

likely than the first suggestion the following idea emerges:  The teacher seems to become a 

living instrument who resonates with quality of time born through the encounter with the class 

and yet the teacher is also someone who is capable of being ahead of time and initiates the 

change before it becomes too pressing for the rest of a class. Such could be one domain 

occupied by rhythmanalysis. A feeling of good work being done emerges in the teacher. If the 
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atonement between the students and the teacher is such as described it would ascertain that 

majority of a class experiences similar feelings. Feelings and teacher observing and 

understanding his/her inner feelings have therefore an important part to play in rhythm 

awareness of a lesson. 

Alena says how she observes students and from the signs she reacts. She connects her 

observation with an empathic move towards the students- she imagines to be in their role. 

That stirs her to bring in some movement activities which alter the phase of the lesson. 

Alena: I do not plan physical activities often. But I can observe...I notice they [the 
students] need some physical exercise if they ask whether they can go to the 
toilette [Alena is smiling]. I imagine to be in their role. That makes me come up 
with some movement immediately or as soon as possible... There is always a way 
to do it: some stretching, singing, passing an object and saying something funny 
with it, standing up and drawing imaginative picture or a greeting. 

Here Alena explains how she introduces activities during a lesson she did not plan 

beforehand. Her decision is based on her observing the students as she inwardly puts herself 

in their places. Manifold possibilities of physical movement come to her mind when seeing 

the need for physical exercise in students. A clear sign of creative and experienced teacher 

comes afore. 

The following quotation brings in a new aspect of observational arena. It speaks of body 

language of the students. In this example Tom expresses his willingness to change the lesson 

upon observing the students. Various signs are mentioned here and the abundance of activities 

one can employ during a foreign language lesson. It is notable how body language of students 

affects the Tom's response. He is well aware of that and even welcomes it as means of 

attaining better understanding of his students. 

Tom: I layer the lesson with listening, speaking, reading and writing and some 
game activities. Foreign language teaching has many resources and possibilities to 
introduce the changes of rhythm. I observe the mood and the level of attention. 
When students begin to drift away with their eyes, find unrelated activities, yawn, 
or if they faces begin to look as if veiled, it tells me I ought to do something 
differently. Students have the influence on my lessons with their body language 
[Tom laughs]. 

Tom bases his decisions about alterations of the rhythms in classroom upon the mood and 

level of attention of the students. He uses the manifold resources and foreign language 

teaching and according to the needs of the class he shapes what they do together. Observation 

seems a starting point for his actions of change during the lesson and the body language of the 
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students is an imminent signposting for crafting the lesson in a new way by Tom. The topic of 

body language stands here as an important point to be raised during the discussion chapter. 

But things can of course go wrong during lessons. Observing the students does not always 

bear a fruit that the teacher would be proud of. In quotations bellow Tom remembers an 

experience when even observation and will to tailor the lessons according to students needs 

did not function well. Yet observation as such remains there the foremost activator and 

reflector of classroom situation. The time stands there as a factor which plays an important 

part in everyone's well- being. When some activity takes too much time or the other has to be 

cut short. 

Tom: But sometimes you get stressed when one activity is taking more time than 
planned and the following must be left out or stopped in the middle. This may be 
frustrating for all. Then it is a question of leaving it a free flow...There are times 
when pupils are not responding to the content or the way I bring it. They seem 
tired or disinterested no matter what I do. I don't know, it could have been 
something that happened in the class before the lesson, this is too complex. 

Time and observation have a special place in this excerpt of the interview with Tom. When 

timing gets out of hand, it may bring discomfort both to students and the teacher. When strong 

tiredness sets in, students might not respond to the teachers’ efforts at all or very little. Here 

the experience of frustration elevates the importance of right timing and rhythmical 

distribution of activities. Tom in this case depicts he is not omnipotent and the success of each 

lesson is bound to timing and rhythmical layout of the day. Something probably happened 

before the lesson which is out of Tom's influence. When speaking with my colleagues 

teachers, such an unexplainable occurrence of disinterested class sometimes happens to most 

of us, teachers. Perhaps we should admit that even with best researches, theories, techniques 

and vigorous practice of teaching we as teachers may time to time experience helplessness or 

in other words we fall into situations which can only be endured but not solved. 

This sub-chapter speaks of a teacher as an observant who bases his/her decisions on changes 

of rhythmical character during a lesson. The employment of the feeling powers in human in 

order to understand the classroom situation and alter it positively brings a promising vista. It 

seems connected with the issue of rhythmanalysis which is based on astute awareness and use 

of the senses and feelings. These findings open up spaces and depths for discussion chapter. 

We also touched here at the approach whereby the teacher observes the students bodily 

responses and relates to students' feelings in order to maintain student's well-being and their 
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deeper satisfaction. The shared experience of satisfaction becomes the feeling affecting not 

just students but affecting also the teacher. Such shared feeling can be a factor which 

overcomes at least for some time of a lesson the dichotomy of student status and teacher 

status. 

We are now about to descent onto a new sub-chapter dealing with the variation as such. 

Variation is always based on teachers previous activity of observing how the class is doing 

and whether the task at hand is the right one or the way of proceeding is appropriate. The 

chapter on variation logically follows up this one now. 

4.3 Variation 

It was interesting to gather from the interviews that variation of a topic played a vital role in 

refreshing the flow of a lesson for students. Variation seems to be something which all three 

interviewees use consciously to make the lesson more interesting and less tiring. It also brings 

the content of a lesson in a new form to refresh the students and engage them more. It comes 

as another rhythmical element used by the interviewed teachers. 

We open this sub-chapter with Alena's quotation which is remarkable for many reasons. I will 

pinpoint them later. The one reason standing out more than the others is her confession of her 

own real need for variation. She gives the confession of not being able to survive as a teacher 

if she did not variate the lessons. Alena talks bellow about how difficult it would be for her to 

teach one lesson repeatedly the same way. She mentions some of the techniques she employs 

during her lessons and it is as if she pulls them out of her sleeve effortlessly. That again proofs 

her to be an experienced and skilled teacher. Interesting is to note she uses mostly the plural 

“we” when referring to the class and herself. The class as a whole seems to be more than sums 

of individuals. Alena goes on to explain that not only does she variate within one lesson, but 

similar process extends between days, weeks or even years. 

Alena: Variation is very vital for me. I cannot teach one lesson twice in the same 
way. It would kill me. I seem to variate very often. We write something that was 
said on a previous lesson but imagining we write a letter to a lover or a grocery 
shopping list, we speak about it freely and associatively, we read what we wrote 
last time but change voices, we summarize, we look for new examples, then we 
might also shove in the song that we sing in a new way- to refresh ourselves a bit, 
we prepare tests for others...there are almost endless possibilities. Later on, let's 
say after a week or more I sometimes anonymously include some features of 
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individuals into the revision...I kind of look away from the student I speak about 
so it is not so obvious for others. Than there comes this moment of  'yes, we 
know- she talks about one of us'  while I am revisiting some of our previous 
topics. And when I come to the same topic in the following year I try to bring it on 
a higher level. I always like it when students are having a good time thanks to an 
idea or story I brought to their attention. 

Alena variates topics frequently and has many ways of bringing the topic afresh and from a 

new angle. She makes it clear that variation is very important to herself and not just students. 

