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BOARD AGENDA 
	
All agenda items apply to Coastal Academy. Detailed Board agenda information can 
be found on our website: https://classicalacademy.com/board/ 
 

# Agenda Item Presenter Action 
Item 

1	 Open	Meeting	with	Pledge	of	Allegiance		 Mark	Donar,	Board	President		 No	

2	 Student	Voice	–	Update	on	Activities			 Ashley	Bissell,	ASB	Leader	 No	
3	 Principal	Voice	–	Campus	Updates	 Marcy	Cashin	and	Samantha	Bartrom	 No	
4	 Written	/	Oral	Correspondence	(2	minutes)		 Sonia	Ryan,	Director	of	Administration	 	
5	 Consent	Agenda	

A. Review	and	Approval	of	Past	Minutes	
i. Meeting	of	2/23/2021	
ii. Meeting	of	5/11/2021	

B. Enrollment	Update	
C. Instructional	Calendars	–	4	Years	
D. Board	Calendar	2021/2022	
E. Bank	Accounts	–	Removal	of	CFO				

Mark	Donar,	Board	President	 Yes	

New	Business	
6	 Review	and	Reappoint	Mark	Donar	to	Serve	

another	4-year	term	on	the	Board	of	Directors	
Cameron	Curry,	Chief	Executive	Officer	 Yes	

7	 Finance	Update	
• March	2021	P&L	
• EPA	Accounting	Report	2020/2021	
• 2021/2022	Budget	Draft	

James	Heath,	Chief	Financial	Officer	 Yes	

8	 TPP	Grant	&	Medi-Cal	Presentation	 Cori	Coffey,	Director	Special	Education	 No	
9	 Reyes	vs.	State:	Lawsuit	Update	 Sejal	Majithia,	Director	of	Compliance	 No	
10	 Expanded	Learning	Opportunities	Grant	 Sejal	Majithia,	Director	of	Compliance	 Yes	
11	 Student	Vaccination	Communication	Update	 Sejal	Majithia,	Director	of	Compliance	 No	
12	 LCAP	Review	and	Adoption	 Dr.	Stacey	Perez,	Principal	 Yes	
13	 Suicide	Prevention	Intervention	and	Post-

vention	Policy	&	Procedure	Presentation		
Laura	Hughes,	Lead	Counselor		 Yes	
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# Agenda Item Presenter Action 
Item 

14	 Evaluation	of	Reclassification	Criteria	for	
English	Language	Learners		

Dave	Meyer,	Chief	Academic	Officer	 Yes	

15	 Calendar	Brown	Act	Training	12/7/2021	at	
Classical	Academy	High	School	

Cameron	Curry,	Chief	Executive	Officer	 Yes	

16	 Facilities	Update	–	Coastal	Academy	High	 Mark	Kalpakgian,	Chief	Operating	Officer	 No	
17	 Adjournment	of	Public	Meeting	

• Next	Meeting:	Tuesday,	September	7,	
2021	at	Classical	Academy,	Vista	

Mark	Donar,	Board	President	 Yes	
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The 2021-22 Local Control and Accountability Plan (LCAP) is a special bridge 
document, for each charter, which reflects both the 2019-20 LCAP and the 2020-21 
Learning Continuity Plan (LCP). Those two plans can be reviewed here. The pink 
section was taken directly from the 2019-20 LCAP. The green section was taken directly 
from the LCP. Each section and the blue section include a narrative analysis for each 
charter.  
 
The governing board of a school district must hold at least one public hearing to solicit 
the recommendations and comments of members of the public regarding the specific 
actions and expenditures proposed to be included in the LCAP or annual update. 

 
Information only. 
 

Adjournment 
  
Meeting Adjourned at 10:05 am 
 
Next regularly scheduled meeting is Tuesday, May 18, 2021, at Classical Academy High 
School. 
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BOARD OF DIRECTORS 
 

Date May 11, 2021 Call to 
Order 10:04 am 

Board Members Present: Mark Reardon, Patricia Huerta, Paul Donovan, Mark 
Donar, and Angie Mosteller 
 Board Members Absent: None 

Virtual Meeting Via Zoom: All Attendees Listed 
Employee/Speakers 
Present: 

Cameron Curry and Dr. Stacey Perez 
 

Note taker: Sonia Ryan 
 

September 11, 2020 
   

1. Roll Call/Meeting Opening 
 

 ý Mark Reardon ý Patricia Huerta 
 ý Mark Donar ý Paul Donovan 
 ý Angie Mosteller 
 
Mark Reardon, Board President, lead the Board Members and audience with the Pledge of 
Allegiance. 
 

