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Introduction
The term ‘wicked problem’ is used in science, 
planning and education to describe problems that 
are extremely complex in nature. Anthropogenic 
climate change is one such problem. Because 
there is no one-size-fits-all solution, no quick fix, 
climate change can be difficult to get your head 
around, let alone teach or respond to. This resource 
aims to help teachers/kaiako and their learners 
to understand the immediacy and complexity of 
this ‘wicked problem’. It offers a range of practical 
and proactive strategies for responding to 
the challenges. 

A collective and inclusive response is needed 
to mitigate and adapt to the predicted impacts 
of climate change. This response asks that we 
recognise the interconnectedness of all life on 
earth, as the impacts of climate change will be 
widely and diversely felt by all living things. 
Also essential to this response is the ability 
to communicate, listen to and respect varying 
perspectives and ideas. We are all in this together 
and can all be part of the solution. 

‘Huringa Āhuarangi: whakareri mai kia haumaru 
āpōpō | Climate Change: prepare today, live well 
tomorrow’ is a science-based, integrated learning 
programme. It focuses on Earth’s systems, the 
interconnectedness of the living world, and 
the impacts of anthropogenic climate change. 

It encourages learners to interpret, analyse and 
engage with science, and to understand that 
science knowledge changes over time. 

There is opportunity to consider a mātauranga 
Māori perspective in the learning programme, 
particularly around the interconnectedness of life 
on earth as expressed through the relationship 
between Papatūānuku and Ranginui. Other 
indigenous knowledge bases will contribute to a 
broader understanding of the interconnectedness of 
life on earth and help to inform possible responses. 

The programme builds understanding of climate 
change through an exploration of critical global, 
national, and local responses aimed at mitigating 
and adapting to predicted impacts. It is critical to 
consider indigenous responses, and – in particular 
for Aotearoa – to include those of whānau, hapū 
and iwi.

In exploring the challenges of climate change, 
ākonga are encouraged to develop and apply 
critical thinking, literacy skills, and communication 
competencies. They are prompted to think beyond 
themselves, to tautoko/support others, and to 
connect with the intergenerational community 
responding to the problem. 

Most importantly, the resource supports and 
empowers all learners to have a voice, to take 
action, and to play their part in a larger, 
systematic response.

Teaching and 
learning modules

The modules can be applied in sequence 
or independently, depending on learners’ 
existing awareness of climate change. 
For those who have limited prior learning 
it is suggested that the programme be 
followed in its entirety, and in the order 
suggested in the ‘User guide’. This will 
encourage a sound understanding of climate 
change science and explore potential 
responses to the challenges of climate 
change, whilst also supporting wellbeing.

HURINGA ĀHUARANGI: WHAKARERI MAI KIA HAUMARU ĀPŌPŌ

Climate Change: prepare today, live well tomorrow

Climate change 
wellbeing guide

Teachers/kaiako and ākonga will have 
different reactions when learning about 
and responding to climate change, with 
some experiencing strong emotions. 
Background information and activities 
to support wellbeing are included. 
Look for  to connect to the ‘Climate 
Change Wellbeing Guide’, a companion 
resource to the learning programme.

https://nzcurriculum.tki.org.nz/News/Climate-Change-Learning-Programme-Wellbeing-Guide
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“If one person can 
make a difference, 
imagine more!” 
REMI
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Specific learning intentions
In alignment with Te Ao Māori and mātauranga Māori, learners will:

• explore their rights under the United Nations Convention on the Rights 
of the Child, focusing on their right to have a say on matters that interest 
and affect them

• consider rich questions for inquiry in order to develop, evaluate and implement 
their own ideas and actions regarding climate change

• learn how their voice and actions are part of a larger, systematic response, 
and link this knowledge to real-life situations

• apply scientific knowledge about climate change to inform behaviour, 
responses, and actions.

Success criteria
Learners will be able to:

• understand and apply their right to take part in matters that interest and affect 
them, particularly in relation to climate change

• create rich inquiry questions that will inform their action plan, responses, ideas 
and actions relating to climate change

• understand how their role is part of a wider, systematic response

• explore and act upon opportunities to have a say, both locally and nationally

• use scientific knowledge to inform their ideas, actions and decisions 
about climate change.