Teaching each time afresh no matter how often was the topic used and taught by herself is an 

imperative to her. She uses variation throughout one lesson and between the weeks and the 

years too. Varying between the years means lifting up the content of a lesson or topic on a 

higher level. It is very inspiring to see, how she uses the recognition of the individual to 

enrich the collective awareness and strengthens the bonds between students using the lesson 

content in a varied revision. Her concern is not only the freshness of the lesson but also that 

students have a good time participating in it. Here also a narrative has a significant role. We 

are about to progress onto enlarging the topic of variation with the feature of preparation. The 

script, the written preparation meets the real life in a classroom. What is to become of it, what 

gets the priority? Let us read the lines below. 

In Tom's account that follows, there is an interesting relationship drawn between the script- 

the written preparation Tom has for a lesson and between the actual observations of the 

students in the class Tom makes at the spot. There are many creative ways how Tom responds 

to the need of change during a lesson. The concern for grasping the real situation has a 

priority over the rigid pre-written scenario of a lesson. 

Tom: This depends on a particular class. Sometimes it is possible or even 
necessary to plan ahead, especially in the classes which need frequent change or 
they lose focus. Some classes are able to focus for longer periods. I usually have a 
rough script, but I try to see the mood and the level of attention. When I perceive 
the time for a change I begin to variate or change the activity. For example 
coming from deciphering a written text in foreign language to introducing a 
pantomime game. Or it could be that listening to a story transforms into writing a 
short summary of it or acting it out. 45 minutes lesson don't allow much time for 
drawing but it can be a welcomed activity to slip in between if necessary. 

Tom distinguishes between classes and emphasises the importance of preparation namely for 

classes where pupils lose attention sooner. Even though he has a script, he observes the mood 

of the students and how focused they are. He variates immediately when necessary. He seems 

to lead one activity into the other while maintaining the main topic of the lesson. Artistic 
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activities such as pantomime, acting, creative writing or drawing appear abundantly in his 

repertoire of variations. Repetitive meeting momentous or in other words cyclic meeting 

linear becomes the point taken up in discussion chapter. 

We conclude this sub chapter with one of many remarks from Olaf, who strongly advocates 

the variation as a necessity of life. Without variation life ceases. Olaf says on more occasions 

during the interview that to variate is a need even for himself. In this excerpt he uses few 

examples of how he variates and stresses the importance of variation in teaching and he 

speaks of it as a necessity of everyday normal life. Not only to students but also to him it 

brings motivation and excitement. 

Olaf: Variation is a necessity. I add something, bring in a new example, 
complicate it a little, come up with a game that is enjoyable, or I let students teach 
it the other peers. Undoubtedly if there is no variation, death sets in. I think 
everyone needs to variate. It is a necessity of life. I don't want to burden the 
students and I want to make it exciting for myself too. 

Olaf has a strong opinion about the significance of variation in teaching. It is beneficial for 

both students and himself as a teacher. Interestingly, he uses a word death as if suggesting the 

time and rhythm of the lesson would have a different, deadening quality for everybody when 

without variation. A concern for students well being is brought forth and the avoidance of 

burdening students is mentioned. The excitement is a new quality put forth here that broadens 

the scale of moods and states the class can attain during lessons. The teacher counts himself in 

when saying he wants to make the lesson exciting for himself too. Becoming a part of the 

whole and yet being able to shape it is indeed an art. Teaching as an art embedded in time 

seems to bring a seed for further care to be given in the discussion chapter. 

This sub-chapter on variation brought up some new issues. These include a theme whereby 

the script-written lesson of a teacher meets the reality of organic momentous happenings in 

the classroom. That could be understood as one expression of cyclic, predictable, pre-set time 

meeting a linear, unexpected, original time. Another theme to be found there is also the 

understanding of and practising teaching as temporal art, as an art that happens in time and is 

organically shaped by all participants. These themes will be pondered on in the discussion 

chapter. There is yet one last sub-chapter remaining. It is more theoretical but based on 

quotations from the interviews. The following sub chapter deals with musical quality inherent 

in good rhythmically flowing lesson and it has to do a lot with musicality. 
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4.4 Educational rhythms as musical expression of time 

On several occasions the interviewees spoke about their lessons resembling a musical piece 

performed by an orchestra or the teacher's activity resembling the conducting of the orchestra. 

The word such as tuning in, introducing the topic, music making appeared there to bring in 

yet more of a musical touch. One of the teachers saw himself as conductor but yet his 

conducting was based on observing the students and reacting upon their moods and needs 

rather than just forcibly making the whole group to play according to prescribed music. 

In the following paragraph Olaf says when there is a breathing of a lesson it can be compared 

to music being played together. Music with its mighty potential to bring joy. This almost 

musical experience is disrupted interestingly by two elements. One of these may be that some 

students get too much space to voice their own needs, the other element is that teacher might 

get carried away too much and therefore loses the touch with the students. 

Olaf: When there is a breathing in the lesson I would compare it to playing music 
together… I mean...one feels the joy of being and playing music together. There is 
no discord, everything flows nicely. There are some dangerous moment though: 
when I allow too much space for children to voice their concerns, hopes or joys. 
The other danger I see is when I get carried away and say more to the topic at 
hand whilst the students are obliged to sit longer on their chairs. 

The good rhythmical flow of a lesson is compared by Olaf to music being played together 

which brings experience of joy. Two factors may lessen or stop this when either students or a 

teacher get too much voice. The standard notion most people have of the orchestral as the 

assembly which solely relies on its conductor has a different contours here. From Tom's words 

it seems as an interrelated body, where teacher bases his conducting on the balance between 

student's needs and teacher's aims. Whereas Tom uses a metaphor of music making Alena 

labels the well balanced lesson as a symphony as can be read bellow. 

Alena speaks in the bellow paragraph about her way of organizing the lesson. Her layout is 

artistic and tries to address different needs and capacities students have. She is ready to 

change the layout according to the momentous situation in the class. The whole lesson 

resembles a symphony to her but the music is being written at the same time as it is performed 

to speak figuratively. 

Alena: I plan various activities for the students. We open with a song or poem, 
recapture what we did last time, then after a difficult cognitive task there should 
come a relief in the form of a game or some physical activity like walking around 
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the classroom to look at what others did. Or… we form the groups to develop or 
share what was done individually before. It is nice to finish the lesson with some 
narration or concluding with something we have reached together... It is like a 
symphony and you take part in it in real time. But the course of a lesson depends 
on many things such as time of a year, mood of the students, time of a day or a 
week. When I see something is too tiring, difficult or repetitive I might even 
decide to drop it and come back to it in a new way the next lesson. 

In Alena's narrative the two elements which are preparation and variation come together as an 

artistic expression of time. She has a plan but does not depend on it. She creates the time 

structure of the lesson taking the features such as students' responses, time of a day or a year. 

She can leave some of her planned activities out entirely if doomed necessary. Alena says the 

lesson may resemble a symphony. It relates to the orchestral play, where music-sheet is just a 

prompt, upon which new music can grow spontaneously and momentously. As if 

improvisation germinates up thus enabling the teacher to play music and simultaneously 

conduct the orchestra. The musicians, students are as little pressured or stressed as possible. 