2. Correspondence 
 
Written: None Presented 
 
Oral:  None Presented 

 
 

    New Business 
 
 

3. Public Hearing on the Learning Continuity Plan 
 

The following LCP Review, Discussion, and Adoption details were included in The 
Academies News on 5/10/2021: 
  
In 2013-14 California adopted the LCFF, which sets an equal $ per-student allocation for 
every district based on grade level. Districts are also allocated funds to meet the needs 
of the Low Income, English Learner, Homeless, and Foster Youth students in the district. 
The accountability for the LCFF funds lies in the Local Control and Accountability Plan 
(LCAP). Each charter is required to produce an LCAP, demonstrating how the LCFF 
funds are linked to meeting the needs of all students. Stakeholder review and input is an 
integral part of this process. Parent, student, and public input is used in developing and 
refining the plan annually. 
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The 2021-22 Local Control and Accountability Plan (LCAP) is a special bridge 
document, for each charter, which reflects both the 2019-20 LCAP and the 2020-21 
Learning Continuity Plan (LCP). Those two plans can be reviewed here. The pink 
section was taken directly from the 2019-20 LCAP. The green section was taken directly 
from the LCP. Each section and the blue section include a narrative analysis for each 
charter.  
 
The governing board of a school district must hold at least one public hearing to solicit 
the recommendations and comments of members of the public regarding the specific 
actions and expenditures proposed to be included in the LCAP or annual update. 

 
Information only. 
 

Adjournment 
  
Meeting Adjourned at 10:05 am 
 
Next regularly scheduled meeting is Tuesday, May 18, 2021, at Classical Academy High 
School. 
 
    
 











































































California Department of Education
January 2021

Annual Update for Developing the 2021-22 Local Control and Accountability
Plan
Annual Update for the 2019–20 Local Control and Accountability Plan Year
Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Coastal Academy Charter Cameron Curry, Executive Director 760-480-9845,
ccurry@classicalacademy.com

The following is the local educational agency’s (LEA’s) analysis of its goals, measurable outcomes and actions and services from the
2019-20 Local Control and Accountability Plan (LCAP).

Goal 1

Increase our efforts to better support the academic achievement of all students.

State and/or Local Priorities addressed by this goal:

State Priorities: 1      2 3 4 5 6 7 8
Local Priorities: None

Annual Measurable Outcomes
Expected Actual

Teachers will use various formal and informal assessment
strategies to monitor benchmarks, growth and areas needed for
growth towards grade level standards.  The PLC process, as well

Teachers used various formal and informal assessment strategies
to monitor benchmarks, growth and areas needed for growth
towards grade level standards.  The PLC process, as well as
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as MTSS using our RTI and PBIS process will be utilized to close
achievement gaps and monitor progress.  Referrals to specialists
can be made for additional intervention and support, as well as
use of Lexia and supports team Implementation Plan for RTI and
PBIS.  Parent training and communication with parents will
happen every 6 weeks to increase effectiveness and team focus.

MTSS using our RTI and PBIS process, were utilized to close
achievement gaps and monitor progress.  Referrals to specialists
were made for additional intervention and support, as well as use
of Lexia and support team Implementation Plan for RTI and PBIS.
Parent training and communication with parents happened every
6 weeks to increase effectiveness and team focus.

Use the CAASPP, MAP, interim assessments and Math
Readiness Testing to inform students and teachers for appropriate
placement in English and Math courses. Data will support students
where they are and allow for greater improvement for each
individual student.

Used MAP interim assessments and Math Readiness Testing to
inform students and teachers for appropriate placement in
English and Math. Data supported students where they were and
allowed for greater improvement for each individual student.

Continue to evaluate school curriculum in regards to
implementation of CCSS. Train teachers and parents and monitor
progress in implementation of CCSS. Team focus on CCSS
effectiveness.

Continued to evaluate school curriculum in regards to
implementation of CCSS. Trained teachers and parents and
monitored progress in implementation of CCSS. Team focused
on CCSS effectiveness.