MODULE EIGHT

Unifying for change: a global 
community takes action
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Earth’s climate has entered a time of rapid change, creating an uncertain future 
for all living things, including humans. Fortunately, we understand what is 
causing these changes to our climate. We also know how to avoid the increases 
in temperature that will most likely lead to severe disruption or alteration of 
major natural processes on Earth. Yet despite this, responding to climate change 
remains challenging. Unlike COVID-19, which poses a clear and present danger, the 
threat of climate change can be harder to quantify and respond to. We need to 
understand the immediacy of the danger and take action while we still have time. 
That means reaching agreement, implementing the necessary policies, and being 
willing to reconsider our behaviour and choices as individuals, whānau, hapū, iwi, 
communities, and as a global population – for each other, and for the planet.

Climate change: an intergenerational issue

An effective response to climate change will require us to think altruistically, 
for the good of everyone. One of the ways we can do this is by connecting with 
the intergenerational community responding to the problem. We all play a part 
in what is happening now, and we are all responsible for what happens next. 
For children and young people in particular there is a clear sense of urgency. 
The dangers of climate change are all they have known: a planet, a way of life, 
and a future under threat. The planning and decisions that are being undertaken 
now will impact them the most, therefore, their investment – in the problem 
and in the solutions – is greater. Many young people are highly motivated to 
play their part in the wider, systematic response. Their voices are critical within 
a national and global response to climate change. 

Background information for teachers and kaiako
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The Children’s Convention within the context of Aotearoa 
New Zealand

Children and young people don’t live, learn and grow in isolation, but as part of 
families, whānau, hapū, iwi and other communities. Children have the same basic 
human rights as adults, but they also have additional rights in recognition of 
their special need for protection. Children – particularly younger children – are 
dependent on adults (such as parent(s)/caregiver(s) and teachers), to support 
them to develop and thrive.

Children’s rights are set out in the United Nations Convention on the Rights of the 
Child – often referred to as the Children’s Convention. The Children’s Convention 
is the most widely accepted international human rights treaty in history and has 
been ratified by 196 countries. Aotearoa New Zealand signed it on 6th April 1993.

The Children’s Convention defines the universal basic rights of all people under 
18 years. It outlines what all signatory countries have promised to do to ensure 
that children have the opportunity to live safe, healthy and happy childhoods. 
When the Aotearoa New Zealand Government signed up to the Children’s 
Convention in 1993, it agreed to promote, protect, respect and fulfil the rights 
of all children. Because Te Tiriti o Waitangi is the founding document of Aotearoa 
New Zealand, the Children’s Convention needs to be applied here in this context 
(Source: Aotearoa New Zealand Office Of The Children’s Commissioner).

Aotearoa New Zealand’s history – including the adoption of British laws, 
Te Tiriti o Waitangi, te ao Māori, and the impact of colonisation – all provide 
a unique setting in which international children’s rights can be integrated into 
domestic laws and practices. Some examples of how children’s rights have been 
incorporated into domestic laws in Aotearoa New Zealand include: the Education 
Act (1989) which reflects the right of children to receive free, secular education; 
the Oranga Tamariki Act (1989) which includes references to a child’s right to 
have a say, take part and be heard on issues that affect them, and to the need 
for  adults to listen and take children’s views into account. 

For more information about the Children’s Convention in Aotearoa, 
 visit the Office of the Children’s Commissioner website.

To quote from Te Whāriki: “In Māori tradition children are seen to be inherently 
competent, capable and rich, complete and gifted no matter what their age or 
ability. Descended from lines that stretch back to the beginning of time, they 
are important living links between past, present and future, and a reflection of 
their ancestors. These ideas are fundamental to how Māori understand teaching 
and learning.”