The improvisation skill is not mentioned in Alena's narrative, yet it seems to be just that skill 

that keeps the group together and happy. What from her streams as improvisation is reflected 

by the student as new music-sheet according to which the concert of a lesson can continue 

without interruption. 

Could this open a vista for considering such lesson a live concert, where the same peace never 

gets repeated the same way, notes change on stage and teacher conducts through tuning into 

the mood of the musicians and improvising on the spot? Where is the audience than? From 

what all three respondents have said repetitively during the interviews it is the teacher, who is 

simultaneously a player, conductor and the audience. That way corrections and adjustments 

can be made based on teachers suggestions and leadership, whilst students are carried on the 

wave of musicality achieved through rhythmical course of the lesson. To achieve such a state 

of mind where one is at the same time all three participant, leader and onlooker truly creates a 

natural unimposing authority well respected as each of these three interviewed teacher indeed 

are. The topic of inherent musicality in teaching comes afore again as in variation sub chapter- 

this time arriving there from a different angle. This ability of a teacher may be one aspect of 

building a natural authority which needs to be looked closely in the discussion chapter. 

With musical experience of the lesson without the lesson being itself a music lesson has many 

experiences also Tom who gets his voice in the lines bellow. In the following excerpt Tom 

speaks of his urge to keep harmonious balance in human encounters, thus he takes his 
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students a lot into consideration. His lessons are mostly planned but he is ready to diverge 

from it as situation during lesson brings it. His strong emphasis on introduction into the topic 

bears a stamp of musical introduction. 

Tom: The older I get, the more I realize the necessity to consciously maintain the 
harmony in human interaction. The good planning of the lesson helps in this 
direction too. I take my students a lot into account. I plan my lessons so it flows 
naturally, that there is always something to do. The best reward to me is the 
students' surprise at the end of how fast the lesson went. I also try to provide a 
strong experience to the students by introducing the subject matter or a topic so 
that it kind of stands out for them. Much depends on how the thing is introduced 
initially. If it is a strong experience, half the work is done. 

Tom's strong emphasis on introduction of a topic for students has an interesting relation to 

introduction as a musical term. Well introduced theme deepens the students' interest and Tom 

is very conscious in using it. Tom focuses on a good human interaction whereby he uses the 

word harmony and his planning of a lesson is designed to facilitate this. He looks for a 

smooth running of the lesson with the time passing quickly by. To Tom time becomes a factor 

with a quality. Strong experience for the students also means that they are engaged with full 

attention and the flow of time gets different parameters than just the motion of a clock. The 

joy of the students who experience the lesson as fast going might be funded on the feeling 

they gained the time. In other words it was not taken from them by the teacher, but rather 

given to them by strong experience during a lesson. If the introduction is mentioned here by 

Tom it follows from it that other parts of the lesson were present too and that would make a 

lesson a musical peace with its parts where rhythmical movement of time carries the students 

away as well as immerses them in. Is not such immersion in the activity and the altered 

awareness of a time known to musicians, who come together and play in harmony and 

common beat? We seem to arrive here again at the shores of the idea that teaching becomes a 

temporal art. 

The quality of time, musicality of a lesson and rhythmical awareness of the teacher come 

together in the following short but sharp remark of a big loss when relational process in 

education is interrupted. Further down Tom uses the word orchestra when speaking of the 

classroom and the course of the lesson. He than refers to the situation when a teacher leaves 

the school and fine relationship between students and teacher is thus disrupted. He uses a 

strong word when describing such severing of bonds. As sometimes happens in life, much is 

lost when delicate structure of human relationships is cut abruptly. 
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Tom: The whole thing is like an orchestra and needs a lot of time to tune in and 
develop. Breaking it before the time is devastating. 

Tom states that to have musical, as if orchestral experience of the lesson development and 

tuning in is involved there. It takes time to create a functional orchestra unless one puts 

together professional and ready-made musicians. The lesson itself gets the musical colouring 

in Tom's words. Let this quotation stand here as a concluding memento. There obviously is 

much effort involved on all sides who get together as players in educational process. Students, 

their parents, teachers, wider community- all these are directly or indirectly involved in the 

persuasion of educational ideals. If the process has a sudden end, it takes new effort and time 

to establish new and functional whole. People and resources get exhausted that way. The 

economical way of teaching seems to have a lot to do with teachers being able to keep a long 

lasting relationship with their students through regular encounters. 

The thoughts of the previous paragraph take us back to the first sub-chapter where sound and 

solid relationship between students and teachers are explored. Here it is though taken from a 

different perspective. The perspective of the economy of teaching which will be discussed in 

the following chapter. Of course one has to accommodate cases when the leaving of a teacher 

is the only possibility for good and understandable reasons. Tom says quite plainly the change 

of a teacher happen too early. There is a right time or wrong time to do something. The quality 

of teaching rhythmically relies on the teachers ability to do and initiate activities just in the 

right time or slightly before it as Olaf puts it in the variation sub-chapter. Unlike the above 

case, when the change happens too much before time and Tom sees it as devastating. 

To conclude this chapter, I should point out we have seen many interesting examples of how 

the interviewed teachers relate to their students, how they observe the students in order to 

understand what, when and how during a lesson, we have seen how these teachers become 

aware of time and perceive together with students diverse qualities it may have, we have seen 

how variation in teaching is a necessity to them and finally we have been surprised, how 

many features the rhythm- based teaching has in common with musical realm. Several topics 

and questions to investigate and reconcile in discussion chapter appeared such as pedagogical 

love, health-bringing and health-sustaining approach in education, rhythmanalysis as a tool 

for teachers, understanding the cyclic, embedding and the linear, sustaining time, the crafting 

of educational rhythms through variation, teaching as a temporal art and the related question 
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of freedom of a teacher. With so many interesting topics at hand we proceed with curiosity of 

widening prospect onto a discussion chapter. 

5. Wheels against wheels 

This thesis asks How can the personal reflections of experienced Waldorf class teachers 

on rhythms in education be interpreted and what insights and inspirations can other 

teachers draw from it? This particular chapter is attempting to combine the insights gained 

through literature with the findings that sprouted out from the interviews with Waldorf 

teachers. The literature becomes like an anchor and ground for the mind and the findings 

become like plants that are allowed to thrive upon this ground. To thrive more or less for it 

depends on how the two match, complement, avoid or contradict each other. Neither much 

literature nor enough research has been directed previously at understanding of how the time 

allotted to a lesson or a main lesson of Waldorf schools has been or could be shaped 

rhythmically based on a social interaction between the participants of the lesson. This chapter 

discusses the findings of the study set against and looked via the prism of the related 

literature. 