Actions / Services
Planned

Action/Service
Budgeted

Expenditures Actual Expenditures

Teachers will use various formal and informal assessment strategies to monitor
benchmarks, growth and areas needed for growth towards grade level
standards.  The PLC process, as well as MTSS using as our RTI and PBIS
process will be utilized to close achievement gaps and monitor progress.
Referrals to specialists can be made for additional intervention and support, as
well as use of Lexia and supports team Implementation Plan for RTI and PBIS.
Parent training and communication with parents will happen every 6 weeks to
increase effectiveness and team focus.
Salaries are the budgeted expenditures.

$170,000 $279,560

Use the CAASPP, MAP, interim assessments and Math Readiness Testing to
inform students and teachers for appropriate placement in English and Math
courses. Data will support students where they are and allow for greater
improvement for each individual student.

$137,000 $233,514
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Salaries and MAP Testing are the budgeted expenditures
Continue to evaluate school curriculum in regards to implementation of CCSS.
Train teachers and parents and monitor progress in implementation of CCSS.
Team focus on CCSS effectiveness.
Reading Program, Common Core State Standards Materials are the budgeted
expenditures (Logic of English)

$72,000 $95,937

Goal Analysis

A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers,
and staff.

All funds budgeted for actions and services were implemented.

A description of the successes and challenges in implementing the actions/services to achieve the goal.

MAP data was used to identify students who needed additional support, and then lead teachers and specialists created an intervention
plan to provide the additional support.

Goal 2

Engage parents and community partners through education, communication, and collaboration to promote student social emotional
success.

State and/or Local Priorities addressed by this goal:

State Priorities: 1,2,3,4,5,6,7
Local Priorities: 1,3,4,5,6

Annual Measurable Outcomes
Expected Actual
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Focus on 8 Keys of Excellence, leadership, citizenship and
character training and leadership topics of relevance. Parent
workshops and podcasts with a social-emotional focus and PBIS.
Administration will focus on culture and citizenship, K-8
Self-Leadership lessons pushed-in to the classrooms.

Focused on the 8 Keys of Excellence, leadership and citizenship
& character training.

Actions / Services
Planned

Action/Service
Budgeted

Expenditures Actual Expenditures

Focus on the 8 Keys of Excellence, leadership and citizenship & character
training. Leadership Team topic of focus.
ASB is the budgeted expenditure.

$2,000 $1,754

Parent workshops and Podcasts on topics and presenter with a social emotional
focus.
School counselor(s) and the budgeted expenditures.

$71,000 $86,370

Goal Analysis

A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers,
and staff.

All funds budgeted for actions and services were implemented.

A description of the successes and challenges in implementing the actions/services to achieve the goal.

Our attendance numbers (or listeners) with Podcast increased providing social-emotional information, as well as consistent lessons on
the 8 Keys of Excellence, leadership and character education.
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Annual Update for the 2020–21 Learning Continuity and Attendance Plan
The following is the local educational agency’s (LEA’s) analysis of its 2020-21 Learning Continuity and Attendance Plan (Learning
Continuity Plan).

In-Person Instructional Offerings

Actions Related to In-Person Instructional Offerings

Description Total Budgeted
Funds

Estimated
Actual
Expenditure
s

Contributing

School site counselor $131,957 $132,450 [Y/N]

A description of any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and
what was implemented and/or expended on the actions.

No substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what was
implemented and/or expended on the actions.

Analysis of In-Person Instructional Offerings

A description of the successes and challenges in implementing in-person instruction in the 2020-21 school year.

Coastal Academy TK-8 and Coastal Academy High School are two of the seven campuses within The Classical Academies. At The
Classical Academies, we constantly strive to provide quality educational options, connections with our community, as well as being
available and ready to support our students by partnering with parents. As an Independent Study school in the State of California, all of
our students and families were already completing school work from home in combination with learning at school when COVID-19 hit.
This enabled us to shift quickly and continue with learning.
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As we shifted to the new reality of not coming back on campus for the 2019-20 school year, we coordinated efforts to stay connected
and to continue to value learning. We believe that having ongoing communication is a way to keep us grounded, manage expectations,
and give families security that our partnership was continuing during this time. Weekly information and updates were released to
parents and students from teachers, site leaders, and combined organizational community messages. Through email, phone calls, and
video updates, students and families were encouraged to stay in touch with teachers, remain engaged in daily learning, and services
and support continued while in distance learning. We saw an average of 95% engagement by the end of the year.