Children’s rights and climate change

Climate change poses a severe threat to children’s most basic rights, including 
those related to survival and wellbeing, health, food security and nutrition, 
water, and access to education. Some of the leading factors in the deaths of 
children worldwide will be exacerbated by climate change. Higher temperatures 
have been linked to increased rates of malnutrition, cholera, diarrheal disease 
and vector-borne diseases like dengue and malaria. Children’s underdeveloped 
immune systems put them at far greater risk of contracting these diseases and 
succumbing to their complications. Additionally, the loss of a parent or home due 
to a climate change-induced natural disaster not only changes a child’s world but 
can also jeopardise their development. Furthermore, the role of climate change 
in exacerbating and compounding drivers of insecurity is likely to lead to more 
children being at risk of violence, exploitation and abuse – in both conflict and 
non-conflict settings. Climate change is, at its core, an equity issue. Despite being 
the least responsible for climate change, today’s children and future generations 
will bear the heaviest burden of our inaction (Source: UNICEF NZ). 

https://www.occ.org.nz/childrens-rights-and-advice/uncroc/
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Climate Change Commission final report (June 2021)

After receiving over 15,000 submissions on its draft January 2021 report, 
the Climate Change Commission (CCC) released its final report outlining how 
Aotearoa New Zealand can reduce emissions and become carbon neutral 
by 2050. The plan lays out proposals for the first of three emissions budgets 
for Aotearoa New Zealand. These set the maximum amount of greenhouse 
gas emissions over five-year blocks: 2021– 2025, 2026–2030 and 2031–2035.

The government has until the end of the year to respond with its own plans 
 Refer to the He Pou a Rangi Climate Change Commission website for the 

full and final report. 

Below is a summary of the final report recommendations (Source: RNZ):

Transport
• Nearly all cars imported by 2035 must be electric vehicles.

• Road transport to be almost completely decarbonised by 2050.

• By end of 2022 set targets to get more people walking, cycling and using 
public transport.

Agriculture
• Agricultural outputs may need to be reduced without new technology to drive 

efficiencies. This means potential reductions to herd numbers.

• Set a farm emission carbon pricing scheme, or look to bring agriculture 
into the emission trading scheme (something the government must make 
a decision on by next year).

Energy
• Phasing out coal as soon as possible.

• Phase out the use of boilers that burn fossil fuels.

• A major expansion in the electricity system needs to start immediately.

Forestry
• Establishing a comprehensive plan for new native forests, some of which can 

be grown on steeper, less productive land.

• The plan assumes 300,000 hectares of new native forests and 380,000 
hectares of new exotic forests are to be established between 2021 and 2025.

Just Transitions
• Supporting workers to transition from high-emissions sectors to 

low-emissions sectors.

https://www.climatecommission.govt.nz/our-work/advice-to-government-topic/inaia-tonu-nei-a-low-emissions-future-for-aotearoa/
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MODULE EIGHT

Teaching and learning sessions
Referenced worksheets 
can be found at the end 
of the module.

Session one: The right to have a say

Learning intentions

Avoiding a climate change ‘worst case scenario’ will require a collective, 
intergenerational response. This response must include children and 
young people. The following activities introduce ākonga to the Children’s 
Convention, with a particular focus on their right to have their views heard, 
considered and taken seriously by the adults making decisions that affect 
them. NB: The following activities have been adapted from a learning 
programme developed by the Office of the Children’s Commissioner: 

 ‘Rights: Now! Engaging with children on matters that affect them’.

Activity: Know your rights – An introduction 
to children’s rights

Discussion points could include:

• What do the ākonga know about ‘having rights’? What do they think the word 
‘rights’ means? Discuss the concept that everyone has basic human rights. 
As well as rights as a person, children have special rights.

• Why do they think children (up to 18yrs) have special rights over and above 
their basic human rights? What do they think some of those rights might be? 
Share with the ākonga that ‘Every child has a right to be safe, healthy, and 
to take part.’

• Using the  ‘Every Child Has Rights’ poster (PDF) accessible from the Office 
of the Children’s Commissioner website, ask ākonga to read out the four 
General Principles (Articles 2, 3, 6 and 12). Discuss these rights as a group.