The understanding gained throughout the course of this study informed my own teaching 

practices. It provided me with extra knowledge in the field of education bound with rhythms 

be it on the level of human interaction, on the level of topical interchanges in teaching or on 

the level of perceiving long-spanned periods of time in Waldorf education with new eyes. The 

immersion in literature gave me the proper in-depth learning opportunities. The insights and 

reflections offered by the interviewed teachers were revealing and invaluable. I had to drop 

some of my expectations at the onset of the study, for the narratives obtained via interviews 

were bringing surprising twists and original colours to the issue. Prior to this research I was 

convinced to get to know about special ways and techniques of manipulating content of a 

lesson and lo, behold, the study has shown that the bases for preparations of the lesson 

beforehand were based on the acquaintance of the teacher with his/ her students. It was also 

striking to learn from the interviewees that changes and alterations during the course of a 

lesson were based exclusively on the interaction of the students with the teacher and the 

interaction between students and material of the lesson as observed, felt, perceived by the 

teacher. 
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The main findings of the study have been the willingness of the interviewed teachers to build 

up a sound relationship with students which gave the teachers the initial space to work with 

educational rhythms. Problematic issue might be the practical applying and discerning 

pedagogical love of a teacher toward the students. Such lofty ideal is hard to pin down during 

the interview and yet the actions the teachers took and the way they spoke of their students 

would point in that direction. Another problematic area is the lack of data on specific three-

step rhythm which happens in two consecutive days and which is explained and described in 

the literature chapter as a tool used by Waldorf teachers. I received minimum data on this 

specific rhythm and it is question of further research to see, how that rhythm is or is not used 

by Waldorf teachers. 

The necessity of developing the relationship between teacher and students points to another 

theme which is the shaping of time, the transformation of the rhythm during a lesson. Such 

transformation is done interactively- together with students. Another insight gained through 

interviews is that to refresh and even make the lesson more effective means to bring in 

variations of the content of a lesson and of activities which is done upon the discernment of 

the teacher. There are some places within the data analysis that support the idea that the 

Waldorf approach to students and to the transformation of time during a lesson has the health-

bringing and health-sustaining quality. The special interconnectedness and interrelatedness 

between the embedding and the sustaining rhythms which seemed inherent in all three 

interviewees' approaches would require more vigorous research. Yet again such claim would 

be difficult to prove. Furthermore I admit it would be too daring to generalize this way. The 

sample gathered through the three interviews is too tiny to support such a major claim. 

Another category that stemmed out of the analysis chapter is the interconnectedness of 

rhythms of education being born out of certain musicality. Musicality embedded within the 

lesson by the skill of the teacher which can be compared to an art. If the education is 

understood as the art than the question of freedom needs to addressed. 

The following sub-chapter discusses the importance of creating a sound relationship between 

teacher and students. 
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5.1 Relationship between teacher and students 

The first and foremost striking thing which occurs repeatedly during the teachers' narrative is 

the attention they give to the well being of their students. Seemingly the concern here is not 

just a practical one but it flowers from the heartfelt relationship toward students. Collins 

explains how the rhythmical processes which have a ritual character may become a build-up 

of mutuality, solidarity and cohesion in a social context. (Collins, 2004). From the data 

obtained by the interviewees it follows that whereas the ritual, the repetitive stays in the 

background, the rhythmic element is introduced by teachers as based on perception and 

observation of their students. The feeling of solidarity becomes discernible and at some 

occasion this is shown by the students carrying their ignited interest all the way into the break 

time, when officially the lesson is over. 

Here comes an important point made by Sawyer, who sees there is a tension existing between 

scripted curriculum and creative approach to teaching whereby the two may be often in a 

conflicting position. Creative approach to teaching can only be done together with students as 

opposed to curriculum which is pre-made and pre-thought, even pre-scribed (Sawyer, 2003). 

Bringing these two seemingly opposing features of education together successfully results in a 

concept of disciplined improvisation which gives room to a teacher's skill of using the time 

and opportunity wisely and effectively whilst observing the lines upon which the educational 

setting should run (Sawyer, 2003). In reciprocal relation between institutionalism and 

improvisation which comes as a result of skill and freedom I add the realm of pedagogical 

love- hence is created the conceptual triad of institutionalism, freedom and love. These three 

concepts are not mutually exclusive but rather complementary and are worth exploring in 

further paragraphs. 

When we read the following text which is taken from a conversation with one of the 

interviewees, we see immediately, the two concepts from the above triad displayed within the 

verbatim. It is the teacher's freedom of deciding when to make a change. Not a whimsical 

decision based on the sovereign authority of the teacher, but purely based on the 

understanding of his pupils. Tom is not restricted hereby via the institutional demands of 

school policies, national curriculum or others but is free in choosing what to do when. 

Because it seems natural to him that way, he does not remark on that trait of his job neither 

here nor anywhere else during the interview. 
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Tom: When I perceive the time for change has come, I change activities. This 
knowledge comes from a long term relationship with the pupils, you have to know 
the pupils and their own individual disposition well to be able to gauge when most 
of them need change and when only the ones with an attention problem need 
change. 

Tom thus secures the well being of his pupils and is also retaining the freedom to make the 

decision his own. The important knowledge he passes in regard to finding the best time for a 

change in his teaching is the in-depth relationship created by regular and frequent interacting 

with students over the course of years as becomes revealed in other parts of the interview. The 

feature of the above mentioned triad institutionalism- freedom- love is the last on the list, the 

love. I have however discerned the underlying tone of pedagogical love in all three interviews 

and therefore would like to bring this point home in further persuasion. 

In search for the right and solid support in my claim of pedagogical love being one of the 

pillars for successful co-creation and use of rhythms in education, I dare to conjure some of 

the thoughts of Paolo Freire. Even though Freire was primarily concerned with the education 

of the adults in a politically and socially imbalanced climate of southern America's countries, 

it holds sway that is a matter of perspective how the relationship develops between teacher 

and the students, for the student is mainly in a position to mirror what streams at him from the 

teacher's attitude toward the student (Freire, 1970). Freire's promulgation of pedagogical love 

that draws the best out of students because of the trustworthy, warm and unprejudiced 

approach and inner atonement of the teacher well fits into the picture outlined by the 

interviews with my respondents. Their way of seeing the students goes beyond the boundaries 

created by the outer distortions. Their attitude toward their students shows signs of 

humbleness and deep interest in student's well-being. The premises of pedagogical love thus 

find here its expressions also in teachers' careful handling of the time which is directed at the 

best possible flourishing of not merely students' skills but mainly students' health. Time 

becomes an important factor which is shaped in a rhythmical manner by a teacher through the 

relationship created. 

Toward the closure of this sub-chapter it appears necessary to bring in Steiner's thoughts on 

practical love of the teacher displayed through the understanding and knowing the student and 

thus working with the student in a positive manner. This pedagogical love according to 

Steiner often contrasts with pre-made timetables. When speaking with teachers in one of his 

lectures in 1919 he poses a question why there is an increasing number of young people of his 
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day and age that do not know what to do with their lives, that lack interest in life and have no 

motivation to do anything about it. He suggests it is often a result of over-institutionalized 

approach to children at school, where timetables are made so it is convenient for school but 

not healthy for children. Other reason he gives is the low interest in pupils and students on 

part of the teachers, who are lacking knowledge of child development phases and needs of 

different ages of children and young people. He further says that by the time the young person 

is over twenty one it is too late to for love for the world to unfold, if it was not fostered and 

awakened at previous developmental stages (Steiner, 1997, pp.39-40). Steiner speaks for the 

practical love whereby the teacher out of interest in students and out of willingness to know 

them as best as possible is able to unfold and foster love for life in his/her pupils by means of 

pedagogy which has the child at heart and not timetables nor demands made by institutions. 