We reviewed parent feedback, San Diego County health guidelines, and educational best practices, as we developed plans for Fall
2020. We had two options for In-Person Instruction. The health and safety guidelines at the time of reopening determined which plan
was implemented. Initially, we were full distance learning, but as restrictions lifted, we revised our in-person program offerings. We were
not able to return to our first choice, which was a full in-person version of our typical blended hybrid model. Our second choice, which
was a modified version of this model, was changed due to restrictions. When in person restrictions began to be lifted, we started with
small groups on campus. This allowed us to implement in-person programming while still following restrictions. After stable groups were
added to the restrictions, along with six feet of social distancing, we brought back approximately half of our hybrid students each day for
a half day of school. This allowed for both social distancing and stable grouping. We rearranged classes for our independent study
students to allow for stable groups and were able to bring back all students who wanted time on campus for a modified school day.

Distance Learning Program

Actions Related to the Distance Learning Program

Description Total Budgeted
Funds

Estimated
Actual
Expenditure
s

Contributing

Chromebooks and Zoom licenses $37,998 $38,000 [Y/N]

A description of any substantive differences between the planned actions and/or budgeted expenditures for the distance learning
program and what was implemented and/or expended on the actions.
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There were no substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what
was implemented and/or expended on the actions.

Analysis of the Distance Learning Program

A description of the successes and challenges in implementing each of the following elements of the distance learning program in the
2020-21 school year, as applicable: Continuity of Instruction, Access to Devices and Connectivity, Pupil Participation and Progress,
Distance Learning Professional Development, Staff Roles and Responsibilities, and Support for Pupils with Unique Needs.

Distance Learning involved implementing our Plan C (see details below). Because all of our lesson plans are already online and
available to parents, we pivoted to distance learning quickly and effectively. Teachers were able to add additional details to learning
activities and lesson plans that would have occurred at school so that students could successfully do their work at home with parent
direction and oversight. Devices were quickly distributed to students who needed them. We were able to secure additional
chromebooks to ensure that every single student who needed a device could have one. In some cases we provided hot spots for
students with connectivity issues. We have a strong partnership with parents and this continued throughout distance learning. On days
that would normally have been in school, teachers created clear schedules that were shared with families and provided Zoom
instruction and students logged in and completed their lessons, assignments and activities with teachers. On days that would normally
be independent study, students completed their work in much the same way as they would have before the pandemic. Zoom allowed us
to keep the strong connections to the teacher in class, and provide effective instruction and extra support to families that needed it.
Student participation was high in these Zoom sessions. Overall, after the initial learning curve for teachers and families to learn the
technology, our Zoom support was very successful. For the small number of students who did not find success over Zoom, teachers
worked directly with parents to ensure that learning was taking place and provided alternate activities or additional support as needed.
Many teachers conducted small groups in the afternoons (once core instruction was completed) to offer additional support to students
who were struggling. Teachers continued to implement formative assessment either over Zoom or with parent cooperation so that they
could assess data results and plan instruction. Our teachers continued their PLC collaboration remotely and planned interventions as
needed. Our Response to Intervention team of math and literacy specialists also shifted to virtual services over Zoom. This was very
successful and our attendance at these sessions actually increased because of the ease of logging into Zoom, rather than driving over
to the school to have an intervention session with a specialist. Our Special Education team also began offering services over Zoom,
which were well attended and allowed us to stay in compliance with IEP goals and continue to support our students with special needs.

Plan C: Distance Learning
For students enrolled in Tracks A, B, M, Summit, C’lectives, and High School:

● School days were a blend of synchronous “real time” classes and asynchronous work assigned through Schoology/Summit platform.
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● Each week targeted support was offered. Most of this support was offered in a synchronous format.
● Each week intentional time during synchronous learning was devoted to building community and making student connections.
● Intervention services was offered virtually

For students enrolled in Track C and Independent Study :
● Schoology lessons were provided with step-by-step lesson plans
● Educational Specialists were available to support
● C track classes were offered distance learning sessions on their usual day(s)
● Parent support groups were created to connect families who wish to participate
● Intervention services were offered virtually

Parent Support:
● August 13, 2020 was the Annual Jumpstart Parent Education Conference. It was designed to inspire, connect, and motivate parents
as they kick off the school year! The conference featured a keynote address and educational breakout sessions.
● Parent Orientations and Coffee Chats were another way to learn about each campus.
● Parent support groups were created for new Track C families.