• Explore which people or entities could help the ākonga to better understand 
and use their rights. NB: Under the Children’s Convention, adults have a 
responsibility to make sure children are safe, healthy and have opportunities 
to take part when and where possible. This can sometimes mean that adults 
will need to say ‘no’ to something a young person really wants if it’s necessary 
to ensure that the young person is healthy and safe. Ideally, children should 
have opportunities to share their thoughts and ideas and adults ideally should 
listen, take them seriously, and, when relevant, explain why the answer may be 
‘no’. Children should feel safe with and trust the adult/s. If they don’t feel safe, 
children are encouraged and supported to find another adult or trusted older 
person/people with whom they do feel safe to share thoughts, experiences 
and ideas.

https://www.occ.org.nz/publications/resources/rightsnow/
https://www.occ.org.nz/assets/Uploads/Every-Child-Has-Rights-Poster-A3-2.pdf
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Activity: Having a say

Introduction

In Aotearoa New Zealand children have a right to be safe and healthy, and to 
take part in life. This activity focuses on their right to take part. As children and 
young people up to 18 years old they have the right to have their views heard, 
considered and taken seriously by the adults making the decisions that affect 
them. Teachers and kaiako can highlight that this includes a young person’s 
right to see how their ideas and opinions are/were considered, and how they 
influenced the outcome.

Climate change is an issue that both interests and affects children and young 
people. Referring to the discussions that took place during ‘Module seven’, 
highlight that everybody is valuable, and that all opinions and perspectives 
matter. Invite ākonga to share situations in which they’ve felt unable to share the 
opinions they wanted to contribute. Reflecting on their climate change learning, 
ask the ākonga to share points of views they would like to have heard, considered 
and taken seriously by others. Why do they think it is important for children and 
young people’s views on climate change to be heard and taken seriously?

Activity: Agree or disagree

Within a climate change context, this activity encourages ākonga to think about 
what is important to them. It supports their right to have a say on climate change 
topics or ideas and provides opportunities to practice speaking up.

• Refer to the activities in Module Seven, Sessions One and Two, including the 
‘5 Ways to (Respectfully) Disagree’. (Don’t make it personal. Avoid putting 
down the other person’s ideas and beliefs. Use “I” statements to communicate 
how you feel, what you think, and what you want or need. Listen to the other 
point of view. Stay calm.)

• Reflecting on some of the adaptation and mitigation ideas from earlier 
modules, discuss possible ideas/actions they may consider undertaking to help 
reduce the impacts of climate change e.g., reducing plastic, having meatless 
days, planting trees, using shared and active transport, protecting wildlife, 
talking to others, etc. Choose a selection of the shared ideas and – with the 
help of ākonga – write them in a statement or question: e.g., Should public 
transport be free for everyone between 8am – 8pm?

Teacher/Kaiako reflection and wellbeing check.

• Ask the children to imagine there is a line going from one end of the room to 
the other. One end represents ‘strongly agrees’; the other ‘strongly disagrees’. 
The middle is ‘neutral’.

• Share the prepared climate change statement or question. Explain that they 
should position themselves on the line to represent their personal stance: 
strongly agree at one end, strongly disagree at the other, neutral in the middle, 
and other variations spaced between these three markers.

• Progress with reading out the ideas. Pause after each to ask a selection 
of ākonga from the line why they’ve chosen to stand where they have.

• After the activity, discuss the challenges of having a say.
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Activity: Climate change vision board

What you need:

• paper and pen for planning

• an A3 piece of paper

• magazines

• scissors

• glue for the vision boards.

Teachers/kaiako discuss the purpose of the vision boards: a vision board is 
a useful way to record and communicate what ākonga would like to see happen, 
and to reflect their own role. The board is usually made up of a collage of 
images. It can include cutout pictures from magazines, and words that inspire. 
The climate change vision board is the first step in supporting the ākonga to plan 
and refine a vision for responding to climate change including their role within 
the wider, intergenerational response.

Session two: What do we want to say, and how will we do it?

Learning intentions
Ākonga explore the concept of perspectives and points of view.

Invite the ākonga to come up with a plan for their vision board. Firstly, ask them 
to consider what they enjoy doing, what they are good at, and what interests 
them, writing these ideas down on their plan as they go. Reflecting on these 
ideas, invite learners to think about the response they want to see towards 
climate change.