 

The result of this study regarding the relationship between students and teachers speak for the 

scenario, where teacher is in a good position to support and teach the students when the 

theoretical knowledge and skill is met with genuine interest in his/her students. Under such 

condition the love can possibly unfold in its expressions such as the rhythmical flow of a 

lesson although the proof of such a phenomena is problematic The idealistic seems to meet 

the practical which is to know the students well and foster love toward them. Let us now 

proceed onto a next theme brought about through this study which is the domain of the 

attention toward students and their needs. 

5.2 The awareness of time in relation to student's well being 

The awareness of time on teacher's part became obvious very early during all three 

interviews. This chapter is almost a continuation of the previous chapter on relationship 

between students and the teacher. The study has shown that to the teachers that were 

interviewed the time as such has its value mainly in regard to what length of certain activity 

was still viable for the students. In that respect it again proves the high attention level the 

teachers paid to the well-being of the student's. The teacher displayed an enormous readiness 

to react on signs shown by students by adjusting, changing or terminating the activity. The 

clear health-bringing and health-sustaining tendencies in teachers actions and feelings toward 
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their students is discernible although the problematic issue is the way such outcome could be 

measured and proven. 

Again we see that the encounter with students bring about the initiation of different actions 

and time- shaping steps that the teacher takes to make students welcome into the teaching and 

learning process. It becomes a necessity to paraphrase Sawyer, who sees that creative teaching 

is the outcome of interaction with students (Sawyer, 2003).  In order to be creative there needs 

to be a material to work with. The material is not just the information, activity and time but 

also the students themselves in this regard. The interviewees spoke of tailoring the lesson 

according to the mood of the class, of finishing the activity just a while before it may become 

boring, looking for the specific timing dependent on an observation of class and time. They 

spoke about feelings of deep satisfaction of the students when the timing was right and the 

flowing of the activities were smooth and well managed. Many little traits appearing amongst 

students such as checking the clock, fiddling with something in their hands and yawning were 

put forth as signs that stir the teacher to make changes. Many of these traits brought about the 

need of variation that teachers initiated and so it becomes a departure point for the next 

chapter. The variation as a necessity became another distinct finding of the study and it is 

dealt with in the following sub-chapter. Simple but powerful variation is yet to come. 

 

5.3 Varying during lessons 

The will to vary a content of the lesson, to shorten or lengthen a part of a lesson and to vary 

an approach was named by the interviewed teachers as one of the most used tool in shaping 

the time and conduct of their lessons with students. All three interviewees specifically said 

that variation played a vital role in their teaching. It seems important to underpin the findings 

that the variation was perceived not only as viable and necessary for students but for teachers 

too. That brings the teacher back into the picture. If all is done exclusively and only for the 

sake of students, what room does it leave to a teacher? The answer seems to be given by 

Alena, who through a deeper relationship with her students perceives a satisfaction in them 

and thus feels the satisfaction herself. If there is a build up of trust and mutual relationship 

established between the teacher and the students, if there is the observing, attentive and 

skilled approach of the teacher, the result should be presumably the feeling of self-worth and 
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satisfaction of the teacher. Such finding is supported by the fact that all the three interviewed 

teachers express love for their job which they have been doing successfully for over ten or 

more years and for which they have been appreciated across their school community. 

Dahlin& Watkins (2000) speak up for the use of variation in regard of gaining more 

understanding for the material to be learned by the students and also the digesting it in a 

versatile and effective way. Such approach they valued as the one that saves forces of the 

students and makes it easier to take in the most out of the topic to be learned. Also Sawyer 

(2011) pointed to “disciplined improvisation” as teacher's knowledge, experience, preparation 

and ability to be creative out of present moment. This implies a connection between structure 

and freedom both playing an active role in teaching. The prepared script that the teacher has 

and initiates the lesson with becomes dispensable for it is again the encounter with the 

students that urges the teacher to vary the lesson accordingly. The script is laid aside and new, 

original approach is opted to facilitate the lesson. Therein lies the root of Steiner´s claim that 

the variation is the most effective teacher´s tool in avoiding exhaustion and fatigue in students 

(Steiner, 2003). This again helps to understand the point I arrive at the end of this discussion 

chapter which is the necessity of great autonomy and freedom for the teacher. The teacher 

who is free to work during al lesson as unhindered and imposted by the institutions such as 

school or state, can best find solution out of given situation which is always unique and 

cannot be prescribed.  Such teacher who has the necessary freedom can variate the topic and 

subject and not be constrained by anything else than responsibility toward the education and 

well- being of the students. 

Variation has a linear quality as opposed to cyclic nature of timetables and routines 

established in a particular school. The freedom, experience and skill of the teacher whizzes 

like an arrow into the classroom setting via variation that refreshes and makes the lesson less 

demanding on students' life forces. The marvel of the unexpected, of the new, of the created in 

given time and space enters the setting, where rigidity and stupor of the repetitiveness and 

routine too often kill the necessary excitement and interest of the students. The understanding 

of linear time versus cyclic time is in reversed situation than in Levebvre (2004), who 

describes modern industrialized times as being disrupted and dominated by over-appearance 

of the linear. However this study is not advocating one over the other. The linear, sustaining 

and cyclic, embedding must be maintained day after day in a dynamic balance in schools, 

where the repetitiveness becomes an anchor for predictability, safety and good habits together 
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with the linear which renews, enlivens and refreshes. Such balance occurring in work of the 

teachers is documented as most desirable by Sawyer (2011). The harmonious movement 

between these two polarities dwells in artistic way of teaching which is elaborated in the 

following sub-chapter. 

 

5.4 Musical-artistic dimension of educational rhythms 

The study points at an important dimension of teaching and that is the artistic dimension of 

this trade. Here the findings seem to support Whitehead's claim that the art should penetrate 

all life and thereby teaching too as the sunlight spreads over all physical world (Whitehead, 

1967). When speaking of the art happening in time and related to rhythmical changes we 

register the connection of the rhythm to musical terminology and even the connection of the 

social, educational rhythms in classroom to the elements akin to practical music making. 

Musical dimension of social rhythms in the classes held by the interviewees is expressed not 

only by wordings they used but also by the mood that was described as resembling an 

orchestra playing together in tune and unified beat. One of the recent portrayals of a teacher as 

an artist whose work of art is embedded in time and has therefore an obligation to use in in a 

best possible way is provided by article written by Christoph Wiechert (Wiechert, 2017). 

The ideas that Wiechert (2017) puts forth are shaped into the comparison of lesson to a 

symphony with its distinct parts which function as a whole performed as one unique piece 

composed by a teacher via the interaction with the students, space, time and material or topic 

of a lesson. It is very interesting to see that on many occasions the interviewees spoke of their 

lessons in musical terms and even the word symphony was used by them. Whereas Wiechert 

in his article promulgates mainly the linear approach toward the treatment, there is a need to 

complement it with cyclic notion of time, that retains routine, even ritual in sense of healthy 

predictability, security and repetitive action, that indeed enforces certain skills and traits of 

human character. The health-bringing and health-sustaining approach mentioned earlier needs 

certain cyclical pattern, with which can than be worked creatively, but which nevertheless 

remains at the background. As documented in literature section Waldorf schools are 

recognized for maintaining high levels of periodical occurrences in school life which are seen 

as a therapeutic contribution to our often chaotic modern lives. At the heart of the discernment 
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of what, when and how is the teacher, so that there is not too much rigidity nor irregularity in 

teaching process. 