Special Education
● IEP Services were synchronous “real time” sessions, when needed services were provided as pre-recorded lessons.
● IEP Meetings were be held via Google Meet
● Case managers reached out to families before the school year begins to discuss students’ service schedule
● Special Education services were provided virtually

As an Independent Study program, we already had curriculum, both physical and digital, that supported a blend of learning at home and
at school. All students received the necessary curriculum for the 2020-2021 school year’s grade or specific subject area. Physical
curriculum was checked out to families as it is every year to be used at home. We added chromebooks to the curriculum check out list
as devices were requested.

As an Independent Study program, time value is built into our Master Agreements and Assignment & Work Record forms. We
measured participation and time value based on these Independent Study documents just as we do every year. While in distance
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learning, teachers offered live instruction on the days the students would typically be on campus. The rest of their school day was
asynchronous and delivered through our LMS, Schoology. The live instruction is as follows:

AB Track
K - 30 minutes 2 times per week
1st - 60 minutes 2 times per week
2nd - 75 minutes 2 times per week
3rd - 60 minutes 2 times per week
4th - 120 minutes 2 times per week
5th - 165 minutes 2 times per week
6th - 155 minutes 2 times per week

M Track
7th - 120 minutes 3 times per week
8th - 120 minutes 3 times per week

C Track
TK-2nd - 30 minutes 1 time per week
3rd-6th - 30-45 minutes for 1-6 sessions per week
7th & 8th - 45-60 minutes up to 1-12 sessions per week

High School
9th-12th - 305 minutes per week
In addition teachers offered one-on-one or small group support twice a week as “office hours”.
Each week during the live sessions, teachers built in group work, community building, connecting with peers activities to encourage a
sense of belonging to the school community. The school counselor posted weekly updates to the whole school, and worked with
students as needs arose in the virtual setting.

As teachers returned to work a two hour professional learning session on Distance Learning tools was offered for all teachers including
special education teachers, support providers and leaders. The professional learning started with a whole group session on Zoom and
then breakout sessions were offered on virtual classrooms, breakout rooms in Zoom, video and editing techniques, and asynchronous
learning tools such as slide deck voice overs.
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Throughout distance learning weekly updates on distance learning tools were given in an asynchronous manner allowing the teaching
teams to access these resources as they have the time and capacity to build their skills. As a Professional Learning Community school,
we continued to build on our work to implement PLCs in order to ensure ALL students, no matter who they are or where they come from
or what challenges they have, learn! It was challenging to continue this collaborative work while we were distanced from one another,
but we were committed to the process. In late September we had a 4 hour professional learning day with a presenter from Solution Tree
on PLC’s. Our goals for this day were to calibrate everyone’s definition of PLCs, refine what collaboration looks and sounds like, and
use group work to determine next steps at the school level. This was also used to determine content for future professional learning.
Especially with distance learning, we needed to be better at the PLC process to ensure we knew which students had mastered the
standards and which students had not yet. No matter the model of delivery the goal was the same, learning for ALL.

Pupil Learning Loss

Actions Related to the Pupil Learning Loss

Description Total Budgeted
Funds

Estimated
Actual
Expenditure
s

Contributing

RTI Specialists, including reading, math, and intervention specialists $565,692 $513,074 [Y/N]

A description of any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning
loss and what was implemented and/or expended on the actions.

There were no substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what
was implemented and/or expended on the actions. The lower estimated actual expenditure was due to a reduction in benefit costs in
the current year.

Analysis of Pupil Learning Loss

A description of the successes and challenges in addressing Pupil Learning Loss in the 2020-21 school year and an analysis of the
effectiveness of the efforts to address Pupil Learning Loss to date.
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To help increase educator efficacy and enhance learning for all students we have continued our work as professional learning
communities (PLC). Educators met in grade-level teaching teams, school committees, and departments to ask three essential
questions:
● What do we want each student to learn?
● How will we know when each student has learned it?
● How will we respond when a student experiences difficulty in learning?
These questions drive our decision making and services being provided for all students. Regardless of the method of instruction,
distance learning or in person, measuring growth or a learning loss was assessed in a variety of ways including math readiness testing,
reading foundational skills, formative and informative assessments. Through interventions educational specialists and teachers were
able to provide support to students who showed signs of learning loss or struggles in more traditional pacing. Using a response to
intervention (RTI) multi-tiered approach, students were identified, supported, and have ongoing assessment. Foundational classes were
held to further support student progress and learning, as well as providing consistent progress monitoring.