This could include ideas and topics they want to learn about and explore, such as:

• Areas of climate change interest: having a say; protecting animals; exploring 
and understanding the science; exploring the impacts nationally and globally; 
encouraging particular kinds of behaviour change; coming up with new ideas 
and/or technologies.

• Goals they would like to set for themselves, the school, whānau and friends, 
their iwi, Aotearoa New Zealand and/or the world.

• Where they see themselves, and their role within the wider response to 
climate change.

• How their ideas/questions connect with the things they enjoy doing and/or 
are good at.

• Which images and words can be used in their vision board to accurately reflect 
the ideas explored.

Once plans are in place, ask ākonga to go through the magazine/s, finding 
images and words that represent the response they would like to see, and their 
role within that wider response. Encourage them to play with the layout for their 
images and words, experimenting with different combinations before gluing 
the images in place. Overlapping is fine. Learners can also cut out whole words 
(or letters to create words) for key phrases they want to share.
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Activity: From vision to action

What you need: Worksheet 1: Climate change action plan

Ākonga will be developing ideas regarding the focus of their climate change 
inquiry. This may be undertaken as an individual or within a group. Using their 
vision board/s, ask them to refine their climate change topic of interest, including 
the inquiry questions they want to explore. Steps to undertake once they have 
confirmed their topic of interest include:

• Tune in: Develop an understanding of the topic they are working on.

• Choose: What do they want to find out more about? Where do they want 
to take their learning now? This is where the ākonga can fine-tune smaller 
focus questions to align with their larger topic, whilst also reflecting on how 
this new learning will make a difference.

• Finding out: What information do they need to answer their inquiry questions 
and how will they find this information?

• Take action: At this stage they are invited to develop a plan of ideas for their 
next step. Refer to ‘Worksheet 1: Climate change action plan’.

When and where possible, ākonga are supported to implement their plans of 
action. Activating their plan supports and empowers all learners to have a voice, 
to take action, and to play their part within a larger, systematic response.

For inspiration and ideas, the ākonga may want to refer to the Climate Change 
Commission’s final report outlining how Aotearoa New Zealand can reduce 
emissions and become carbon neutral by 2050. The report was released in June 
2021. The government has until the end of the year to respond with its own plans. 
For the full and final report, refer to the  Climate Change Commission website. 
For a summary of the final report recommendations, refer to page 5 of this module.

Activity: Intergenerational experiences

What you need: Worksheet 2: Climate intergenerational conversations

This activity provides an opportunity to learn from other generations regarding 
their experiences of, and perspectives about, climate change. It also presents 
the ākonga with an opportunity to share their learning, thoughts, and ideas with 
others outside their generation. If they feel comfortable doing so, ākonga may 
want to share their conversations from home with their class.

The incremental nature of climate change can mean that we don’t see 
perceptible change taking place on a day-to-day basis. However, as months 
and years pass, we can become aware of changing patterns and phenomena. 
The changes we experience may differ from those experienced by others, but 
by sharing experiences, thoughts and perspectives, we can all learn from one 
another. In this activity, ākonga are asked to identify at least two people they 
trust from two different generations (a generation being any group who were 
born at roughly the same time). For this activity, they will have a conversation 
with senior elders such as koro/kuia/kaumātua/grandparent(s), and with 
members of the generation preceding their own, e.g. uncle/aunty or parent(s)/
caregiver(s). Have ākonga explain to interviewees that they’ve been learning 
how the climate has changed and are interested in understanding and comparing 
different generations’ perspectives and experiences over time. For the questions, 
please refer to the worksheet.

Teacher/Kaiako reflection and wellbeing check.

https://www.climatecommission.govt.nz/our-work/advice-to-government-topic/inaia-tonu-nei-a-low-emissions-future-for-aotearoa/
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Activity: Learning about action

As the response to climate change grows, so too do the opportunities for all 
people, young and old, to have a say and get involved. This activity invites 
ākonga to investigate national and local climate change plans and policies. 
The following list provides some starting points.