The study shows that the teachers use their previous experiences, observational skills grouped 

with their ability of feeling into or tuning into the mood of the class. The feeling realm being 

predominant in artistic activities is one of the premises imprinted in Waldorf education, often 

articulated by Steiner (1997, 2000, 2003, 2004). This seems to enforce Wiechert's claim of 

teaching being an art since not just skills and experience is what counts but the developed 

capacity of artful dealing with time, topic and students which dwells also in the feelings of the 

teacher and not just in the intellectual capacity. Hence the identified role of a teacher as an 

artful facilitator of time is bond with the engagement of feelings. 

One approach that might support teachers in such an uneasy endeavour is the use of 

rhythmanalysis (Lefebvre, 2004) to enhance the sensory and psychic capability in reading the 

diverse situations and patterns unfolding during lessons. With such enhanced sensitivity the 

teacher than could be in better position as how to go about such situation in the best interest of 

students and the fragile educational process. With such demands placed upon the teacher it is 

of importance to turn the attention toward the question of teacher's freedom. The three 

teachers that were interviewed displayed a substantial amount of freedom regarding how they 

shape the lesson, what material they bring in and what they leave out, how much time they 

spend on certain activity. There is, of course, a curriculum that each of these teacher follows, 

yet there seems an autonomy that each of them exercises. 

If the inborn in every child is the human freedom, that freedom needs to be granted during a 

processes of education (Steiner, 2003) and if the most important outcome of the education 

should be freedom (Biesta, 2013) we need to ask ourselves how can the educational rhythms 

contribute to such vista. The time depends on both actors- the teacher and the student- and as 

such it can not and must not be omitted, but rather it needs to be fully acknowledged and 

grasped by widest educational circles.  Since all communication and learning has a rhythmical 

quality (Cowley, 1994) no doubt we need to give rhythm its rightful place at the heart of the 

education. Together with Biesta I agree that to foster freedom in education, those who are 

involved can not dwell neither on “what is” nor on “what is not”. We constantly need to 

remind ourselves that education toward freedom happens in the ever unique niche between 

the world of matter and the world of ideas: 
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Since what matters educationally about education – freedom – runs the risk of 
disappearing when we tie education either to “what is” or to “what is not”, we 
suggest that the proper location for education is in the tension between “what is” 
and “what is not.” (Biesta, 2013, p.76) 

The world between matter and the world of ideas should be filled with people who are alive 

enough to feel the time has a differing quality depending not only on the phase of the day, 

week, month, year but also how and when during a particular lesson something happens. The 

most important living people in education are students and their teachers. Teachers are the 

ones with most responsibilities for how the time is managed during lessons. At the times of 

'learnification' (Biesta, 2016) the teacher should be given due respect and trust to shape and 

sculpt the time of a lesson based on his/ her ability to observe the students and be in tune with 

students. The who, what and how of the lesson comes together in a unique and beautiful 

expression of time- the symphony of the lesson (Wiechert, 2017). And it is precisely the 

invisible rhythm that holds together the individual elements of the music and makes sensible 

interpretation possible (Wiscus, 2013). It is a question and a challenge to our modern society 

obsessed with a control that if we cherish ideas of educating children while fostering their 

freedom, which as Steiner said is inborn in every child, there should be enough freedom 

granted to the teachers. 

The true art must be endowed with freedom, yet teaching as an art must always be guided by 

due respect to student's personality and needs.  It is very encouraging to see that data gathered 

in this thesis prove the interviewed teachers to be creative and bold, that they improvise and 

vary the contents of their lessons, they explore new approaches whilst having the students in 

mind and at heart- their progress, well being and unfolding of their potential. This sub-chapter 

touched on the topic of musical dimension of teaching. It was shown, that teaching ought to 

be treated as an art and the art can only flourish if there is enough freedom. The coming 

chapter is the conclusive part of the thesis where main points are gathered and summarized. 

6. Waving 

In this concluding chapter I address the issue of how I have answered the research question 

and what implications follow from it. At this point it is worth reminding what the actual 

research question of this project was and where does it come from. The question is as follows: 

How can the personal reflections of experienced Waldorf class teachers on rhythms in 
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education be interpreted and what inspirations can other teachers draw from it? It 

originated from my personal urge to understand better the work with time I had been 

attempting to do during my own lessons as a Waldorf teacher which I have been for over ten 

years and my ventures to use educational rhythms and its transformation had had alternating 

success measured purely by my personal judgement and reading the feedback on faces of my 

students. Answering my research question relied on analysis of the three interviews with three 

very experienced Waldorf teachers. 

The discussion showed that rhythms in education are accompanied with certain themes that 

need to be taken aboard. Some of them may be basic conditions others perhaps 

complementary features. Those themes are the establishing relationship between students and 

teacher, teacher observing students and time, variation of lesson content and activities and 

considering teaching to be an art with many links to musicality. Thus the experiences and 

reflections need to be interpreted in a context of these themes. It was surprising to see the 

theme of well established relationship so much emphasized by the interviewees. The whole 

research thus gains a significant social dimension. This research has also shown a great 

potential that lies in variation used in manifold ways by the teachers. Together with the topics 

of improvisation this seems to be a key to a direct transformation of the educational rhythms. 

The practical question is how to discern, foster and support pedagogical love so that it does 

not remain just a lofty ideal but rather that it could shine through the teacher-student 

relationship. The findings possibly show that the pedagogical love could be seen in what way 

the teacher manages the rhythms in education. Thus the Freire's pedagogical love (Freire, 

1970) meets the Steiner's practical love (Steiner, 1997) and perhaps finds one of its expression 

in educational rhythms. 

One of the problematic issue seems to be the use of the rhythms that are of long-term nature. 

They seem to have escaped the focus of the interviews and as such did not receive much 

clarification or in-depth treatment. The consequences are that the exploration of embedding, 

long-term rhythms needs due consideration with use of more specific questions over this 

domain. I recognize one of the weaknesses of my research as not designing the interview 

guide in such a way as to pay enough attention to that rank of rhythms. Another problematic 

area is the discernment of the claim that well-being of the students is supported by the right 

transformation of time during a lesson and balanced proportion of the embedding and 

sustaining time. It becomes clear that more specific research needs to be conducted in this 
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domain and other means of collecting the data such as observation ought to be employed. The 

claim of health-bringing and health-sustaining approach being exercised in Waldorf schools 

could not be proven or supported well enough by this research work. 

The inspirations and insights drawn from this research appear to be that teachers can grasp 

rhythms in education with more awareness and weight if they strive for the best possible 

relationship with the students. The interesting claim of one of the interviewee was that a 

strong bond between teacher and students could even counteract the disruption in the 

education process caused by outer influences such as time-lapse between two consecutive 

lessons amplified by the overuse of technological media. One important condition for 

grasping the educational rhythm seems to be the willingness of teachers to develop 

observational skills in order to understand the students better and act pro-actively and 

effectively in the classroom situation. Another important condition seems to be that teachers 

approach their work with students as the art. The art whereby variation, musicality and 

freedom becomes essential. This makes the teacher an active and essential agent of education. 