Teachers used essential standards and progress monitoring weekly in the classroom through formative assessment (exit tickets,
whiteboard responses, short quizzes, verbal explanations in small groups, and more). Teachers also assessed several times per unit
through summative assessments in the form of larger tests or assignments. Teachers met weekly in PLC grade level collaboration
groups to review data and plan instruction and intervention based on student achievement. First tier intervention took place in the
classroom one time per week in grades K-6 and three times per week in grades 7 and 8. Teachers also met to plan and align
standards-based instruction in vertical teams three or more times per year. Additionally, students were assessed using NWEA MAP
testing two to three times per year and struggling students were brought to safety net meetings. Students were then connected to
intervention services with literacy and/or math specialists through our Response to Intervention program. Specialists conducted
assessments and provided services in small groups or one on one, reassessing every 6-12 weeks for progress. Teachers met a
minimum of every six weeks with students and parents to go over work, share progress and plan academic goals. We have adopted
MTSS as a system to help us address the academic and SEL needs of ALL students.

At the high school level, every 3 weeks teachers reviewed the targeted essential standards and conducted an audit of student progress
towards achieving mastery. For core classes (English,History, Math, Science, Spanish) benchmarks were housed within the Summit
Learning platform. Students who were disengaged or significantly struggling were identified via a school wide safety net. An additional
method we measured effectiveness with is via our Progress Reports issued at the end of the first quarter.
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Using the above mentioned progress benchmarks, subject matter experts were identified and extra support and intervention was
provided. Additionally, in some cases supplementing with an extra English or Math support class wes helpful to assist in bridging the
gap between deficit skills and where the student needs to be. Parent partnership is an integral component of our program and as such,
when needed there was a meeting with the teachers, student, parent and an administrator to discuss a success plan the student felt
comfortable with. Parents were given strategies and tools to support student learning at home.

Analysis of Mental Health and Social and Emotional Well-Being
A description of the successes and challenges in monitoring and supporting mental health and social and emotional well-being in the
2020-21 school year.

Students’ social/emotional health was a priority. During distance learning the school’s social emotional counselor sent weekly videos to
all students. The focus of the videos was around the monthly campaigns designated by The Classical Academies counseling team and
was geared to the grade levels of each campus. As an Independent Study program with students on campus and at home, we have a
well established referral system which we continued to use to support students in need. These students met with the counselor in
virtual one-on-one sessions. Each year, including this one, school counselors provide social/emotional awareness training to all school
personnel as student connections are not only with classroom teachers. The impact of social distancing and isolation were additional
topics to address with all. Now that we have returned to school, we are addressing social-emotional needs in person and continuing our
support of students in this area through classroom support and restorative practices.

Analysis of Pupil and Family Engagement and Outreach
A description of the successes and challenges in implementing pupil and family engagement and outreach in the 2020-21 school year.

As an Independent Study program we have policies and procedures in place for students who are not engaged with learning. Our
procedure starts with an Accountability Plan which identifies the issues and creates a plan for what each person in the partnership,
student, parent, and teacher will do to support the student as changes are made. The frequency of monitoring is established in the
Plan, and is often a weekly check in. At the check ins progress is noted and changes to the Plan are made. If the student is consistently
engaged the frequency of the check ins is reduced and eventually they move off the Accountability Plan. This process is successful for
98% of students. If the student is still not engaging at the check ins, adjustments are made to the Plan and often the frequency of check
in is increased to a daily check in. Determining the core issues of the challenges the student faces, determines the next steps. For
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some students, it could mean a referral to a Student Study Team (SST) meeting, additional foundational support, or office hours with an
intervention specialist. The SST meeting consists of teachers, an administrator, the parent(s), and support personnel from the
school.The student’s academic, behavioral, and social-emotional progress is discussed and an action plan created and a follow up
meeting is scheduled. We continued to use this process throughout the pandemic and it has continued to keep students and families on
track and engaged with their work. The only difference this year was that some of the meetings took place virtually. Now that we are
back to school these meetings have resumed in person.