• He Pou a Rangi Climate Change Commission (CCC): The independent 
status of the CCC means it is able to provide impartial advice, 
challenge the Government, and hold it to account on climate action. 

 View current opportunities to get involved on CCC website.

• Global connections: New Zealand is working with the rest of the world 
to combat climate change. You can link in with current activities and initiatives 
on the  New Zealand Foreign Affairs and Trade website.

Session three: How and where to have a say

Learning intentions
Ākonga assert their right to take part by exploring opportunities to 
contribute to national and local climate change plans and policies.

• Local connections: Local councils will also have their own climate change 
policies and plans open to consultation. Connect on the Local Government 
New Zealand Te Kāhui Kaunihera ō Aotearoa  LGNZ website.

• National connections: The Minister for Climate Change has responsibilities 
under the Climate Change Response Act. Find out more on the 

 Ministry for the Environment website (Minister for Climate Change).

• If you would like to explore past and current climate change related Acts, Bills, 
Legislative Instruments, and Supplementary Order Papers, and links to Other 
Instruments, visit the  New Zealand Legislation website.

•  Cabinet papers (Ministry for the Environment website) related to the 
Ministry's areas of responsibility, including climate change.

• Pāremata Aotearoa New Zealand Parliament: If you and/or your ākonga have 
something to say about a parliamentary bill or other item before a select 
committee, you may be able to make a submission about it. Select committees 
ask for your opinion by ‘calling for submissions’. Find out more on the 

 New Zealand Parliament website ‘How to make a submission’.

https://www.climatecommission.govt.nz/get-involved/
https://www.mfat.govt.nz/en/environment/climate-change/
https://www.lgnz.co.nz/local-government-in-nz/new-zealands-councils
https://environment.govt.nz/about-us/responsibilities-of-the-minister-for-climate-change/
https://www.legislation.govt.nz/all/results.aspx?search=ts_act%40bill%40regulation%40deemedreg_climate+change_resel_200_a&p=1
https://environment.govt.nz/what-government-is-doing/cabinet-papers/
https://www.parliament.nz/en/pb/sc/how-to-make-a-submission/
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The following examples provide a quick snapshot over and above what the 
ākonga have seen already as part of the learning programme. These amazing 
projects and actions to mitigate and adapt to the impacts of climate change are 
truly inspiring. Together is better, together is stronger.

Video

An inspiring example of ākonga contributing towards change in their 
communities includes Aorere College student Aigagalefili Fepulea ‘i-Tapua‘i. 
A member of climate change collective 4 Tha Kulture, Aigagalefili also won 
the New Zealand Storytellers competition with her piece, ‘Waiting Water’. 
You can hear her speak about the impacts of climate change in the Pacific in 

 the 9 min video ‘Waiting Water’ on YouTube.

Programme

The Deep South challenge mission is ‘to enable New Zealanders to adapt, 
manage risk and thrive in a changing climate’. They are achieving this by 
connecting science with society, through five interlinked programmes. 

Session four: Contributing through action

Learning intentions
Ākonga connect with and learn from others who have planned and carried 
out action on climate change.

One of those programmes is ‘Vision Mātauranga: Contributing innovative, 
practical and sustainable climate adaptation solutions for Māori and all 
New Zealanders.’ Ko ngā mahi inaianei hei oranga mo rātou āpōpō | For those 
who will benefit from our efforts today. Learn more about Vision Mātauranga 
and the wider  Deep South Challenge.

Songs

Children and young people developed the following songs after learning about 
climate change:

• ‘Fix it up’: This climate change song written by students Sasha H and Kate R 
from Te Kura o Ōhinetahi Governors Bay School grew from a desire to take 
action and make a change.  Watch and start singing ‘Fix it up’ on YouTube.

• ‘Dammit, We Broke The World’: A group of 11–13 year olds from Te Kura o te 
Waipapa Diamond Harbour School wrote, recorded, animated and edited this 
song for a school inquiry about climate change. 

 Be inspired by ‘Dammit, We Broke The World’ on YouTube.