It ought to be recognized that teacher's role of skilled leadership is required if rhythms in 

education should take place successfully. 

I believe these findings will be inspirational to other teachers, I myself find them very 

valuable for my own teaching practise. In this chapter first the limitations of the study are 

described, second the recommendations for practise and further research are outlined, third 

the final summary is provided. 

6.1 The limitations of this study 

In overseeing this work on educational rhythms of the lessons at Waldorf school one cannot 

but feel there is yet a lot to be researched before any remarkable ideas, insights and 

recommendations can emerge. However it is clear that the field is viable and vast and even 

this one particular research shows some significant findings and tendencies that could be of 

help to those who are or will be interested in this field. The rich experiences that appeared 

throughout the narrative of the interviews showed that teachers work with time consciously to 

some extent and have general awareness of the use for their own practice and the well- being 

of the students. This thesis also documents that not only the immediate lesson- created rhythm 

is worked with by the teachers but also the weekly, monthly and yearly rhythms are taken into 
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account. I was surprised to see different categories emerging out of the data than those I was 

expecting to get. The question of educational rhythms surprisingly directed the focus to the 

relationship with the students, the observing of their reactions and varying the lesson to suit it 

best to the need of the students whilst retaining the core of the content of the lesson. The 

relationship between students and the teacher was so strongly and repeatedly emphasized by 

all three interviewees that I took it as a main condition for successful treatment of educational 

rhythms and its transformation. 

There are, of course, some limitations of the study.  The first is given by relatively small 

number of interviewees although deep, long and thorough narrative was obtained by these 

three intimate interviews. Other limitation accrues to the fact that situation of Waldorf 

teachers and pupils in Czech Republic might be somewhat unique and different from other 

Waldorf settings elsewhere. This issue I tried to tackle by finding most universal and 

overreaching conceptual frame and categories therewith. Another limiting factor is the slightly 

undernourished volume of literature devoted to the topic of rhythms in education which I state 

in the introduction and explore and document in the chapter on literature. Not the least is the 

problem of Waldorf contributions and namely Steiner's recommendations and remarks on 

rhythms in education being scattered throughout many written works and spoken lectures 

(Mathisen, 2015b). Despite so many serious limitation I found it still very viable to pursue 

such research and I deem the findings to be useful and valuable.  I hope more researchers will 

take the interest and develop the discussion further. 

6.2 The recommendations for practice and for further research 

This research informed me that when we break the categories that need to be in place in order 

to experience a lesson with a good rhythmical grip on time, there needs to be first and 

foremost a relationship between teacher and students established, than there needs to be 

teacher's awareness of time and there needs to be a material or a posed problem to be tackled, 

to be explored, learned, experienced or simply covered. When taking the first condition which 

is the establishing of a relationship, some personalities in position of teachers, tutors or group 

leaders are able to achieve that quickly, perhaps already during the first encounter with the 

group they teach and some groups are more open to allow this to happen (Collins, 2004). 

However all three interviewees reported agreeably that to create and maintain a sound, deep 
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relationship takes longer time and frequent encounters. Here lies one of the direction the 

further research on educational rhythms: If education as such or educational rhythms be taken 

seriously there needs to be better understanding that the level of acquaintance and the quality 

of relationship created between the teacher and the students has a bearing on the possibility of 

shaping and transforming the educational rhythms positively and creatively. 

Another aspect that I feel must be addressed not only by further research but namely by the 

teachers themselves is the understanding of the teaching as an art, an art which happens in 

time. A temporal art (Wiechert, 2017), where time awareness and time-creativity of the 

teacher seems a condition of a good lecture, besides the ability to present the material, to pose 

problem to be tackled and to involve the pupils. Into this rank of ideas I group also a notion 

that there needs to be distinction made between cyclic, embedding and linear, sustaining time 

in education. The linear has often too harsh invaded the classrooms with many modern 

methods of evaluating, testing and policy implementing (Biesta, 2009). The linear in a form of 

a surprise or in one-time-only appearance brings freshness and originality into a lesson. 

Never-the-less there is a lot of room to explore how much of a cyclic time our modern and 

often chaotic culture have erased from the classroom life and whether it is not a matter of 

good health and well-being of our students to bring the cyclic in a newly grasped form back 

into the school life, classrooms and into our lessons (Glockler, 2008). 

The chronobiological research has provided some clues already as to how people benefit or 

suffer being embedded in certain rhythms natural or artificial (Hildebrandt, 1994). It is maybe 

a matter of public or academic discourse to allow the fruits of chronobiological research enter 

into educational arena not only regarding daily and yearly rhythms, but taking also weekly 

and monthly rhythms into due consideration. Rudolf Steiner, who gave philosophical and 

practical stimuli for the inauguration of Waldorf-school movement, that celebrates one 

hundred years of existence in 2019 have provided a wealth of narrative and written accounts 

where he treats the topic of rhythms in many different ways. Arve Mathisen has gone through 

fifteen of Steiner's books and organised these manifold aspects of rhythms into five major 

themes (Mathisen, 2015b). Undoubtedly there are many connections between some 

chronobiological research and Steiner's ideas (Roßlenbroich,1994), that can provide more in-

depth understanding of the phenomena. I dare to say- arriving at the statement from my own 

over ten-year long experience as a Waldorf teacher- that the understanding of biological 

rhythms need to be grasped more seriously and consciously by teachers which means not to 
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work out of tradition or trust in Steiner's remarks but from insights provided by field research 

as well as scientific research. 

More field research is certainly needed, a research that would interest not only teachers within 

Waldorf circles but teachers in general and general public included. This thesis wants to 

contribute to the research in the domain of educational rhythms be it a rhythm temporarily 

man made during a separate lesson, or be it institutional, cultural or natural rhythm. These 

rhythms need to be seen individually and apart for one another for what they are and what 

they mean. As a next step further explorations need to be made into how these rhythm 

interact, influence each other, support one another or interfere with one another creatively or 

destructively and how to best use such knowledge to become a skilful, health bringing agent 

in education as a teacher who together with students and even wider circle of the school 

related persona co-creates, uses, transforms and lives on waves of these rhythms. 

The interviews have revealed an important advantage all three teachers exercised and that is 

the teaching as an art where musicality and freedom become inevitable companions. They 

used many expression pointing to musical art when speaking of their teaching. They also 

demonstrated the great deal of freedom in how the lesson was shaped and what resources and 

activities were used. That way the teachers were encouraged to improvise and vary the 

content and activities according to their personal judgement. It seems only logical that if 

children learn from and are taught by teachers who have the artful approach, creativity and 

freedom with autonomy in their work, those children will have the great opportunity to retain 

and develop their inborn creativity and freedom. 