We promoted engagement and family outreach by collecting stakeholder input during our six yearly conferences as well as with the
following surveys and reminders this year:
11/9/20 - November Reopening Survey
11/12/20- Reminder for November Reopening Survey
11/16/20- Reminder for November Reopening Survey
1/4/21- Survey for January 19th Programming
2/3/21- M Track Hybrid Survey
4/23/21- 8th Grade Promotion Survey

Additionally, we sent out regular email communication with information and updates as restrictions changed and programming
increased. Teachers updated their families weekly with information as the need arose, and collected stakeholder feedback about how
distance learning was going as well as how the transition to in person instruction progressed.

Analysis of School Nutrition
A description of the successes and challenges in providing school nutrition in the 2020-21 school year.

Starting in March 2020, when schools closed, we have consistently sent families information about local food distribution centers.
Under the State statute, AB 1871, we provided meals if an eligible student was at a school site or meeting space for an educational
purpose for two or more hours. As a non-classroom based charter school, this was not applicable for us during distance learning. Once
students returned to school, we began distributing meals again.
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Additional Actions and Plan Requirements
Additional Actions to Implement the Learning Continuity Plan

Section Description
Total
Budgeted
Funds

Estimated
Actual
Expenditur
es

Contributin
g

N/A N/A [$ 0.00] [$ 0.00] [Y/N]

A description of any substantive differences between the planned actions and budgeted expenditures for the additional plan
requirements and what was implemented and expended on the actions.

There were no substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what
was implemented and/or expended on the actions.

Overall Analysis
An explanation of how lessons learned from implementing in-person and distance learning programs in 2020-21 have informed the
development of goals and actions in the 2021–24 LCAP.

Coastal Academy, having 24.8% enrollment of unduplicated pupils, is expending funds on a schoolwide basis to include all
unduplicated students. Both goals and actions are aimed toward increasing student academic achievement of all students and
engaging parents and community partners through education, communication and collaboration to promote student social-emotional
success.

As plans for the 2020-2021 school year were developed, services for homeless & foster youth, English learners, and socio-economic
disadvantaged students were taken into account. It was determined the best course of action was to increase individual and small
group support by counselors and specialists pushing into synchronous classes either virtually or in-person once we returned. We have
increased parent support through communication with our educational specialists, as well as a large library of podcasts for parents to
reference. Additionally, this year we added parent support groups called Parent Learning Communities. These students are also being
served as needed through our PLC & RTI support.
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Because the goals and systems described in this plan have supported our past success, we will continue with these supports and plans
in place as we develop our 2021-23 LCAP, taking pupil learning loss and social emotional needs into consideration as we progress in
recovery after the pandemic.

An explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for pupils with
unique needs.

Students who have been identified as socio-economic disadvantaged scoring below standard in Math and English Language Arts have
been and will continue to be assessed using math readiness testing and reading assessments. Students with an achievement gap have
been and will continue to be assigned supplemental learning tools and services with the math and/or reading specialists. Low-income
students represent our largest performance gaps. To address low social economic concerns, we will increase support with Response to
Intervention (RTI), and access to specialists for support and increase professional development. All students with learning loss will be
given the support they need through our MTSS program with academic support through RTI. Students’ whose social-emotional needs
are interfering with academic achievement will be supported through our PBIS program and our school counselor. As teachers return to
in person PLC collaboration, data will be collected and will drive instruction to address learning loss and provide interventions for
students with unique needs who are most at risk.

A description of any substantive differences between the description of the actions or services identified as contributing towards
meeting the increased or improved services requirement and the actions or services implemented to meet the increased or improved
services requirement.

There were no substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and what
was implemented and/or expended on the actions.
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Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
A description of how the analysis and reflection on student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and
Attendance Plan have informed the development of the 21-22 through 23-24 LCAP.

As an independent study charter with hybrid in-school and home learning options, we were in a unique position to support our
stakeholders very effectively during a challenging and non-traditional year. We found quite a bit of success even in the midst of distance
learning. The pandemic certainly has required us to think outside the box and consider new ways of content delivery and new ways to
use technology to effectively meet the needs of our students. Some aspects of meeting virtually were actually more successful than in
person methods, as was the case with the increase in attendance for our RTI intervention sessions with our reading and literacy
specialists. Because of this, as we shift back to in person instruction, we will keep virtual options available to families who need them.
We are developing a distance learning track to provide for students who either need to continue to work from home or found it so
successful that they want to continue to do so. This will provide yet another opportunity for choice in our school programming. Teachers
will continue to utilize technology tools to enhance their teaching and allow students to access the learning in new ways. The good that
came from our learning curve with technology will continue to be assessed and will come into play as we plan for our next LCAP and
develop our goals for the school years upcoming through 2021-24. We have always personalized for students and strived for mastery
with PLC collaboration and meeting student needs through our MTSS process using RTI and PBIS. This will continue with our 2021-24
plan and the following will be taken into consideration in its development:

Our priority goal is to increase academic results for all students. Our actions of assessing all students in Math, Language Arts, and
Reading have informed decisions for placing students into support systems with specific specialists that are timely and relevant in-
person as well as virtually. Teachers transitioned successfully and utilized various formal and informal assessment strategies to monitor
benchmarks, growth and areas needed for growth towards grade level standards. We have increased parent support through
communication with our educational specialists, as well as a large library of podcasts for parents to reference and parent support
groups called Parent Learning Communities.

The PLC process, as well as the SST process, are actively monitored for increased student progress and to close achievement gaps.
Referrals to Math and Literacy Specialists are made for additional intervention and support, as well as use of other supplemental
support materials. Our Leadership Team supports implementation of PLC collaboration and data tracking. Parent training and
communication with parents takes place every 6 weeks to increase effectiveness and team focus, virtually as well as in-person.

Students who have been identified as socio-economic disadvantaged scoring below standard in Math and English Language Arts will
be assessed using math readiness testing and reading assessments. Students with an achievement gap are assigned supplemental
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learning tools and services with the math and/or reading specialists. Low-income students represent our largest performance gaps. To
address low social economic concerns, we will increase support with Response to Intervention (RTI), and access to specialists for
support and increase professional development. We will Increase/improve services for foster youth, English learners, and low-income
students. Small group instruction with the ELD Provider will occur at least once per week. These students are also being served as
needed through our PLC &amp; RTI support. Students who have been identified as socio-economic disadvantaged scoring below
standard in Math and English Language Arts will be assessed using math readiness testing and reading assessments.

Implementing Professional Learning Community (PLC) best practices has allowed Coastal Academy to intentionally focus on
student-centered learning, with all students receiving research-based instruction in the general education classroom. Implementing a
school counselor and school psychologist has allowed us to meet social-emotional needs by offering individual and small group
support, pushing into classrooms, creating behavior plans, and implementing Positive Behavior Interventions and Supports (PBIS).

When students returned to school, student health and safety remained a high priority. Classrooms were provided with disinfectant, hand
sanitizer, and masks. Site maintenance and custodial crews had installed multiple sanitizing stations at each campus. We have
increased the cleaning and sanitizing schedules of restrooms, classrooms, multi-purpose rooms, lunch areas, and frequented public
spaces such as school offices. Plans for entrance and exit of the school building, classrooms, lunch areas and restrooms have been
established and proper signage from the California Department of Education, July 2020 was ordered and displayed. We provided
videos on proper handwashing, masks wearing, and social distancing expectations before school reopened and again in the classroom
once students returned. This will continue to be implemented as long as needed.

Another area of concern has been students’ social/emotional health. As students returned to campus, teachers spent classroom time to
connect students with their peers through group activities, student groups, clubs, etc. Before students returned to campus, school
counselors provided social/emotional awareness training to all school personnel as student connections are not only with classroom
teachers.

In conclusion to an unprecedented school year, we have found that our distance learning programming has been positively received. As
a result, we are currently building and extending our distance learning programming to provide an option for families who choose to
continue partnering with our synchronous virtual learning model. An annual survey will be conducted at the end of this school year just
as we do every year and we will use that stakeholder feedback to plan for next year and the years to come. Our families know that
regardless of what local and state requirements look like moving forward, they have options that they can depend on for quality
education with The Classical Academies.
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May 18, 2021 
 

Board Action on Bank Accounts Associated with the Following Entities: 
 

The Classical Academy, Inc. 
Coastal Academy Charter School, Inc. 
North County Education Foundation 

Partnering With Parent LLC 
San Diego County Treasury 

 
The Board, through an action at the Tuesday, May 18, 2021 Board meetings of The Classical 
Academy, Inc. and Coastal Academy Charter School, Inc. removed James Heath as an authorized 
agent for these organizations to write checks or process financial transactions as of this date.   
 
 
 
 
 
Cameron Curry       Mark Donar 
Chief Executive Officer      Board President 
 