• ‘One Small Change’ written and recorded by the pupils of Cappabue National 
School in West Cork, Ireland, as part of a @GMCBeats ‘Song in a Day’ 
Workshop facilitated by Garry McCarthy.  

 Listen to ‘One Small Change’ on YouTube.

Video

Aotearoa New Zealand children and young people having their say, sharing ideas 
and actions.  Watch ‘A day in the life of a climate change activist: Lucy Gray’.

Wellbeing check
 Student and ākonga tip sheet. Climate change – Wellbeing action pages 7–8

https://www.youtube.com/watch?v=5SJVPFV5iWc
https://deepsouthchallenge.co.nz/our-research/
https://www.youtube.com/watch?v=1F1ym72qETE
https://www.youtube.com/watch?v=iEFGjaUY1uQ&t=25s
https://www.youtube.com/watch?v=kuR7VN_Q06g
https://vimeo.com/344517140
https://nzcurriculum.tki.org.nz/News/Climate-Change-Learning-Programme-Wellbeing-Guide
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Additional resources and activities to support all sessions

Approaches to Social Inquiry: Through social inquiry ākonga ask questions, 
gather information, and examine the background to important societal ideas 
and events. They are able to explore and analyse values and perspectives 
relating to these ideas and events. They develop an understanding of the 
issues, and of the ways in which people make decisions and participate 
in social action.  Find out more about social inquiry on the TKI website.

Pūtātara: This resource supports schools and teachers to develop learning 
opportunities that are place-based, inquiry-led, and focused on participation 
for change.  Visit the Pūtātara website.

Civics and Citizenship Education Teaching Guide: A comprehensive resource 
that supports primary and secondary school teachers to develop their 
understanding and practice in relation to effective civics and citizenship 
education in Aotearoa New Zealand.  

 Civics and Citizenship Education Teaching Guide on the TKI website.

Teaching Controversial Issues, an Oxfam International resource: Supports 
teachers to develop skills that allow learners to constructively discuss their 
own values and ideas, while respectfully listening to the views and values of 
the others. It includes guidance, classroom strategies, and practical activities 
for learners aged 5 to 16. The guide makes the point that five-year-olds need 
to develop skills for engaging in challenging conversations just as much as 
senior ākonga do.  Visit the Oxfam website.

Te Kaitiaki Take Kōwhiri Electoral Commission: Teaching voting at 
schools. Make your ākonga active, enthusiastic citizens with ‘Kids Voting 
– Te Pōti a Ngā Tamariki’ and our curriculum-based teaching resources. 

 Connect with resources on the Electoral Commission’s website.

Have your say – Nāu te kii: Coordinated by the Christchurch City Council, 
ākonga discover key ways they can make a difference, vote in a mock local 
election, learn about community boards, and build their democratic voice. 

 Connect with the programme Have your say - Nāu te kii.

Sustainable Development Goals – Resources for educators: Education 
for the Sustainable development empowers everyone to make informed 
decisions in favour of environmental integrity, economic viability and a just 
society for present and future generations. It aims to provide the knowledge, 
skills, attitudes and values necessary to address sustainable development 
challenges.  Connect with the UNESCO resources for educators.

‘The Winning Side’ by Sarah Johnson, illustrations by Craig Phillips. This 
story references general elections in the context of an election to a school 
council. ‘The Winning Side’ introduces big ideas such as the need for a 
platform, the importance of giving everyone a voice, and why we vote. 

 Access ‘The Winning Side’ story on the Literacy Online website.

‘Tiakina a Tangaroa’ by Jill MacGregor, School Journal, Level 2 October 
2011. This article about a class’s science investigation recounts how the 
ākonga compare the sea life of a “protected” marine reserve with that 
of an “unprotected” beach. They discover clear differences and identify 
the harm people do to the environment by littering. The ākonga raise 
community awareness about the issue by organising a sponsored parade. 

 Read the article ‘Tiakina a Tangaroa’.