6.3 The last stand 

As I see it through the lenses of my research I reinstate in my last paragraph what I believe is 

needed if educational rhythms should be grasped with more awareness. First and foremost it 

is the well established relationship between the teacher and his/her students. Secondly it is the 

skill to observe the students and readiness to modify the course of a lesson for their well 

being. Thirdly it is the active exploring and deepening of understanding of biological, cultural 

and artificial rhythms and its implications for education. Regarding the immediate presence 

and tuning into the situation whilst co-creating rhythms sensitively based on interaction with 

students the rhythmanalysis seems to be one of the tools for enthusiastic teachers. By such 
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active grasp of the rhythms in education the ideal of pedagogical love could find its practical 

expression in the rhythmical crafting of the lesson. More research, and I believe mostly 

research done by teachers themselves, needs to be pursued in this area. Perhaps if teachers 

from the same school focused on this topic together, it could have the most practical and 

visible impact. That way the teachers would work as a group, share their findings, worries and 

experiences, bring up suggestions and try new approaches, thus honing and developing 

rhythmanalysis further. The ongoing clarification of the cyclic, embedding and the linear, 

sustaining rhythms in education is needed, their complementing as well as opposing qualities 

should become the focus of further research. Forth point is to treat teaching as a temporal art, 

as the art that happens in time (but let's not forget the space and other necessary dimensions) 

and pay attention to the musical aspects of education (meaning any education, not just the 

music education). Perceiving the teaching as an art demands that teacher should be granted 

freedom to shape the lesson according to his/her professional judgement so that he/she could 

best foster the freedom of the student. 
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8. Appendix 1 The letter of consent- the information 

letter containing the consent form 

This letter gives information regarding the qualitative research in education for the purpose of 

master study at RSUC in Oslo, Norway. The theme of the research is The rhythmic variations 

in teaching in Waldorf education. The research question is What are the teacher's experiences 

and reflections in using rhythmical changes and variations in their teaching? Part of this 

research project is also the audio- recorded semi- structured interview and its written 

transcript. 

The interviewee has got the right to withdraw at any time during the process of the interview, 

before it or afterwards. 

The recorded material will be safely kept and treated as private and confidential. The recorded 

material will be discarded immediately after the successful passing of the assignment, but 

latest at the last day of June 2019. The name of the interviewee shall be changed as well as 

any name of the pupils and the name and address of the school shall be omitted from the 

project so that the anonymity of the interviewee is fully guaranteed. 

Only the blanket of this consent shall be made available to RSUC and/or public, so that the 

signatures will not give out the name of the interviewee. The signed original will be kept by 

the interviewee. 

Date: 

Place: 

Signature of the interviewee: 

Signature of the interviewer: 
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9. Appendix 2 The interview guide 

Dear colleague teacher, I am grateful we can devote this time together to dig into some of the 

treasures which grew out of your long and rich experience as a Waldorf teacher. 

INTRODUCTION 

Can you tell me about your background in education? 

How many years of experience in teaching have you had and how much of this time have you 

devoted to Waldorf education? 

What made you interested specifically in Waldorf education? 

What are you current tasks and roles in your school? 

What are your special interests within the Waldorf education? 

 

CONCRETE RHYTHMS 

A) BREATHING IN AND OUT 

We met today to talk about rhythms in Waldorf teaching. 

There seems to be a vast array of possibilities one can help a lesson becoming rhythmical and 

alive. Do you remember an experience where it seemed easy and natural that the lesson had 

such a quality of breathing in and out? 

Could you bring some concrete examples of how you pursue this breathing in- breathing out 
in your lessons? 

Let´s stay with one of the examples you used. Can you give more details of how you make a 
choice “what, when and how” should happen so that the lesson be altered or changed? 

Could you describe in general terms what the breathing in and out within one lesson means to 
you? 

Would you share an experience or two when you had to improvise even though you had 
planned activities for the actual lesson? 

How did you feel back than? 

How do you think one can develop improvisation skills? 
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Can you remember some cases when the alternation between repetition and introduction went 
really well? 

What changes or reactions in students did confirm your feeling it worked so well that time? 

What is the general approach you have toward maintaining a balance between introduction 
and repetition? 

Is there anything you want to add? 

B) PRESENTATION, RECAPITULATION, SLEEP, CONTEMPLATION 

Steiner suggested a series of steps that can be understood as presentation, recapitulation, sleep 

and contemplation which happens the following day after sleep. 

Can you bring an example when it “hit the spot”? 

Why do you think it worked so well that time? 

Can you bring a few examples where it did not work at all? Or what makes it difficult? 

What are your personal guidelines with using such sequencing? 

Is there anything you want to add? 

C) HUMOUR AND SERIOUSNESS 

What role do you give to humour in your lessons? 

How do you create moments of serious work or even solemn mood? 

Do you plan some humorous interposes to your lessons beforehand or does humour in you 

lessons arise out of situation? 

How do you “catch” the right moment for humour to enter the lesson? 

Is there anything you want to add? 

D) PHYSICAL MOVEMENT AND REST 

When speaking about rhythm, one thing that comes to mind is the possibility of switching 

between physical rest and physical movement. 

Can you share an experience, when the movement had a positive effect on your lesson? 

How did it feel for you personally and how did it reflect in students? 
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How do you plan physical activities for your lessons? 

Is there anything you want to add? 

E) THE ROLE OF ROUTINE AND RITUAL 

Would you share some of the routines you maintain in your lessons and how does it function? 

How do you see the role of routine in your teaching? 

How do you establish exact or approximate times for routines in classes? 

How do you establish balance between freshness and routine? 

Can you bring some examples you used ritual in your lessons to support the routine? 

What is the way you personally combine ritual and routine in your lessons? 

What is your understanding of ritual in education? 

What is your understanding of ritual in human life? 

Is there anything you want to add? 

F) VARIATIONS ON THE MAIN THEME 

Could you share an experience whereby you felt the variation of the main theme became just 

what was needed by- and refreshing for the class? 

How do you tailor the variations of the main theme to the actual situation in class? Can you 

give an example? 

How do students signal time for a change? Can you share experiences with individuals or 

groups of students having more influence on when and how the variation happens? 

What kind of variation process does occur in your teaching between the days? 

Do you have some concrete examples? 

What kind of variation process does occur in your teaching between the weeks? 

And how do you variate between the years? 

What value does variation have in your teaching? 
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Is there anything you want to add? 

G) TEACHER- STUDENT CO-MODELLING RHYTHMS 

Now let's turn to the topic of interaction in the classroom. 

Would you share with me an experience you had with a class of pupils where you felt the 

rhythmical movement of time was really bad and did not work at all? 

Can you reflect on ways you perceive and model the rhythmical changes during your lessons 

and how is it influenced by students? 

In what ways would you say the students co-create the rhythms in classrooms? 

Would you share the ways of alternating between individual, group or class work during your 

lessons? 

What role do students have in influencing the time spent on certain activity? 

What can you say in general terms about student-teacher interaction? 

Is there anything you want to add? 

H) THE ROLE OF ART 

What would be the concrete examples of artistic activities weaving throughout your lessons? 

How do you see the role of art in your lessons? 

When you hear the term artistic lesson or the art of teaching, what comes to your mind? 

How do you think teacher gains the capacity to make one's teaching an art? 

What connections can one draw between rhythms in education and the art of education? 

What picture, what image comes to your mind right now when I say: the rhythmical 

movement of time in education? 

CONCLUSION 

We spent a long, very interesting, even very exciting time in sharing your teacher's 

experiences, reflections and thoughts. 

Is there anything I did not ask during the interview and yet, you feel it important to voice it? 
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I am grateful for the insights you gave and the valuable time we spent together. 

Thank you, good bye and all the best to you. 
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