‘Talking to the River’ by Clare Knighton, School Journal Level 3 June 2018. 
‘Talking to the River’ tells the story of a farmer and a group of engineering 
and computing ākonga from Victoria University of Wellington who collaborate 
to gather data about river pollution, and then publicise their findings. River 
pollution is a topical issue and ‘Talking to the River’ provides an example 
of people dedicated to making a difference. The article explains the impact 
cows can have on rivers and the importance of being able to accurately 
measure levels of river pollution. The university ākonga overcome several 
challenges to create a prototype monitoring device that is fit for purpose. 
The reach of the project is extended exponentially by creating an app that 
tracks river improvements and allows users to upload photos to a website. 

 Read the article ‘Talking to the River’.

https://ssol.tki.org.nz/Social-studies-1-10/Teaching-and-learning/Effective-teaching-in-social-studies/Social-inquiry
https://putatara.education.govt.nz/#/home
https://sltk-resources.tki.org.nz/curriculum-resources/
https://oxfamilibrary.openrepository.com/handle/10546/620473
https://elections.nz/getting-involved/teaching-voting-at-schools/
https://ccc.govt.nz/the-council/learning-resources/learning-through-action/list-of-programmes/have-your-say/
https://en.unesco.org/themes/education/sdgs/material
https://instructionalseries.tki.org.nz/Instructional-Series/School-Journal/School-Journal-Level-4-May-2020/The-Winning-Side
https://instructionalseries.tki.org.nz/Instructional-Series/School-Journal/School-Journal-Level-2-October-2011/Tiakina-a-Tangaroa
https://instructionalseries.tki.org.nz/Instructional-Series/School-Journal/School-Journal-Level-3-June-2018/Talking-to-the-River
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WORKSHEET 1: Climate change action plan

BEING AN AGENT FOR CHANGE (Kindly shared by the year 7/8 team at Ōhinetahi Governors Bay School)

My areas of interest or wonder are... What do I hope will happen? What will it look like? Who do I want to share my ideas 
and actions with?

My top 5 character strengths are... The new skills I will need to learn are...

Using my strengths and interests I could make a difference by... (highlight your chosen area)

People 
who could 
help me 
with this

Myself: Whānau: Own class: School 
community:

Local hapū, iwi, 
community:

Nationally: Globally:

I will know if my idea is making a difference by...
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WORKSHEET 2: Climate intergenerational conversations

The impact of climate change on daily life isn’t always obvious. However, as 
months and years pass, we may start to notice changes. The changes we see 
may be different to the changes seen or experienced by someone else. By sharing 
our experiences, thoughts and perspectives, we can all learn from one another.

Identify at least two people you trust from two different generations. 
(A generation is all the people born at roughly the same time, i.e. you 
and your friends are one generation and your parent(s)/caregiver(s) and 
their friends are another). For this activity, you will have a conversation 
with people from two generations:

• koro/kuia/kaumatua, grandparent(s)/elders age group

• uncle, aunty, parent(s)/caregiver(s) age group.

Explain that you’re learning about how the climate has changed and are 
interested in understanding and comparing different generations’ perspectives 
and experiences over time.

Beside are some questions to help guide the conversation. You may want 
to add your own.

Start with: “When you were my age ….”

Answer the same questions yourself before comparing the responses.

Consider the following questions:

1. Has the climate and the behaviour of people changed from the time your 
interviewees were young children?

2. How reliable do you think this information is?

A. Weather

• What were the temperature conditions in winter? In summer?

• Did you have floods and/or droughts? If yes, how often?

• Was the rain more or less than it is now?

• Was snow part of your winters? If so, how often?

• If you had a garden, when did you need to water it?

B. Vegetation and animals

• Which insects and bugs did you see and in what amounts?

• What kind of birds did you see, and how many of them were around?

• Were there more or less parks and green spaces, bush and or forests?

C. Harvests

• Which crops did you grow and eat when you were my age?

• Were the harvests more or less than they are now?

D. Transport

• How many cars did your family have?

• How did you get to school when you were my age?

• Did you go away for the holidays? If so, where? Did it include overseas 
trips? If so, how often?

E. Packaging and waste

• How did you manage your waste?

• When you went to shop for food...

• Where did you go?

• How were things packaged?

• Was there more or less plastic than there is now?

• Were there more or less food choices?
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